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In particular Brian reviewed the last 20+ years work based on an article he published in 1995 entitled "Towards an educationally relevant theory of literacy learning: Twenty years of inquiry." (Reading Teacher, 1995 49, (3) pp. 182-192.), which the International Reading Association has graciously agreed to post at the IRA website for a limited period of time.
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	                                                                                                                               Richard Owen
Good evening friends and welcome to another online author discussion. 
We are honored to have Brian Cambourne with us for the next four days.  Brian is an Australian educator and researcher who has had a decades-long interest in exploring the environment where learning can occur. 
If you have not yet read the article he wrote for The Reading Teacher in 1995, please do.  You can access it at http://www.reading.org/publications/journals/rt/selections/abstracts/RT-49-3-Cambourne.html.   IRA has graciously agreed to keep the article at their website for the duration of the conversation.  The article provides a useful introduction to the components Brian articulated more than 20 years ago. 
Please keep in mind that Brian is writing from Australia.  It is now late morning Monday in that part of the world.  Brian is eager to talk with us about any questions or challenges you have with understanding and applying the conditions of learning to classroom practice. 
I would like to offer an opening question that I hope is broad enough to allow Brian room to express thinking that will give some general ideas about the conditions and prompt other questions.  I appreciate the historical background that is included in the article that appeared in The Reading Teacher.  What I am wondering is how you came to describe the components in the way that you did.  Can you talk a bit about coming to clarity in your views and language.  What was it that helped you "see" immersion as immersion and demonstration as demonstration and so on?  
At some point this evening Brian is sure to see this message and to use my question to share some insights with all of us about his views regarding conditions of learning. 
For all of you, please feel free to post your question(s) to the listserve at any time.  If you have a burning question there is no need to wait for Brian's response to this opening message.  If you have a question you prefer not to post personally, write to me off the listserve.  I will be happy to help. 
We are very pleased to have Brian with us.  Please welcome Brian Cambourne to the TLN listserve.
Richard Owen

	 
	 
	                                                                                      Brian Cambourne
Hi Richard and all members of the TLN network. It's 12.53 pm, (nearly lunch time) in the part of Australia I'm writing from. It's a wet summer's day. I've just been outside in my yard trying to unclog a drain so that the excess water building up around the motor which drives the air conditioner for my office can run away. My fingers are wet and are sticking to the keys. But I'll do my best.
How did I come to name the conditions I identified? What an intriguing question. How does one come to name any new experiences, events, happenings, insights etc that one encounters in the course of one's life? The short answer is one dips into one’s linguistic data pool of lifelong experiences (and these include talking with others, reading what others have written, talking to oneself), composes the meanings one wishes to communicate, tries these out with as many other human minds as possible,  continually evaluates how these other minds have interpreted the meanings you've constructed , and adjusts and modifies one’s linguistic choices until the responses one gets to these meanings begin to be interpreted as you intend.
The labels I gave to the conditions of learning are the end product of these kids of processes.
Perhaps a little bit of history might provide some insights into what I mean.  For my doctoral research I applied the canons of naturalistic inquiry to the study of verbal interaction patterns of Australian toddlers in the various settings they inhabited in the course of their daily lives. My aim was to describe and ultimately understand (i.e. "develop a grounded theory of") the role of verbal interaction in the linguistic development of rural and urban Australian children . Accordingly I spent three years "bugging"(with a small radio transmitter attached to their clothing) and "spying" on (observing at a distance with field binoculars) urban and rural toddlers as they interacted with parents, siblings, peers, neighbours, relatives, teachers, and strangers over the course of a full day. My data comprised hundreds of hours of audio transcripts of the verbal interactions in which these children participated, as well as all the language of others they overheard. These were transcribed into thousands of pages of the language used by my subjects and each of the multiple agents they overheard and/or interacted with in the course of a waking day. These transcripts were complemented by "specimen records" (rich field notes) which described both the behaviour and the contexts in which the linguistic behaviour took place. In the course of this research I generated a huge amount of data. 
One thing I learned from this kind of research is that the huge amount of data which one collects can become a rich archival "lode" which can be "mined" again and again for different purposes. For example in the early 1980's I re-analysed these data to answer the question, "What kinds of metaphors do five year old Australian children use? What metaphors do they hear?” (Cambourne 1981).
In 1982 I decided to "mine" this archival lode again in an attempt to gain some insights into the role which the ecological environment might play in learning.  My thinking at the time went along these lines. "I need to use my data to identify examples of complex cultural learning which occur in experimenter-free contexts, and then analyse these data for insights into the role which ecological and social conditions play in supporting the complex learning which was taking place."   I could have chosen to focus on a wide range of complex cultural learning that children regularly engage in; learning how to make friends, learning how to play games, learning cultural values. I chose to focus on children learning to talk.
Now in order to do this I had to read what others had written about language acquisition and talk to academic peers and teachers about what I read and what I thought I was discovering.  I borrowed words, phrases, concepts from those whom I was reading, tried them out with others, listened to their suggestions, and modified where necessary. When I first started discussing my ideas with peers and teachers I would hedge my linguistic bets by including lots of paraphrases of what I was trying to mean. I would say things like "all the literature says that newborn members of any linguistic culture are continually saturated by", "constantly bathed in","have long periods of exposure to others using the language they have to learn, whereas this immersion is missing from the world of deaf kids". For some reason I discarded the paraphrases and stuck with "immersion" as the word for the concept I needed to describe what I meant. "Demonstration" and "engagement" I borrowed directly from Frank Smith's work. "Expectations” came from Rosenthal's work.  In the earlier versions I used to refer to "opportunites to use" until one of my colleagues  (Gary Kilarr) suggested "employment" was a more accurate term. "Response" in the early versions was "feedback", until one of my peers commented that such a term smacked of behaviourism,  and so on. 
I guess I wanted to create certain meanings. I tried them out, listened to the responses, and modified till I felt that my audiences had interpreted what I'd intended.
Brian C

	 
	 
	                                                                                     Finian
Greetings from a cold and damp Tralee in County Kerry. I will hope to be able to join the conversation tomorrow when I get back to Dublin. Am working with a group of librarians here in Tralee for the morning on motivating reluctant readers to engage with books and once back will be able to check in with the conversation and hopefully contribute. I loved reading back on the conversation you hosted with Yetta Goodman ... what a wonderful lady! 
I wish you well with this endeavor ... excellent idea! 
Be well
Finian 

	 
	 
	                                                                                      Brian
Hi Finian,
Lovely to know there's someone from Ireland willing to participate. Down here in the land of Oz, I think we owe a lot to those Irish rebels who were sentenced to transportation to His Majesty's Penal Settlement in the Antipodes for trying to form unions. (The Tolpuddle Martyrs) They were articulate, literate (self taught many of them) and could use language to persuade, and convince. Once they did their time and were free men many stayed on and continued their union tradition. In a way they shaped a very important part of Aussie working class culture.
Brian C

	 
	 
	                                                                                      Liddy
Mr. Cambourne,
Thank you for giving us your time and thoughts. I am an elementary staff developer and we are just starting a study group on small group literacy instruction.  I am having the group start by reading your article from The Reading Teacher that is referenced in this discussion group.
I am wondering what your thoughts are on the balance between whole class and small group demonstrations/instruction. I know that things ultimately depend on the students' needs, but I'd like to know what you have seen in the most effective classrooms.
Thank you,
Liddy Allee
Ithaca City Schools
Ithaca, New York, USA

	 
	 
	                                                                                       Brian
Hi Liddy,
I agree with your statement that "things ultimately depend on the students' needs" and I'm not sure how to address your question. I did an article for Language Arts some years ago which might be of help.  The reference is:
Cambourne, B.L. (2001)  What Do I Do with the Rest of the Class?: The Nature of Teaching-Learning Activities, Language Arts  Vol 79, No 2 pp 124-135
While it was predominantly about the nature of the activities teachers used to engage  80% of the class while they worked with another group (the other 20%), there are lots of indirect references to the issues associated with grouping. You might find some ideas in there that will support your study group's thinking on this issue.
Brian C

	 
	 
	                                                                                      Doreen
Hi
I used the conditions of learning for my dissertation research and studied one very successful teacher on the intermediate level to see if these conditions applied to older students. My findings were a resounding yes! These preteens obviously did not need to learn how to speak but I found that the conditions shaped the room they were part of, the way the teacher approached working with the kids and how the kids eventually came to "run the room."  This was a true picture of the gradual release of responsibility model.  I saw the conditions develop in the kids and as I interviewed them and listened in on their conversations with each other you could pick out each of the conditions. 
Has any one done work with older students to confirm what I found?
Doreen

	 
	 
	                                                                                     Brian
I hope there's some people out there who have similar stories they can share with us.
Brian C

	 
	 
	                                                                                    Dora
It is the evening in America after a football game called the Super Bowl. I watched pieces of it in the midst of writing Chapter 5 of my dissertation. You see, I want to graduate in May...no matter what, nothing is getting in my way! I heard that a New York team won. Yeah!
Having just finished a year of data gathering in classrooms with novice bilingual (Spanish/English) teachers and knowing your research, I have to ask....
- What does language immersion mean in terms of YOUR observations and research? 
- What is the difference between your kids and our kids in America? (I have been to Australia... how do you deal with all the Asian cultures and languages and Spanish language as well?) I remember encountering diverse languages as I traveled across Australia... 
- Research, as I experienced as a graduate doctoral student, is so different to how I experience it as a principal and practitioner.  How do you manage your roles? 
- In your book, you talk about struggling in learning... tell me more.... 
Dora Fabelo 
 
Principal, Blazier Elementary 
Austin, Texas 
ABD Doctoral Student, University of Texas at Austin 
C & I, Bilingual Education

	 
	 
	                                                                                    Brian
Hi Dora,
Thank you for your questions.  To save time I'll copy them into the message space in italics and answer them below. 
What does language immersion mean in terms of YOUR observations and research?
In my work, immersion is one of the conditions of learning.  Paraphrases of the term could be "saturation". "high exposure".  I argue that if someone wants to learn to use the skills and knowledge associated with some domain of expertise one has to be exposed to (immersed in) multiple examples of others engaging in effective  application of this skill and knowledge.  If it's learning the language of the culture into which one is born, if you are not given this immersion, learning to talk becomes difficult for you (e.g. deaf kids).  If it's something like wanting to learn to read and write then you need to be part of a culture which does lots of reading and writing so you can witness multiple examples of those who do it, what they do it with, how they do it, how they use it to get their needs met. If you want to learn the skills and knowledge that a great quarterback uses to win a super bowl, then I would argue you need lots of exposure to the game, you need to be immersed in it’s culture, mix with it’s afficionados, talk it, breathe it, live it, be helped to focus on how all the salient bits of the game (the other players, the implements, the rules, all fit together) and so on. I think the term means something different in second language learning--
What is the difference between your kids and our kids in America?
I don't think aussie kids and usa kids are that different.  I think there is a difference in the way schools are organised and operate.  For historical reasons our school systems developed quite differently. This has produced different approaches to  education. One big difference I 've noticed is that aussie teachers are not so reliant on text books or teachers' manuals. This has enormous ramification for how they teach.
How do you deal with all the Asian cultures and languages and Spanish language as well?
Multicuturalism has been official policy since the late 60's (although some of the more  conservative members of our community have mounted campaigns against it).  We cannot afford true bi-lingual ed (a bit hard when you have up to 28 language groups in one  school) so we typically start all kids on learning to read and write english from day 1, while at the same time supporting what we call community language development. Not ideal, but it seems to work.
Research, as I experienced as a graduate doctoral student, is so different to how I experience it as a principal and practitioner.  How do you manage your roles?
I think our teachers and principals who enroll in graduate courses experience the same thing. There's no secret formula or magic dust I can recommend to make it easier   except "pick a research topic for your thesis that supports your roles as a principal and/or teacher."
In your book, you talk about struggling in learning... tell me more....
In my book I make a distinction between struggling and suffering. I think it's ok to struggle in the sense of being challenged-- not all good learning has to be "fun" in my opinion. However there's no excuse for "suffering" as you learn. It means your teacher or your own approach to what you're trying to learn is flawed. I wince when I hear aussie teachers equating learning with "work" ("you've worked hard today" "get on with your work" etc.)  I think it's an inappropriate metaphor.
Good luck with the thesis.
Brian C

	 
	 
	                                                                           Linda
Fascinating distinction between struggling and suffering, Brian—The latter seems to be what happens when teaching goes wrong.  This issue relates to Vygotsky’s zone of proximal development, I think.  Move too far out of the zone, and learning indeed becomes suffering, with no learning involved.  
I’d like to hear more about your dismay at equating learning with work, though.
Linda Smutz, Asst. Principal 
Young Scholars of Central PA Charter School

	 
	 
	                                                                                   Brian
Hi Linda,
I think it's the wrong metaphor to engender a life long love of learning. It spins other metaphors which are not helpful. For example, if learning is "work" then the end product of learning , "knowledge" must be some kind of tangible "stuff" which can be weighed or measured in some way. So if you work really hard at learning you'll be able to "shift "a lot more of this stuff called knowledge from what ever source you're trying to get it from (e.g. book) into your head. If you don't work hard you'll only be able to shift a little bit of it.  In my humble opinion it's these kinds of metaphors which support the worst excesses of psychometric testing. It also explains why some linguists believe that we're born with pre-knowledge of language wired into our brains. Learning to talk involves so much stuff being learned there is no learning theory that can possibly explain how little kids can do all that "work" in the time that they do.
I'd like teachers to replace the work metaphor with one along the lines of "knowledge" consists of the meanings we construct using different symbol systems, and "learning" is merely a synonym for "meaning-making.”
I think I might have been reading too much of Lakoff and his colleagues work.
Brian C 

	 
	 
	                                                                                    Richard S.
Briefly, learning is work.  I have always been puzzled by thinking that claims learning should be 'fun'; interesting, challenging, structured to facilitate, but fun belongs on the playground.  With human beings, where there is no stress-nothing ever happens.
Richard

	 
	 
	                                                                                 Deb
Except learning for children out of school is always fun.  It seems that only in school learning is work.  I don't know of any child who thinks the playground is fun if they are interested in something else at the moment.  Play can also be stressful don't you think?  Mountain climbing is fun for some adults so these adults consider mountain climbing play but it is also stressful - life and death decisions with every foothold...  With adults where there is no stress nothing happens - except rest, relaxation, and recuperation...but I can't say the same thing about children.  Actually relaxation for me is a tough thing to do...yep Type A to a point - probably learned behavior.
Interesting posts so far!
Deb       

	 
	 
	                                                                                    Linda
I agree, Richard.  If one briefly defines learning as effort toward a goal, which is currently just beyond one's current capacity to achieve it, work becomes learning and learning, work.
Linda

	 
	 
	                                                                                       Karen
Children learn through play and they don't think of it as work.  Why should we? 
Karen

	 
	 
	 
                                                                                      Roxann
Brian,
Have you ever seen your Conditions of Learning used/applied in a way that you would consider to be a “misuse” or “misunderstanding of their intent”?
I have found the Conditions of Learning to be a great tool for my reflection. When I reflect on a learning experience that was a huge success, I can easily identify the conditions of learning that were in place.
When the learning experience is causing my students to suffer and learning is not the outcome, I notice that I have neglected quite a few of the conditions in my planning.
At one point in my teaching, I thought that learning had to be fun.  Once I came to understand the Conditions of Learning, I began to see that if I made engagement the goal (which sometimes is fun, but not always)– my students had so much more success and teaching became a real joy.
Student motivation and independence increased tremendously!
Rock
Roxann Rose
Bellingham, WA
 

	 
	 
	                                                                                Brian
Hi Roxanne,
The answer to your question is YES.
I've come to realise that a mythical extreme behaviourist could argue that he/she uses the conditions of learning in his/her work.  For example he/she could argue:  I immerse my kids in thousands of examples of fragmented samples of language.   My demonstrations are mainly how to use fragments of language.  I expect kids to work hard and not enjoy learning.
Approximations are important because they are mistakes and have to be ruthlessly eliminated from the learner's repertoire, and so on.
I suppose it's how each of those conditions are interpreted into practice which is crucial.
Brian C

	 
	 
	                                                                                   Erin
I tend to agree with you Roxann and was wondering- I am always on the look out for a quick and easy checklist of the conditions of learning to reference as I teach.  Does anyone have any suggestions?  I would love to see or hear them.
Erin M. Van Guilder

4th Grade Teacher
Vincent Elementary
Owen J. Roberts School District
340 Ridge Road
Spring City, PA 19475

	 
	 
	                                                                                   Deb
For some reason I think I have a one page diagram that is pretty clear...I'll have to dig it out.  In the meantime Brian might have one...
Deb

	 
	 
	                                                                                    Richard
There is a good diagram at the end of the article from The Reading Teacher that connects the conditions and provides brief description.

http://www.reading.org/Library/Retrieve.cfm?D=10.1598/RT.49.3.1&F=RT-49-3-Cambourne.pdf

Richard

	 
	 
	                                                                                  Margot
Hi Brian
I really enjoyed hearing more about the process you went through to gather the raw data about young children learning to speak – it gave fuller meaning to the conditions you arrived at. 
I am not a literacy ‘specialist’ and have always felt inadequate about my ability to teach kids to read and make sense of writing etc.  Luckily, I think I was unconsciously adept at ensuring immersion, strong positive bonding with my kids etc – but I think that there is much more to being a good literacy teacher.  It seems to me that you need to have rich felt meaning for these conditions and some confidence about moving beyond an activities approach with your kids – but - also some deep knowledge yourself about how language works so you can more ably design and demonstrate a range of texts and contexts for your learners etc.  I went through my own schooling in the 70s which was a bit ‘content free’ and feel this is a huge gap in my professional knowledge.
Many people say to me though that you don’t need to have deep disciplinary knowledge of the learning area to be a good teacher – I’m interested in your thoughts on this.
Cheers 
Margot
Margot Foster
Manager Learning to Learn
Tel: 08 82264318
Email: foster.margot@saugov.sa.gov.au
www.learningtolearn.sa.edu.au

	 
	 
	                                                                                       Brian
 Hi Margot, 
I agree. The more we know about constructing meanings using a range of symbol systems, the better equipped we are to help our students learn the skills and understandings they need.
Your work in developing the professional learning of teachers in South Australia suggests to me that you know a great deal about learning and how to create contexts that allow it to happen.
Thanks for your comment.
Brian C 

	 
	 
	                                                                              Dianne
Hello, Brian
Thank you for meeting with us via email. As both a graduate student and a teacher, I have so appreciated your research and writing, and it's amazing to be able to engage in this conversation! 
Your theory rings so true. It matches both my observations as a mom and grandma watching and teaching children. It also matches what I see in my FLES classroom. I teach World Language (Spanish as a foreign language) in a public K-5 school in Iowa. As you might expect, my questions are quite practical. 
My first question regards Responsibility. You wrote about children learning to talk: 
"No one decides beforehand which particular language convention or set of conventions children will attend to and subsequently internalize." 
Now applying this to the classroom: Can you speak to the issue of learning objectives? 
My second question is related: Where does formal assessment fit in? 
Thanks again. 
Dianne

	 
	 
	                                                                                    Brian
 G'day Dianne,
It depends on the specificity of the objectives.  Every parent expects that their kids will achieve the "objective" of learning to use the language of the culture into which they're born. To attempt to break this broad objective of "learning to talk" down into a linear sequence of smaller more discrete and specific "objectives", and hold young learner-talkers to this sequence in a lockstep fashion makes learning to talk extremely difficult, if not impossible (as the research literature on so-called "feral" children, e.g. the case of Genie, show).  If I can plagiarise and re-frame a statement made by John Holt many years ago it might help. 
John Holt once wrote"If we tried to teach kids to walk and talk the same way we currently teach reading and writing, we would raise a nation of mute cripples". I recall at the time of him writing this the dominant pedagogy for reading in Oz (and probably in USA as we tend to copy your bad habits) was driven by the "specific objectives movement" which advocated breaking the act of reading down into linear sequences of sub-skills which had to be "taught' in lockstep fashion. I was teaching in elementary school at the time, and I was annoyed by Holt's statement, because I was at that time a very good "lockstep-objectives oriented" teacher-- In fact I had just been promoted on the basis my skill at running lockstep, specific-objectives classrooms. All kids had the same book and were introduced to the same skill at the same time etc. (a bit like what Stephen Krashen refers to as "Extreme Phonics" in today's world of reading pedagogy).  
Even though I had my pedagogical epiphany many years ago I still sometimes have nightmares about the kids whose daily lives must have been so confusing and boring during this phase of my career. 
I sometimes re-frame Holt's classic comment for students and the teachers I work with this way:
We should be thankful that the forces of evolution have selected certain cultural practices which have in turn shaped our nervous systems so that the learning of something as complex as using a range of symbol systems to create communicable meanings (e.g. learning to talk) is almost "fail-safe" for the species we call Homo sapiens -- that is "fail-safe" as long as those with certain unnatural prejudices about knowledge, pedagogy and assessment do NOT try to impose these prejudices in the learning setting.
Where does "formal assessment" fit in? Depends what you mean by "formal assessment" and the purposes you want to use it for.  If by formal assessment you mean a summative grade that allows you to rank-order kids in terms of their proficiency as readers I'd say it has no place unless those in power force it on you. If you mean information and data that will guide what "learning-to-read-experiences" you need to create for each kid in your class then I'd say this is where it fits.
Hope this helps.
Brian C

	 
	 
	                                                                                    Richard S.
Since I have always had a skills and strategies component in my teaching, I didn't find NCLB as much an imposition as those who didn't.  I don't particularly like the programs we have had or any program I have ever seen and I still trust and think that teachers should have their own approach, method and design based on the curriculum that we are required to teach.  I don't think my teaching has changed through all the controversies; it's just gotten more focused.
                          
Richard Spurgeon

	 
	 
	                                                                                   Dianne
Brian,
You speak of the “specific objectives movement which advocated breaking the act of reading down into linear sequences of sub-skills which had to be ‘taught' in lockstep fashion” as a thing of the past. In the environment in which I teach, ruled by the EDI (Explicit Direct Instruction) model it’s very much a thing of the present. The “powers that be” require specific, assessable objectives for each lesson. These objectives must answer the question, “What will the learner be able to do independently after instruction?” I often feel as if I’m trying to walk hand-in-hand with a burly two-headed creature who wants to go in two opposing directions at once… my personal commitment to apply the conditions of learning in my classroom and the requirements of my system.
With this in mind, I have two further questions: 
I believe it’s valid for me, as the teacher, to make student engagement one of my objectives as I plan for instruction. Is it valid or productive to make engagement an objective for students? (Perhaps that's an oxymoron... so my next question...) 
I’m trying to get a handle on how expectations and responsibility can fit together. Can the condition of expectations be applied in writing authentic “objectives” that are actually in line with the way language is learned? If so, can you elaborate? If not, can you elaborate further on these two conditions? 
Thanks! 
Dianne

	 
	 
	                                                                                    Brian
Dianne, 
I feel for the pressures and constraints you're under.  You also ask hard questions. I've never thought about writing "authentic" objectives which are in line with the way language is learned.  
If we go back to learning to talk and think about the expectations that are communicated in that context here's what I saw in my data. 
1.Expectations from those to whom the learner-talker has bonded are most powerful coercers of behaviour. Thus a teacher can have the highest of expectations, but if the learner has not been able to form some kind of positive bond with the teacher, the expectations are not usually acted upon by the learner. I've often told my undergrad students if they're going to be one of those teachers who screeches and yells and is sarcastic, she may achieve a compliant quite kind of class, but don't expect the kids to engage too deeply with either the demonstrations that are given or to value the expectations which they might communicate.
2. There were two broad classes of expectation the caregivers, siblings and relatives communicated to the learner-talkers about the job of learning to talk:
                   i. "You must learn to use this symbol system-- it's simply not negotiable, and you can't opt out (like I opted out of learning Latin at high school)
                   ii. You are capable of doing this-- it might seem hard and complex, but you can do it-- no one ever fails.
Let's now do the same thing for "responsibility". Here’s what emerged from my data.
1. I never heard parents planning to teach equivalent of "sub-skills" of language to their toddlers in the same way I used to plan to teach sub-skills of reading, writing, etc to the kids I was supposed to teach. ("Nigel has not quite mastered the negative transformation yet so we'd better give him some remedial instruction in it.")
2. They never gave demonstrations of fragments or decontextualised language. 
3. Rather it seemed to me they provided the demonstrations of language in use that were whole, contextualised, containing a wide range of linguistic information, but left it to each learner to engage with that part of the linguistic information in the demonstration which they were ready to learn about or use. Thus two siblings, one say 3 years of age and one only one year of age are both at the breakfast table when dad opens his mouth and says "Pass the butter please", and mum obliges. Think of all the possible facets of language being demonstrated here. This is how you can use language to get your needs met, this is a demonstration of the grammar of questions,  it's a demonstration of the meaning of certain vocab items, it's a demonstration of an intonation pattern in English, its a demonstration of the phonemic system of English and so on.  Does each child engage with exactly the same part of the demonstration? No. It simply wouldn't make sense if he did. The three year old would probably need to engage with quite different aspects of the linguistic information contained in the demonstration than his little brother needs to engage with. 
4. Parents and other caregivers it seems, do not seem to worry that each learner needs to take different things from the demonstration, and they are prepared to continually give them.
Can these be written up as "authentic" objectives? I dunno. Perhaps something along the lines of "The learner will bond positively with the teacher". If the learner didn't, could some remedial action be identified?  For responsibility how about "The learner will engage with that part of the demonstration which is salient for his/ her needs at the time".
Can you use this model to write objectives for using the other conditions?
Brian C

	 
	 
	                                                                                  Priscilla 
Pardon the fact that I am not Brian responding, but your comment about engagement as an objective caught my eye.  Engagement is not only an objective, it is a requisite for learning.  As humans, all input we receive goes directly to our amygdala - the pleasure center of our brain - which determines immediately, "Do I care?"  If the answer is "no" we don't pay attention.  So teachers may be "covering" the material, but true learning - the kind that leads to internalization and self-regulating mental activity - doesn't happen unless the student is engaged and believes that what he or she is learning is worth their time and effort.
Priscilla

	 
	 
	                                                                                    Brian
Priscilla, 
Thank you for putting it much better than I ever could.  I can only agree with you.
 Brian C

	 
	 
	                                                                                    Dianne
Yes! Well-said Priscilla! Clearly, engagement is necessary for learning! Not only does the student need to think this is worth it (care), s/he needs to see it as something accomplishable and feel safe trying it out. 
I want to clarify my question (again, remember this is set in the EDI environment where I must set specific learning objectives for my students and make sure they understand the objectives of the lesson at the outset; this objective tells the student what s/he's here for in this 45 minute class): Is it valid to set an objective that says something like "The Learner will actively engage in language learning by showing the appropriate gesture for the target vocabulary each time the word is heard." I guess I'm asking if stating this expectation as a goal for my learners is valid.
Dianne

	 
	 
	                                                                                   Deb
Hi Dianne,
Yes, it does focus on engagement and in EDI scripts that might be a good thing to do.  
So ... What about the child who was fully engaged but is still processing the information and the engagement?  This child may or may not be able to do what you want in the action part of your objective.  What would do about this child?
Deb

	 
	 
	                                                                                    Brian
Hi Debbie,
I'm afraid I don't quite follow you. Hope Dianne can help you with this problem.
Brian C

	 
	 
	                                                                                   Dianne
Hi Deb, 

I will respond by giving him another demonstration. I will also use the child's response as my formative assessment to guide further instruction. That is, in future lessons I will provide more exposure to that vocabulary in new contexts. 

Dianne

	 
	 
	                                                                                     Deb
Sounds great, Dianne!  Thanks,
Deb

	 
	 
	                                                                                   Brian
Thanks for responding to Deb's question which I didn't quite understand last night when I started to tire. I think Dianne 's advice is appropriate Deb.
Brian C

	 
	 
	                                                                                   Linda
Hello Diane,
I think that "showing the appropriate gesture for the target vocabulary each time the word is heard" is actually an assessment of your objective.  That action is not the objective: recognizing target vocabulary is, which seems like a completely valid goal to me.
Linda

	 
	 
	                                                                                   Brian
I agree with your advice Linda. Thanks for offering to all on the listserve.
Brian C

	 
	 
	                                                                                Brian
Dianne,
In my mind there's an objective and an indicator mixed up together here.
For me it would be OK to set an objective such as "The Learner will actively engage in the demonstrations provided". Then I would have another column or list somewhere which listed a whole range of possible indicators that would suggest that the objective had been achieved. Limiting oneself to just one indicator seems a bit narrow to me. 
Brian C

	 
	 
	                                                                                  Dianne
Yes, that specific indicator is the thing I struggle with... the thing that makes it an EDI objective. 
Thankfully, this year I have a principal whom I can "educate" by explaining the process of language learning and the well-considered approach I'm using (that focuses on the conditions of learning). 
I know I'm not the only educator in this dilemma, and all the input from everyone has been really helpful. Thanks to all!
Dianne

	 
	 
	                                                                      Priscilla
Smile.  If in your professional judgment it is valid, then do it!  From my humble perspective, you are validating the importance of engagement as part of your lesson.  Hear! Hear!
Priscilla

	 
	 
	                                                                                  Donna
Dianne,
I feel your pain!  What are GOOD teachers to do when we realize that the required Explicit Direct Instruction is neither child friendly nor getting the long term knowledge we hope for.  EDI may be test worthy, but is not understanding worthy.
Brian, when you came to Skyline Elementary in Washington, many years ago, I was struck at the time that you said EVERY child can learn if you really look at the child, where they are in their understanding, and what might come next.  You were speaking to our trainers class for Reading Recovery, where each literacy poor student works one-on-one. The lessons are not student specific, but the parts of the lesson requirements are.  I had an opportunity to hear Alison Gopnik, one of the writers of  The Scientist in the Crib. You sounded just like her when you said that you developed your Conditions of Learning base on getting an idea, trying it out, looking at the results and feedback and then adjusting as needed.  That is the way babies learn to walk and talk, and everything else.  No instruction unless specifically needed. That is the formula for all learning.  Too bad kids are not GM parts and we can make a formula for the way they perceive, use and validate information.
After 34 years teaching, I finally gave up trying to reconcile requirements with what I know is good teaching.  With my masters in Implications of Brain Research on Instruction, I present workshops on new knowledge about the brain and how we really should instruct and evaluate.  It is so wonderful to have specific, real time, images of the results of using the literacy  learning techniques you have been writing about for years (along with other information).
Ruby Payne talks about the poverty of some learners, not just financial, but missing some of the very conditions you discuss.  How tragic that some of the people making policy are not aware of the good instruction research that is available.  I guess not enough people make lots of money off good, less scripted, and more motivating instruction.  Instruction with a personal touch, not from a recipe book.
Thank you so much Brian and Owen Press for this chance to share.
Donna Starr

	 
	 
	                                                                           Brian
Donna, Thanks for your kind words.   I think you make a lot of sense.  I also think Reading Recovery exemplifies the conditions of learning I advocate in action.
Brian C

	 
	 
	                                                                          Kate
Donna Starr (my mother was a Starr)-
I too have heard Dr. Payne a few times and look closely at conditions she suggests are hidden in schooling, middle-class, and the like.  Some would say her work isn't researched scientifically-based.  Nonetheless, classness is another condition that isn't looked at in the same way by elected officials and policy makers the way it is looked at when you're in the trenches.
Sorry to hear you've left the classroom but still using the wealth of experience in consulting work.
K8

	 
	 
	                                                                            Richard S.
Donna,
I really think required curriculum can be made user friendly even through direct instruction.   Look at some of the techniques that add a game-like approach to making direct instruction more palatal.  Integrate that curriculum with the other methods you use and do it your way.  Something is wrong if one feels that their curriculum can not be reconciled with the way one teaches.  Accommodate the curriculum; someone will benefit from it. 
Richard Spurgeon

	 
	 
	                                                                                       Brian
I agree Richard. 
Brian C

	 
	 
	                                                                                 Lori
There will still be things that have to be done in the name of school that aren't much fun for either teachers or students. Testing comes to mind.  Yet one of our coaches is working with kids to unpack their own test scores. The kids are graphing their scores, examining their item analysis (you figure out what this is plural) and reflecting on their growth.  We have to take these tests and they are certainly high stakes, but the students in this one classroom are so fully engaged with their learning--they own those scores.  One of the tests our district requires is one given three times a year on the computer.  I was visiting in this room the other day and got cornered by a nearly tearful kiddo (3rd grade), showing me her bar graphs and exclaiming, "I never thought I could be so smart!"  I am not pushing tests--far from it--but we are an impoverished district on every damned NCLB- related hit list imaginable and getting the kids to buy into learning isn't easy.  This is, incidentally, a Whole Language classroom.  Engagement matters.
Lori  (Hi, Brian, South Dakota is still here!)

	 
	 
	                                                                                 Brian
Hi Lori,
Lovely to hear from you after all these years.  I know you understand how these conditions work--probably as well as I think I do.
Brian C

	 
	 
	                                                                                       Linda
A refreshing, heartfelt comment, Lori.  I imagine a lot of participants are saying "Amen!" to that...
Linda

	 
	 
	                                                                                   Brian
What a great strategy for helping kids develop some meta linguisitc / meta cognitive awareness of the whole testing genre.
I know some Aussie teachers who have done units on "The genre of tests" culminating in the kids writing and critiquing their own standardised tests.
Brian C 
 

	 
	 
	                                                                                  Pat K
Brian, 
Is anything published about the meta cognitive awareness of the testing genre. I am really interested. 
Pat K

	 
	 
	                                                                                  Dianne
I love it! Demonstrations of others working within the system to fully engage students in something meaningful are really helpful. Thanks for sharing.
Dianne

	 
	 
	                                                                                   Brian
I agree Dianne, 
I've seen Lori in action in her school district. She is a master teacher and coach, and I've urged her more than once to find the time to write a book on how she works with the indigenous community in South Dakota.
Brian C

	 
	 
	                                                                                      Kate
Brian, Lori, and all,
There is a professional book called Test Talk: Integrating Test Preparation into Reading Workshop by a friend and colleague Amy H. Greene and Glennon Doyle Melton, published by Stenhouse.  This is the opening blurb:
Under No Child Left Behind, nearly every teacher faces a high-stakes balancing act; managing the often incompatible responsibilities of teaching students meaningfully or preparing them for standardized tests. Through their experiences teaching at a school that struggled to meet state test standards driven by NCLB, authors Amy Greene and Glennon Melton discovered a way to raise scores without compromising their strong beliefs about good teaching and learning. In Test Talk, Amy and Glennon share their story and their proven approach.
Knowing Amy professionally as my own mentor/coach, teacher/colleague, and friend I know that her passions lie in the work done by teachers to make visible the invisible aspects of reading, writing, listening, and speaking in all areas of learning, school-wise and outside of school.  She was the first person to open my “eyes and ears” to the Conditions of Learning so many years ago and luckily continues to share her knowledge, now in a book.  I don’t get any profits from this in any way and this is not a Super Tuesday campaign stump speech, but a sharing of professional material.
K8

	 
	 
	                                                                                    Brian
Thanks K8,
Another text I have to purchase from my meagre pension. (Just kidding-- I have a good pension and can afford such books)
Brian C

	 
	 
	                                                                                     Pat K
I ordered this, haven't received my copy yet. What I read on line looks promising. 
Pat K

	 
	 
	                                                                                    Lori
Thank you for sharing this.  Sounds like a good book study for our building coaches.
Lori

	 
	 
	                                                                                    Jenn
Hello Brian and all- 
I have been teaching for 5 years and am currently working on my master's. It seems like the current push is to use more critical literacy books to engage students in social justice issues and to question the world around them.  I think that this is a great way to get students engaged, but sometimes worry about using such materials because they may be seen as controversial in teaching techniques and topic to parents, school board members, and/or others.  Just recently, a teacher in a near school district was put on leave because of the book The Freedom Writers by Erin Gruwell.  I love teaching and do not want to put my job at risk, but also want to use critical literacy books to engage students.  Where is the balance, or how do you suggest using such books?
Thanks!
Jenn

	 
	 
	                                                                           Kate
This is Kate and I guess I have a moment to share that comes from a visit with one of my first grade classes today, just a quick visit to say I'm sorry to not be with them today but our principal had me in a meeting.
Two students, one at the very 'top of the class' and one at the very 'bottom of the class,' pulled me aside to ask if we could learn more like we did with  Little Red Riding Hood (reading versions, rereading, poetry, readers theater, character development, comparing/contrasting, retelling together orally and then in writing, murals, conversing... all while meeting standards of our state and district)?  Both in their own way showed their engagement, employment, and desire to expand their learning.
It's not dead white guys or seemingly 'real world,' but boy they felt like they had opened a locked box to learning, they just were shining!
Had to share in this forum as so much of what we focus upon is what we don't see.
Kate

	 
	 
	                                                                                 Brian
A great language story K8. Thanks
Brian

	 
	 
	                                                                                                   Jayne
Good morning everyone!  My name is Jayne, and I am a reading specialist in a small town in New Jersey...Haddon Heights. I taught elementary instrumental music for twenty-five years then returned to graduate school to pursue reading and writing. Upon graduation from Rider University, studying under Susan Glazer, I received a reading specialist's position in Haddon Heights (where, by the way, I taught instrumental music!) I am LOVING this new career change. 
Haddon Heights is just beginning to implement the practices of recent theorists. For years we have been using anthologies, textbooks, teacher choice, etc. I am THRILLED to be part of this change within our district.  Thank you so much, Brian Cambourne, for being part of this wonderful conversation. I have never participated in anything like this...and am thrilled to speak with so many lovers of children and learning! 
Will look forward to continued conversation and learning! Again, thanks! 
Jayne

	 
	 
	                                                                                   Brian
Good to hear from you Jayne.
Brian C

	 
	 
	                                                                                  Suzanne
Hi Brian!! and thanks for being with us this week!
One of your statements brings to mind a question/challenge that we face on our campus that I wonder if you can help to clarify for me.... 
You wrote – “My aim was to describe and ultimately understand (i.e. 'develop a grounded theory of') the role of verbal interaction in the linguistic development of rural and urban Australian children.” 
My question is whether you see any difference in linguistic development between those people who learn English in academic settings (acquire English through "eyes" - using books and other academic tools) versus those who learn it in social settings - rely mostly on "ears" to "pick it up."
I ask this because I teach a college-level ESL writing course and we have been struggling to understand how to assist 2 different groups in our classes - One is the group, trained internationally - who learned English as preparation for college and the other are urban students, whose first language may not be English, but who have lived here for a very long time, often gone through our entire high school system, and still need language support... 
My question isn't about the BICS/CALP difference so much as something I recently read about how to address the language needs of these groups differently - I had never before heard them described as "eye" and "ear" learners and wonder if you can shed any light on how literacy acquisition may be different between these 2 acquisition modalities - I read this in Joy Reid's Essentials of Teaching Academic Writing. 
Thanks!!
Suzanne

	 
	 
	                                                                                    Brian
Hi Suzanne,
I think the "eyes/ears" dichotomy for the two groups you describe is a tenuous one and not very helpful. I think it has more to do with the actual experiences each group has in the two different settings you refer to.  In both settings the nature of the immersion, demonstrations, expectations, responses, responsibility, employment, approximation etc are very different, hence the skills and ways of using what is learned will be very different. There are advantages/disadvantages in both kinds of experience. Each is valid for learning different things about language and how it is supposed to be used to create the meanings we want to create.
Both blind and deaf kids are capable of learning to control the alphabetic texts we value in our culture, although they use quite different modalities ("eyes vs.ears"). Evolution has selected the ability to construct meaning using abstract symbol systems for Homo sapiens. We can't help learning to do it if the social and ecological conditions present in the learning setting are those which evolution has chosen.
Thanks for your comment and question
Brian C

	 
	 
	                                                                                    Suzanne
Hi Brian, 
Thanks for your response...
You wrote...”I think the ‘eyes/ears’ dichotomy for the two groups you describe is a tenuous one and not very helpful.  I think it has more to do with the actual experiences each group has in the two different settings you refer to...There are advantages/disadvantages in both kinds of experience.  Each is valid for learning different things about language and how it is supposed to be used to create the meanings we want to create.”
It is the last sentence that has helped me to think anew about how to support both kinds of learners in the same classroom - by using the strengths of each group to support the weaker areas in the other - I think we can build a better classroom community - those kids who have strong social language skills often feel behind in academic language, which the other group can help with and vice versa... 
OK - thanks!!
Suzanne

	 
	 
	                                                                                    Brian
Hi Suzanne,
What a great connection. Let us know how it goes if you get a chance to try it out.
Brian C

	 
	 
	                                                                                   Georgia
Yes, I am retired, but still I want to know and learn about why some children talk well and some poorly and some, only with special people.  I once tutored a boy weekly over 8 years who rarely said words. His mother said he had brain damage when he was born and was 'slow'.  I came to think he was somehow, autistic.  Will you discuss the children who do not talk at all?
This child's eyes were and are so bright, and yet, he could talk but only rarely.
When he turned 14, he said to me, 'no more'.  He never came for tutoring again.  Oh, I check in on him and his mom says he talks to her in Spanish, but still, I worry and wonder about him.
Maybe you will have some thoughts on these special children.  
Georgia Hedrick
Reno, NV

P.S.  I did get him to sing songs with me, however.  Interesting.

	 
	 
	                                                                                   Brian
Georgia, 
I have no expertise in such cases. Sorry.
Brian C

	 
	 
	                                                                                   Richard S.
Hello Suzanne, Brian and Everyone, 
This topic is one at the forefront of my thinking.  As a former bilingual teacher now teaching in a sheltered immersion program, I would like to share some ideas on this topic.  After leaving college and entering the classroom, I noticed that I was having difficulty teaching Spanish to the Spanish-speaking children.  I determined after observing them and their families that they did not speak a standard form of their language and this was creating a serious stumbling block in their education.  I decided that it would be better to teach them English first and to use a Second Language Acquisition Model for my teaching.  Since NCLB with its attention to skills and strategies and the abandonment of bilingual education, I find that my approach has worked quite well.  Now, I am even more convinced that this is the correct approach because, more and more, the English speaking children who come into my classroom speak a sub-standard form of their native language and must be taught the language.  I have only one child in my class this year who has the language skills to fully benefit from the curriculum.  The others speak what I refer to as the television, video game, and entertainment dialect of English.  Few children actually converse with their parents and reading is a rare activity in the home. 
What do you think? 
Richard 

	 
	 
	                                                                                  Brian
Hi Richard,
I'm afraid I shy away from claims that there is a standard form of English (or Spanish) that is somehow more linguistically powerful than so-called sub-standard forms. I will agree that the dialect of the most powerful economic group in a society is often held up as " better than" or more powerful than others which are so called "sub-standard" mainly by those who belong to that class.
I just don't agree with that way of thinking about  such dialectical differences because it tends to make some who belong to the most powerful economic group think that they're somehow better than those who don't speak like them. It also leads to thinking about those kids who don't speak it are some how inferior or less intelligent. 
I guess I'm a product of my culture.  Not only was I born into a nation that was mainly populated by the convict class (who were mainly working class), I was raised in a working class family which used "did-done, "was-were", "saw-seen " quite differently from those who lived on the wealthy side of the harbour. We also left off initial "h's" in words and the final "g" in gerunds. 
In order to achieve academically I had to learn to control the most prestigious dialect of standard English.  It didn't make me any smarter or a better person. I remember the first time my mum came to a talk I gave to teachers.  She listened intently and on the way home asked me in a quite hostile tone "Who taught you to talk like a toff-- don't try it around me or dad, it sounds so false.”
Most Aussie teachers are taught a version of Michael Halliday's systemic linguistic theory which would argue that different groups create certain linguistic genre(s) to achieve their purposes. Thus scientists develop their way of using language to carry out scientific discourse, lawyers, doctors, artists, academics, etc develop their own ways of carrying out discourse . If you want to belong to the club of lawyers you have to learn to use all those deeply embedded clauses, and phrases like "parties of the first part" and "whereas" and "to wit".  Ditto for medicine, science, academia, the most powerful economic group in the culture, and so on. I think one has to be aware of the role that appropriate use of genre has in communicating in certain contexts, and have the knowledge and know-how that enable you to get control of those genre you need to control to achieve your purposes in such contexts. 
Sincerely 
Brian C

	 
	 
	                                                                                  Cher
Brian,
I enjoyed your story in this response.  Isn't it true that we are constantly establishing our identity – who we are?  As we observe those around us, we are making meaning within the context of that environment and developing a sense of how we fit in or how we will fit in the society.  I think this speaks to what a few people were discussing earlier about students emailing, text messaging, etc.  There is nothing wrong with learning a "code" other than "Standard English", however, one must understand when and how "code-switching" occurs based on the varied environments.  If understanding of the role of purpose is not addressed in a child's learning in school and/or home, the child is placed at a disadvantage socially (and, in some cases, economically). 
-Cher

	 
	 
	                                                                                 Brian
Cher,
The systemic linguists in Oz would agree strongly. They have a mantra which goes along the lines of "We must teach our students how audience and purpose of a text determines  the linguistic choices that must be made."  I agree with them. They advocate a lot of explicit teaching on how to make the right linguistic choices as purpose and audience are changed.
Brian C

	 
	 
	                                                                                     Richard S.
Brian,
If you had been at my house yesterday during the Super Bowl, you would have heard a very non-standard register.  I think it's referred to as 'swearing a blue streak'.  I didn't mean to imply that one dialect is superior to another but that one is more suitable to another in social functions.  Regarding power, the dialect of the indigenous people I teach and know is very powerful in their social group, but it does not serve them well in the academic environment.  It doesn't have anything to do with being better; in spite of my humble beginnings, I never thought anyone was better than me and still don't.
Richard Spurgeon

	 
	 
	                                                                                    Brian
Hi Richard,
Sorry if I implied that you did. You sound like a very experienced teacher who has worked out his theory and rationale and knows how to put these into practice in the contexts in which he works. For me that's the sign of an excellent teacher at any level. Even if I didn't agree with all your values and beliefs I would still have to acknowledge that you know what you're talking about.
Brian C

	 
	 
	                                                                                    Deb
Hi Richard, Suzanne, Brian, and Everyone!
I'm not Brian but I'm going to put in my $.02 worth!
I think what you are doing, Richard, is strong and good but I would be cautious of labeling these children's English or Spanish as 'sub-standard' as these labels tend to stick with them throughout their academic lives often permeating all other areas.  I also interpret what was said about their native language as one that seems to show their 'academic' English learning is not up to the standard set by others.  I'm pretty confident they are able to converse well with their peers and others who have knowledge of gaming language.  Their parents may also be using it to converse with their children as it may be their preferred "English." 
Now to the video/entertainment language issue.  The English we value in school is one kind of literacy and yes, here in the USA many people tend to think of it as the only one of value.  I don't think you are in that category.  
I do think there is a lot valuable literacy practices provided by these literacy practices in gaming, videos, and text messaging because they show the intricate scaffolding used in gaming to set up very complex learning (literacy) events for the participants.  Their identities as proficient - often excellent - gamers and other similar literacies could be used to create a common language linking this area to academic literacy.  I think we need to broaden our definitions of literacy in and out of school so that we truly leave no child behind.  There are ways to do this and it would take a total reconceptualization of school to reflect an open curriculum and a re-education of the public (often teachers, too) to show how learning is enhanced in this way.  It seems that you (Richard) are doing some of this already.
The NCLB does a great job of reifying decontextualized skills instruction and then providing no support for the schools should the students need more help than these particular skills offer.   I used to think that every 4 to 8 years the ed. policies here change so no big deal.  I fear that ed. policy derailed an awful lot of children's learning in part by removing the teacher from the classroom and that it may indeed be too late for a generation of learners.  We need to get ourselves back into the equation somehow and soon!
Brian, give Gary Kilarr my best.  He is such a gem - you all are lucky to have him.  We had him for a few years at IU and we miss him!
So what does everyone else think?
Debbie East
Indiana University

	 
	 
	                                                                                 Richard S.
Briefly, I meant to say non-standard regarding children's language development.  As a linguist, I believe that everyone's language is sufficient if it allows them to function in their environment.  However, I view the academic environment as one which requires a certain type of language facility.  Also, I know few children who actually set up their own video games.
Richard
 

	 
	 
	                                                                                   Deb
Thanks!  I thought you might mean that.  I agree the academic environment does require a more formal and often rigid type of language facility.  
My experience with children and video game set up seems to be the opposite of your experiences.  For me I often see children being helped or shown how to load it by an adult the first time it is used (i.e. the kids watch their parents or other adults...or older kids...) and after that the kids do it themselves.  I also know a lot of parents who go to their kids for help when getting program up and running - particularly gaming programs.  
Just differences in life experiences here!
Deb

	 
	 
	                                                                                             Sara
I agree that dialects change in different social settings.  The language I use to speak with my friends varies greatly from the language I use with teachers and colleagues at school.  I have a couple questions regarding dialect in relation to writing.  As teachers, do we encourage students to write the way they speak, which is not always grammatically correct?  How do we encourage students to write when they struggle with the grammatical concepts and structure of the English language?
Sara

	 
	 
	                                                                                              Brian
Hi Sara,
Teachers in lower grades have similar problems with respect to spelling. If kids are at the stage of using what I call "temporary" spellings, (some people in US call them "invented" spellings) what do we do? Do we insist on accurate spelling in drafts, (probably kill any love for writing) or do we set up a learning culture that continually communicates the following messages about writing and spelling?
1. When you're composing and getting your ideas it's OK to use temporary spellings because this text is a draft and it's really only for you.
2. However we live in a culture in which incorrect spellings in a piece of public text are equated with being dumb, stupid, unemployable, uneducated.
3. Therefore so that people who visit our class do not think we're dumb, stupid etc, we are not going to go public with any pieces of writing in which all of the words are not spelled conventionally.
4. Now you're only 5, 6, 7  etc., years of age so there's no way you can know how to spell all the words you want to use. So I'll help you. I'll be your editor-in-chief and when your meanings are as you want them, and when you've had a go at identifying and correcting all the words you know are wrong I'll correct the others for you and then you'll be able to correct all the other misspellings you've made and you can then "go public" with ( post, display, send ) your writing.
5. However you have to become as good at fixing up spelling as I am before you leave school. So each time I help you this way I expect you to pick 3 (or any other number that is appropriate for the child) of these words and learn them so well that at any other time you use them even in a draft, you'll spell them conventionally EVERY TIME.
6. We'll keep a list of the words you learn this way and you'll be surprised how big this list can become as you do more and more writing
If the teacher has created a culture in which using writing is highly valued, if she has convinced the kids that they're capable of becoming effective writers, and if she's established a "bond" with them, chances are many of these kids will not only believe her, but will engage deeply with all the demonstrations of conventional spelling they are exposed to, (they begin to "read like writers" according to Frank Smith) and their linguistic data pools will start to fill up with conventional spellings.
I suspect that something similar can be done with older kids and grammar and dialect are substituted for (or added to) spelling. Can you see how?  Have a go at substituting dialect and/or grammar for spelling. 
Might something along those lines help?
Brian C

	 
	 
	                                                                                  Dianne
Brian, 
This response has been very valuable and practical to me for helping my 3rd-5th grade Spanish learners in their writing. While we are not focusing on grammar and spelling at this level, it can't be ignored in publishing. Your suggestion to proceed in a similar way as with spelling in first language helps me think of how to express appropriate expectations and support progress at each student's level of language development. Thank you! 

Dianne

	 
	 
	                                                                                    Richard S.
When I ask students to write, I ask them to focus on meaning and write with their ideas.  I tell them not to think about grammar and spelling until their text has taken shape.  After we have a text, we consider how the purpose for writing and the audience being written for impact how we apply the conventions of writing.  Grammar and vocabulary are considered during revision.  Register is also considered at this stage.
Richard

	 
	 
	                                                                                   Kerry
I think it depends on the writing assignment.  The 6+1 traits of writing help with this (ideas, voice, word choice, conventions, sentence fluency, organization + presentation).  Depending on the learning goals/desired outcome, you can focus on as many or as few of the traits as you want for any given assignment.
Kerry

	 
	 
	                                                                                   Deb
I use Short, Harste, & Burke's authoring cycle.  I tell them to get the words down as best they can.  If they aren't sure how to spell it then they need to write their best guess and go on.  During the revision phase of the cycle I have them go through and mark with a highlighter the words they aren't sure about while revising content.  This shows them words for which they may need to figure out conventional spellings.  I post the authoring cycle on the walls, they have multiple copies, and the parents have them.
It seems to work wonders on relieving the stress of having to get it perfect the first time...focus should always be on making meaning with language, just like all of us have said so far.
Deb

	 
	 
	                                                                                    Cher
I think it's also important to take note of the difference between writing assignments and authentic writing.  The conditions that we have been discussing apply here in a real way.  If there isn't any buy in, meaning-making is less likely to happen.  Thus, the focus for the dutiful writer is conventions.  There are rules that s/he can fall back on in order to at least do it "right".  It's safe for that moment when there is a lack of interest.  So, if you're finding yourself constantly telling some students not to worry about spelling and grammar because they are so zoned in on it, maybe negotiations (individually) need to be made in order for quality writing to occur.  Also, when students can "see" the audience and understand purpose, they can make more critical choices (unless choice is stifled) about voice and form.  That is when the writing has some substance.
Addressing THE writing assignment of the year...
In my classes, I chose a different route toward "test preparation".  I taught the students how to "manipulate" the writing prompt given to them and make it worth their time.  For so many years, these students were coming to me with the assumption that test scorers expected safe (dull) five-paragraph essays.  My students were not sterile writers, and they knew it.  Some of the best standardized-test writing my students did were in the forms of poetry, recipes, telephone transcripts, screen plays, etc.  They were also among the top scores in the class. 
-Cher

	 
	 
	                                                                                    Brian
Cher, 
You and I are one the same wave length.
Brian C

	 
	 
	                                                                                 Kate
Hello from just outside Washington D.C.!  I teach in a large public school system, teaching Reading Recovery/Literacy Intervention (supporting students and teachers).
One area that is causing me, and possibly other teachers and paraprofessionals, to "pull out my hair" is a lack of the “art of conversation.”   Many children who I work with, one-on-one and in the classroom, have difficulty with the back and forth nature-listen, think, talk, and give and take in conversing- and I believe that this impacts nearly all the conditions of learning.  What suggestions toward creating more conversations do you, and others, have?
Waiting patiently,
Kate
Riverside ES

	 
	 
	                                                                                    Brian
G'day Kate,
Thanks for the question. I'm familiar with the situation. I would classify it as an issue of engagement. (See what I write about the principles of engagement in the paper on IRA website)
Do these kids engage in "conversations" outside of the school setting? I'd be surprised if they didn't. Perhaps they'd listen and engage more deeply if we could find out more about the conversations they have outside formal classroom setting and offer them something similar. I'm currently working in a school in which the teachers complained that their kids just didn't want to engage with the things teachers wanted them to engage with in the reading block each morning. These teachers found out that these kids loved pop music so they created a rich task of small groups of kids making a 4 minute video clip  in groups of 4-5 , of their favourite  pop song.  The difference in engagement was amazing. Furthermore the reading writing, thinking, talking, arguing, listening, comprehending, phonic analysis, spelling, design, sequencing, etc that went on for five or six weeks during the reading block was also amazing. And Basic Skills scores also went up.
Brian C

	 
	 
	                                                                                 Kate
Thank you for focus:  engagement.  I will need to look more closely at the words that I am saying to start the conversation in one-on-one settings and the framing of my language in interactive read alouds, turn and talk, and other similar ways that I’ve been trying to get more give and take, listening and thinking, THEN responding into my lessons.  I’m not surprised at all when the “other scores went up” if the value was being placed on the process learning and not just the skill of the learning.  Something to strive for!
K8

	 
	 
	                                                                                    Brian
Hi K8,
I sometimes advise teachers to identify the messages they want to communicate about literacy and/or reading and somehow weave them into their daily discourse as much as possible.
Here’s my analysis of how one kindergarten teacher I worked with last year did this.
The seven basic messages about reading Jill continually communicated in her explicit and implicit messages:
1      A reader's major focus should always be meaning.
    Jill constantly emphasised that:
            ● sensible coherent meaning should be the end result of any reading encounter.
            ● semantic and syntactic nonsense should never be tolerated.
2      Effective readers should draw on all the sources of information in the text. 
Jill constantly asked questions, made comments, or employed the NLACGB strategy to encourage students to "Have-A-Go" at trying to work out meaning by using the three main sources of information:
      ● semantic information (Jill's Message: Use the title, your back ground knowledge,
  the emerging story line, pictures, and ask yourself "Does it make sense"?)
      ● syntactic information (Jill's Message: Use your "feel" for the way the English
  language "flows" and ask "Does it sound right"?)
      ● graphophonic information  (Jill's Message: Use your knowledge of letter sound
  correspondences and ask "Given you've predicted this word is "horse" does it 
  look right?)
3       Effective readers are always predicting possible sensible meanings ahead in the text. 
Jill's message: Predict meaning before you sound out. After you've predicted the meaning then sound out to see if your prediction "looks" like the word that is in the text.
  4.      Effective readers self-correct when meaning is lost .
If what you're reading sounds silly or nonsensical you should stop, back up, and try to make sense
  5.      Effective readers have a range of strategies for getting over reader's block.
If you get blocked and can't seem to work out the next word, then you can:
                 ● Keep reading to see if you can make sense and then come back to the word
         that's blocking you. 
                 ● Go back to the beginning of the sentence and take a running jump at the
          sentence again to see if the right meanings suddenly pop into your head.
If these two strategies fail have a go at sounding it out.
If all these fail leave it out altogether and keep going on the chance that as you build up more meaning the word that's blocking you will "pop into your head" later. 
Never stop at the blockage and keep trying to sound it out or you'll forget what the story is all about and you'll just say something that doesn't make sense.
 6.     Effective readers are meta cognitively aware of the reading process.
Jill constantly encouraged her students to share their knowledge of how to read with others. ("Tell the others how you worked that out") 
7.      Effective readers are confident, positive readers. 
Brian C

	 
	 
	                                                                                  Kate
Dear Brian,
I am grateful for the coaching/nudging/advice/lecture that you’ve targeted for me, and in turn the students and teachers I work with daily. 
K8

	 
	 
	                                                                                Brian
Hi K8,
I've just realised that I've included an acronym in this post which only makes sense to the teachers in Jill's school : The "NLACGB" strategy" It stands for " Never let a chance go by," and refers to Jill's technique of never letting a chance go by to include these messages in her discourse. For example:
Example #1. A student is selected to try to read the secret message which the teacher (Jill) had composed before the children came into the room. As the selected student focused on the print the teacher comments, "I know what Emily's doing—she's reading the message silently to see what the words say inside her head".
Example #2. A student goes to calendar to work out who'll be presenting in the show and tell session two days ahead and tells a friend "It's my turn on next Thursday". The teacher overhears this and comments “What clever reading". 
Example #3.When doing Guided Reading with a child the teacher says: "Hi Barry, I'll read first so you can get some idea of what the text is about.”  She then invites him to carry on from where she leaves off.  Her language is laced with comments and advice such as: “Have a go." "What would make sense here?" "Look at the word again."  "That's a good guess, it could be that, it makes sense, but let's look at the letter it starts with. If it was "for" it would start with "f". What does this start with?" Is that the same word as this one up here?" “Does it look the same?"
Hope NLACGB makes sense to you now.
Brian C

	 
	 
	                                                                                  Kate
Brian,
Again, you are uncovering points of implicit teaching that I need to focus upon to support the explicit environment of literacy learning and learning in general!  Ah-ha!
K8

	 
	 
	                                                                                    Kathryn
Greetings from Missouri.  I currently teach middle school, mostly writing.  
RE:  Kate's question on conversation
I have found Comprehension through Conversation: The Power of Purposeful Talk in the Reading Workshop by Maria Nichols, to be very helpful to teachers.  It shows the power of classroom conversations about reading and how to listen closely to these conversations.
Brian -- enjoying the exchanges thus far and looking forward to the next few days.
KMP
Kathryn Mitchell Pierce

	 
	 
	                                                                                   Brian
Hi Kathryn, 
Thanks for the reference. I'll buy it. I'm sure Aussie teachers would benefit from it as well.
Brian C

	 
	 
	                                                                                    Kate
You know what, Kathryn?  I'm receiving that exact book in the coming days from our Title I Office and am looking forward to puzzling through "my issues" with expert text.
K8

	 
	 
	                                                                                   Yetta
Who remembers the Open Corridors wonderful author/ inventor Lillian Weber.  She did an article/ monograph called the Silent Child probably in the 1970's.  Oh My!!!  She wrote with such understanding and insight.  It is powerful.  It is old but it may be among a collection of papers published by the North Dakota Study Group.  Maybe someone else has more information.  Age brings a lot of things on like forgetting names of people and organizations.  But when others talk about issues that have been discussed/ debated over the years..........  memories of previous times come sloshing back.    
yetta g.

	 
	 
	                                                                                 Linda
Brian said, “I'm currently working in a school in which the teachers complained that their kids just didn't want to engage with the things teachers wanted them to engage with in the reading block each morning. These teachers found out that these kids loved pop music so they created a rich task of small groups of kids making a 4 minute video clip  in groups of 4-5 , of their favourite  pop song.  The difference in engagement was amazing.”
That’s all well and good, Brian, and pop just is poetry set to music—but when the curriculum includes reading and analyzing the collected works of the Dead White Guys, engagement is much easier said than done.  It can be done, of course, and movies are made of the unique teachers who pull it off.  For many, it’s as boring to teach as it was to learn.
Perhaps there should be a preservice course for teachers on getting kids interested in what they have to be taught.  But wait—is that engagement or manipulation?
The best antidote I know for all of this is Wiggins & McTighe’s  Understanding by Design. It  answers the question WHY SHOULD I CARE? and puts everything in perspective.
Linda

	 
	 
	                                                                                   Lori
I agree and would add the work of Michael Smith and Jeff Wilhelm to the list.  
Lori

	 
	 
	                                                                                    Brian
Linda I hear you. 
All I can say is that it's an unfair requirement to try to force learners to engage with material which bores them. As Frank Smith argues, "Boredom is aversive to the brain and no learning can occur".  The flaw is with the syllabus demands not the theory of learning. Kids would never learn to talk if they didn't believe it was possible, if it didn't serve  some valid life-enriching purpose(s) for them, if they weren't free from anxiety and/or fear as they learned it, and if those who were charged with teaching it to them hadn't bonded with them. Perhaps teachers need to think about how they can "sell" Dead White Guys so that each learner truly believes that reading, understanding and appreciating Dead White Guys is as meaningful and relevant to their lives as popular culture, the Super Bowl, sex, etc.
One strategy I've noticed teachers I consider effective use is to continually preface the  things they ask kids to do in the name of learning with statements like "Completing this worksheet is really important because it well help make you a better (reader, writer, speller, etc).”  Or "Being an effective reader, writer, speller (reader of Dead White Guys) is very important in our culture because. . . . . “
If the bond between teacher and kids is strong, chances are many of them will believe him/her.
Brian C

	 
	 
	                                                                                   Linda
Very good point, Brian: setting a purpose for reading that kids can buy into takes us right back to the central roles of engagement, trust, and self-efficacy in the learning process.
Linda
PS I’m enjoying this conversation so much!  Not getting my work done, but looking at the greater good in the long run…

	 
	 
	                                                                                   Cher
 For those struggling/suffering with the "Dead White Guys":
Something I've done a few times introducing Shakespeare to midde schools students...
Just because a writer has been canonized doesn't mean a reader (even a novice reader) cannot perform surgery on him/her through means of critical inquiry.  Two ways I've done this with students...
1.  Reading with historical understanding of represented biases: race, gender, class, etc.  My students got fired up about this...very heated and passionate discussions.  It was amazing what they put themselves through.  Through critical inquiry, many of them found that they had biases of their own.
2.  The media's role in shaping biases.  As you know, Shakespeare's plays have been translated into film, Simpson episodes, graphic novels, children's books, etc.  Each one has it's own spin.  Again, we looked at explicit and implicit messages and the blatant biases that were represented.   
Rosenblatt (1995) says that when we read, we bring our experiences to the reading (transaction)... translating into "co-authoring." And when we reread, the story changes once again.  What a reader brings to the text cannot be ignored or deemed insignificant, whether s/he is a "novice" or "expert" (How are those terms qualified anyway?).  A component to literacy is autonomy.  When a learner senses safety, ownership, purpose, meaning, opportunity for reflection and construction and reconstruction of meaning, responsibility, self-awareness... I believe autonomy will take root in the learner.  It's this wrestling with critical inquiry that produces that "durability" (Brian) in literacy.
So... let me say to all of you again.  The Dead White Guys are NOT untouchable!
Cher

	 
	 
	                                                                                   Brian
Hi Cher,
You obviously know how to engage your students. You could teach me a few things about teaching in the secondary school.
Brian C

	 
	 
	                                                                                  Kate
Cher,
Your messages have been most interesting and thank you for the Rosenblatt addition.
K8

	 
	 
	                                                                                  Linda
Surgery on dead white guys—what an image!  Thanks, Cher !
Linda

	 
	 
	                                                                                 Cher
I guess it's more like an autopsy, eh? :)
Cher

	 
	 
	                                                                                Brian
Hi everyone,  
Richard has just made me realise that I didn't inform you that after working on your messages from about 2.30 am  till 5.10 this morning I fell asleep at my desk . My wife woke me at about 7.00am for breakfast and shower etc. and I've been working in schools and/or at the uni for most of the day till now (lunch time) and I have had a chance to look at my email. I instructed my computer to place all the messages which arrived after I fell asleep into a special mail box. My plan is to pick up from where I left off at 5.10 this morning at about 5.30 pm tonight, so that when you all wake up in the morning you'll have my responses waiting for you. Sorry. I should have "signed off" before I fell asleep so that you'd all know. Unfortunately narcosis set in before I could.
Forgive me
Brian C

	 
	 
	                                                                                  Dave
Ah, Brian, 
You are being much too hard on yourself. We so greatly appreciate your willingness to share your thinking with us this week. Make certain that you sleep as needed, tend to your school visits, and reply to our messages when you are free to do so. I am certain that others agree that we are simply thrilled to hear your voice. Thank you (and Richard) for this treat!
Cheers,
Dave (who hopes to see you in Tucson in July, if not at IRA in May)

	 
	 
	                                                                           Yetta
G'day Brian........
I just want you and others too, to know I'm lurking.  I decided to attach this to David Schultz' email because I agree that it is always a thrill to hear your voice.
What great questions, comments, answers and conversations.............   The Conditions of Learning are alive and well in the language of these texts.  
With respect as always.........  Yetta...
By the way, Mem Fox will be in Tucson on March 5th.  We'll give her your greetings..........

	 
	 
	                                                                                  Brian
Hi Yetta,
I'll have to watch what I say about the Goodmans now won't I?  Seriously, I owe much of the theory I've developed to what I've learned from both Ken & Yetta, starting way back in 1975-6 when I was a post doc fellow at Harvard. Courtney Cazden had the common sense and grace to find the money to buy me a greyhound bus ticket to travel from Cambridge, MA to Wayne State in Detroit where, in the space of three or four days, they both taught me how to think about language, language learning, and literacy in  quite different ways.
Thanks to both of you.
 Brian C

	 
	 
	                                                                                  Lori
Yetta,

Don’t suppose you could bundle Mem up somehow and send her my way?  Or just lock her in your basement—it could be a nice room—and hang on to her until July!
Lori

	 
	 
	                                                                                      Richard S.
Linda et al, 
Making PowerPoint movies from first grade children's illustrated stories is relatively simple.  Children draw and write.  Then the drawings are scanned and pasted into a PowerPoint file.  Then the child's voice is recorded on the PowerPoint and then there's a command that, with one click, the file is changed into a Quicktime movie.  Kids love it and the process teaches them a lot about technology.  The same could be done with book reports etc.  Just using a medium they are more attuned to can motivate.
Richard Spurgeon

	 
	 
	                                                                                             Brian
Richard,
We would call the suggestion you've made a "Rich Task" which is motivating to kids because of the tools they get to use, but in order to use the tools and complete the Rich Task they have to learn and apply the skills and knowledge you want them to engage with. 
I think it's a great idea.
Brian C

	 
	 
	                                                                                Kate
Richard,
Thank you for this technology integration reminder/idea.  I know that this could be a next step to my learning in the area of integrating technology and probably would engage students.
K8

	 
	 
	                                                                                   Pat K
How do you record the voice on the PowerPoint.
Pat K

	 
	 
	 Richard S.
Insert Menu to Movies and Sound selection.  You can also record using a program like garage band and link to it or embed it.  I've never embedded a sound file.
Richard

	 
	 
	                                                                                 Cher
Good morning/afternoon/evening everyone!
A couple of comments and questions…
I’ve come to a state of being perplexed about this whole notion of education’s responsibility in preparing children for the “real world”… Exactly what does that mean?  Have they not experienced at least five years of “real world” before entering an environment that is known as “school”?  (Should we then infer that school is not the real world?)
So far, the conversation has been very interesting:  the struggle vs. suffering of learning; the eyes and ears of language development; defining the objectives of learning this thing we call “English”… The listserve is beginning to test the waters of critical inquiry.  I’d like to make a few waves as well.
Brian, in your response to Dora, you briefly mentioned a couple of things that I hope you will expound on:  multiculturalism policy in Australia and autonomy of teachers (not relying on textbooks and manuals).  What are the implications of these two things in the classroom?  What do teachers in Australia see as their purpose?
You said in The Whole Story  (1988) that “literacy is a word which describes a whole collection of behaviours, skills, knowledge, processes and attitudes” (p.3).  How do teachers in Australia manage (not sure that’s a good word for it) the intermingling (or head butting!) of the two literacies:  “real world” and school/academia?  Frank Smith and Vygotsky suggest that we learn from the company we keep.  If students “keep company” with two different worlds, what is the educator’s responsibility to the student’s cultural literacy development during those K-12 years?
I’m not trying to overload with questions.  They all run together… just a little difficult to consolidate what’s bouncing around up in my head.
Cher Gardner
Florida, USA

	 
	 
	                                                                                  Roxann
Cher, Brian, and others:
When it comes to the “preparing children for the real world” – I see this in relation to “employment/use”.  What is the use for this skill right now? Not, someday when they “grow up” but right now in the real world!  (Is that the point you were making, Cher?)
So, for example I used to spend a lot of time collecting book orders (Scholastic, Troll, etc.), filling out the class order form, counting money, figuring out bonus points earned, deciding what books to order and then distributing the books once they arrived.
When I began concentrating on the conditions of learning, I saw that this was a learning opportunity I was stealing from my students.
When I began offering this opportunity to students, they were very eager to take it on.
I taught the first pair of students to do it, they taught the next pair and so on…
I would conference with students during and after the process to see what they learned and what they were ready to learn in regards to math and other learning goals.  All of the conditions were met in this learning experience – and students were definitely engaged!
When I think of a situation where the real world could have been used and was not –  there is a vivid example that comes to mind.  When I visited a classroom, I witnessed a teacher showing her students how to address an envelope.  She demonstrated this on the overhead – then the students practiced addressing envelopes on a worksheet page.
There was not a real “use/employment” for writing letters and/or envelopes in this classroom.  Were students engaged? Would students remember how to do this in the future?  I would say no.
By the way has anyone seen the documentary, Paper Clips?  It shows a middle school learning about the Holocaust in a unique way – I think a good example of the conditions of learning in practice.  It’s a great documentary – available through NetFlix and other DVD rental places.  To read more, go to:  http://www.paperclipsmovie.com/
I am excited to see where this conversation takes us!
Rock

	 
	 
	                                                                              Cher
True, processing Scholastic book orders in the manner you said would address common skills used for general tasks in the "real world".  
However, what is the unintentional message?  Are we teaching children that they should be purchasing Scholastic books?  Who purchased them and who did not? Why?  What books are highlighted in the book orders?  What are the companies assuming about potential readers?  These are the things, I believe, that grapple with real world preparation.  
So, when Brian mentions things like multiculturalism policy and teacher autonomy (as I had inferred), I wonder how that translates in the everyday life of these children as students and sons and daughters.  What choices are educators making about what and how the students learn, and what biases are there?  They may be unintentional, but to undermine (which is not what I'm saying you're doing, Roxanne) the rich culture of children that have been learning prior to entering school is irresponsible and a little presumptuous.  
Learning is a social thing... it's collaborative... not for the sake of being politically correct, but for the sake of the learner so that when s/he is in the "real world", s/he can think critically and make socially responsible choices.
I'm not making any attacks here... just trying to clarify my thoughts.  Education is a tricky thing... especially when there are so many expectations and demands placed teachers.
-Cher

	 
	 
	                                                                                  Brian
Cher, 
In Oz each state has a mandatory outcomes based syllabus which teachers are expected to use to design their curriculum. Part of each syllabus is the Four resources model of Peter Freebody and Alan Luke, which if taught as they intended includes developing students as "text analysts" right from the very beginning  of school.  The nature of implicit and explicit messages in texts is taught and explored using a wide range of book-based and screen based texts.
You'd e get on well down here.
Brian C

	 
	 
	                                                                                  Richard S.
I think the best preparation for the world is the ability to read, write and think.  I am repelled by the thought of producing fodder for the job market.
Richard

	 
	 
	                                                                                  Brian
Hi Cher, The real world.
I'm with Richard here. I don't think schools should be "job factories". The real world for me includes:
1.  knowing how to identify and solve conceptual and practical problems (I’ve not succeeded too well with the 'practical" ones like being a handyman, fixing cars, etc. but I think I could learn if I had to)
2.  know how to learn what I need to learn in order to achieve 1  above
3.  being able to participate productively in the system we call democracy, 
4.  identifying unfair use of power and privilege, and being able to do something about it
NOT AN EXHAUSTIVE LIST.
I'll try to deal with your other questions tomorrow,
Brian C

	 
	 
	                                                                                 Cher
Hmmm... I suppose my definition of "real world" is not the one that comes first to the mind of others.  Real world for me is centered on people as social beings not as economic beings... although, I do recognize the realities of our world... in particular its fascination with consumerism (notice how I just put the U.S. in the center of the world).  Economics certainly plays its part in the choices we make as social beings.  I won't argue against that.  I'm just looking forward to the day (will it ever come?) when economics does not drive education.  Big hopes and dreams, I know.
Cher

	 
	 
	                                                                                  Brian
Cher,  
I love your ideology and am a member of the same club.
If you send me your private email address I’ll send you a chapter I wrote for our  national association  on the marketing of literacy in Australia and the dire consequences of allowing a consumerist, market driven ideology to control it all. .
Brian C

	 
	 
	                                                     Deb
Brian,
Is there any chance that we could get a copy or a title of the book it will appear in?  Most of us on this listserv are in the same club you are or at least moving towards it.  I do understand if it is impossible....
Thanks,
Debbie

	 
	 
	                                                                                   Brian
Hi Debbie, the reference for that chapter is:
Cambourne, B.L. (2006) The Marketing of Literacy Failure in Australia: Why and How, a chapter in Doeke, B., Howie, M., & Sawyer, W., (Eds) Only Connect:English Teaching, Schooling and Community Wakefield Press, South Australia, in association with the Australian Association For the Teaching of English, pp 179-194 
Brian C

	 
	 
	                                                                                   Deb
Tongue in cheek here...you mean the US isn't the center of the world?  Jokes aside...Economics also drives all levels educational institutions such as all of ours.  Just look at the billion dollar industry that book (book publishers of all types including school textbooks) publishing is and the testing industry itself is.  It is also political and social - all of those wrapped up in one not just economic or political or cultural or social or.......  
Deb

	 
	 
	                                                                                 Cher
Complex and muddled, eh?
Cher

	 
	 
	                                                                                   Deb
Sure is!
Deb

	 
	 
	                                                                                 Suzanne
Hi Brian, 
Thank you so much for this stimulating, inspiring conversation. Since leaving my kindergarten classroom five years ago to work as an educational consultant I do not have enough opportunities to engage in this type of interaction. I join study groups and attend conferences as often as possible, but it's just not enough.
My 32 years of classroom experience validated your research on immersion and approximation. The terms you use to describe the conditions of learning are clear and useful to me.
Much of my work is with parents, and I have been trying recently to provide simple examples to parents of how speech, art and writing development follow similar paths if parents provide the same conditions for writing they do for speech and art. My problem is in creating a graphic organizer that can easily show the progressions. I may try to modify yours from the RT article with your permission.
Two other points from this discussion. I do believe that "Play is a child's work" (can't remember the source) and that when we make learning fun it removes the stress factor and happens more naturally.
I heard Lester Laminack speak at a conference in NY last year and loved what he said on the importance or value of immersion.
"Fill their ears with the imprint of sound. Fill their heads with models of language you want to come out of their mouths. Your voice is the instrument that carries music to their ear."
Another good quote from Mem Fox:
         "We need to allow children and adults to wander through gorgeous gardens of literature, before they start reading and writing, to expose them to the beautiful possibilities and riotous excitement that literature can provide. Without that exposure we are wasting as much time trying to develop their literacy as I would if I tried to grow tulips in sand.”
Thank you again for giving your time to this most timely topic.
Suzanne Ryan, MS, CAS
Skaneateles, NY
Educational Consultant
Staff Development Workshops
storycases@adelphia.net

	 
	 
	                                                                                  Brian
Hi Suzanne, 
Your examples and comments are affirming and supportive.
Thanks.
Brian C
 

	 
	 
	                                                                                 Brian
Dear Colleagues, 
As most of you head into Super Tuesday, down here in the land of Oz it's about 6.20 in the afternoon. I've taken my dog for a walk, got her dinner ready for when she cools down, and am ready to get back to your many excellent questions.
Hope the candidate you love wins for you.
Brian C

	 
	 
	                                                                                   Ayana
Hello Brian, 
I am a 2nd year teacher and a first year graduate student.  I am very excited about learning more when it comes to teaching literacy.  I find myself trying to learn everything I can about this subject.  I teach second grade and I have a student in my classroom who just came from Vietnam.  I struggle everyday with different ways of helping her make a smooth transition.  I try to immerse her in all kinds of texts.  I also try to demonstrate how effective readers read and understand text.  However, the language barrier is always there and I am not sure how effective I am being.  She once told another teacher that it makes her feel bad when someone reads with her because she feels like she can't read.  I understand how she feels, but when we are reading independently I know she needs help.  What do you think is the best way to help students who come from different countries?
I also struggle with teaching vocabulary.  The ESL teacher believes I should introduce new vocabulary words at the beginning of each lesson.  However, I believe this is ineffective and I know the students are not learning these words and if I asked them a week from now what the words meant, they would have no clue.  I try to do word maps, but I still don't think this is effective either.  Could you please share with me what you believe is the best way to teach vocabulary?  Do we teach vocabulary at all? 
I am looking forward to hearing from you. 
Thanks, 
Ayana Wilson  

	 
	 
	                                                                                 Brian
Ayana, 
There are no special tricks. One needs a strongly developed linguistic data pool of English language knowledge and experience before one can read it. So you need to be filling her up with the rhythms, sounds cadences, words and syntax of spoken and written English. What you're doing seems Ok to me. She certainly needs lots of experiences she can use her under-developed English to talk about, draw and label about etc, hear others talk about, and so on. Until she has an English oral language base, learning to read English will be a complex enterprise for her. A bit like me trying to read and understand a complex legal text. Some teachers I know have had some success with the technique of "repeated readings".
Brian C

	 
	 
	                                                                                  Laura
As an ESL teacher, I felt the urge to respond  :) 
My thoughts would be to introduce key vocabulary words, which would help build background knowledge.  However, it’s not effective if the words are taught and then never brought up again.  I have a few ESL students that aren't strong readers yet, so I let them buddy up with someone during independent reading time - the fact that they get to choose someone makes it easier in my opinion. 
- Laura

	 
	 
	                                                                                 Dianne
I'd like to add a little to this from my experience... 
Ayana,
I can totally understand why you shy away from teaching decontextualized vocabulary... how futile that is, if it's just a list of words! On the other hand, I can understand the ESL teacher's response. Not only is introducing key vocabulary a way to build background knowledge, it's also a way to activate any prior/background knowledge that will enhance comprehension of text for all students. Consider these two things: 
Each word represents a concept. By thinking of how you can introduce that concept, it automatically puts the word into a context for teaching it. 
How can I make this concept as concrete as possible with pictures, skits, graphics? It does take some extra time, but I've found the time is well-spent. 
Dianne

	 
	 
	                                                                                 Katherine
My question is about the reflection/discussion stage.  I understand that when working with others, talking will help "transform" learning.  But, how does the "talking to oneself" work in the real world?  And, can this be used as a written reflection or portfolio device to look at work and see what has been learned from it, and/or how it can be improved?  How much time should be spent in this discussion/reflection stage and can we see growth (in an evaluative way) because of it?
Katherine

	 
	 
	                                                                                  Priscilla
One of the best answers to your question about "talking to oneself" can be found in Frank Smith's essay, "The Unspeakable Habit."  We all have an inner voice that speaks to us, whether we are cognizant of it or not.  Smith explains this inner voice and how it functions in a variety of ways far better than I ever could...
Priscilla Shannon Gutierrez
Outreach Specialist
Center for Information, Training and Professional Development
New Mexico School for the Deaf

	 
	 
	                                                                               Carrie
Hello Brian,
I really enjoyed your article and your theory of literacy learning.  I feel that there are so many factors to consider when an individual becomes literate.  Even the word literate means many different things.   I was struck by the term 'Engagement" .We all need to have a clear purpose to engage in an activity.  We might ask: Why do I need to do this?   How will this help me?  My questions are as follows: 
How can a teacher effectively create authentic purposes for reading and writing in today's classroom? 
If a child comes to kindergarten with limited experiences and vocabulary and is behind with no progress....What is the best way to help this child "catch" up with his peers and have self confidence? 
I do have a kindergarten student like this and we have seen limited progress with his letters and sounds and his oral language in general.  He is very timid and shy.  His stories are very limited and his use of language is very "baby" talk.  "Him do that"...etc.. 
I look forward to talking with you, 
Carrie Kerns 
Reading Coach K-2 
Language Ed. Graduate Student

	 
	 
	                                                                               Brian
Hello Carrie,
Authenticity refers to the degree to which learning activities used to promote literacy resemble the kinds of literate activities and learning that occur outside the traditional institutionalized school setting. I define “authenticity” thus:  
“The more an activity is like an everyday activity that is performed outside the school setting, the higher the degree of authenticity it possesses.  With respect to reading, writing, and the other accoutrements of literacy, the more that the activity requires the students to engage in the kind of reading-writing-literacy behaviours that highly literate, proficient adults use to address their needs, the more authentic the activity is judged to be”. 
While there are many more layers to this definition than I can spell out here, this gives you the basic principle.
Brian C

	 
	 
	                                                                                  Brian
Hi Carrie,
You also asked, “If a child comes to kindergarten with limited experiences and vocabulary and is behind with no progress....What is the best way to help this child "catch" up with his peers and have self confidence?”
Create a learning setting based on the conditions of learning, bond with this child, and constantly communicate the following expectation messages in authentic and genuine ways. (from a book I never quite got around to finishing).
There were six expectation themes that continually pervaded the language and behaviours of classrooms of effective teachers. These were:
Theme 1: “Becoming an effective reader and writer is an extremely worthwhile enterprise that will greatly enhance the quality of one's life in our culture”.
Theme 2: “All members of this learning community are capable of becoming highly literate. No one can fail to do it”.
Theme 3: “Some good ways of becoming an effective reader and writer are to:
· share and discuss the processes and understandings you are developing with others
· take risks and “have a go” both as a member of a group and individually, (i.e.”approximate”) 
· reflect on the feedback you receive”. 
Theme 4: “When discussing the meanings you construct through reading and/or writing, all statements, comments, interpretations, and judgements related to those meanings should be justified using plausible and sensible arguments and examples.”
Theme 5: “It is safe to ‘have a go’( i.e. ‘approximate’) in this setting”.
Theme 6: “One can be said to ‘know’ and ‘understand’ when one has made that which is to be known and understood one's own”. Sometimes this is expressed as “taking responsibility for one's learning” Whatever it’s called, it essentially involves potential learners transforming the meanings and skills that someone else has demonstrated into a set of meanings and skills that is uniquely theirs.
Brian C

	 
	 
	                                                                                 Jennifer
As I read your questions, I thought of a similar circumstance I encountered.  I was seeking advice about a student who I perceived as having limited experiences, and a colleague asked me how I could describe the child's experiences as limited.  She told me that I should think about what this meant.  According to whose standards are the child's experiences limited?  She told me to think about how this would make a child view their experiences and to reconsider what the child values.  Just thinking about her advice---it helped me to connect to the child and to discover what experiences the child valued.
Jenn

	 
	 
	                                                                                  Brian
Hi Jennifer,
Reminds me of a story about making the same kinds of Eurocentric judgements about our indigenous people.
"Australian aborigines have survived for thousands of years in an environment which would kill the average white Aussie in a few hours if he didn't have access to proper clothing, air-conditioners, water supplies, medicines,  4 wheel drive vehicles, radio contact etc.. They had only 5 basic implements. Who has the richest set of background experiences to draw on in this context?"
Brian C.

	 
	 
	                                                                                  Carrie
Thanks Jennifer, 
You are right.. Who is to say that his experience is limited.  I think about his experiences in comparison to his peers.  Although I should never take for granted what he has experienced because as a teacher, I can build on that. 
Thanks for your thoughts. 
Carrie Kerns

	 
	 
	                                                                                  Brian
I can only agree Carrie.
Brian C

	 
	 
	                                                                                Maureen
Hi Brian,
Thanks for your participation on this forum!  I have to say that I originally read your Conditions for Learning years ago, probably in one of Richard Owen’s summer literacy courses, and have been working to apply them ever since.  Interestingly enough, I have garnered a reputation for being a “serious and highly-structured teacher,” by which I assume the parents and other teachers mean that I have a solid learning community in my room.  I’m not sure if it is always meant as a compliment, but I’m also not sure those commenting on my classroom know what they are looking at.  Our days begin with a morning meeting where we discuss our day, and negotiate any parts that can be negotiated.  We have our Reading and Writing Workshops, our Math studies and our Interdisciplinary content studies.  We go, go, go all day, and it is rarely quiet.  My current principal has moved me from third to fifth grade, saying I am too intellectual and too curriculum-oriented for the little ones.  That is strange to me considering most of my 25 years in the classroom have been in early and emergent grades, where I have enjoyed the teaching/learning very much and hope that my room fostered good learning too.  I miss the little ones, although I am very much enjoying the more mature give-and-take with the older group.
My question has to do with the Habits of Mind and how you see them meshing into a classroom where engagement and demonstration are prominent.  Our district has brought Bena Kallick and Art Costa to us to help us apply the Habits, and I find that working them into our days is a wonderful way to help my students become reflective and meta cognitive learners.  
Thanks again for all your pearls of wisdom!
Maureen Morrissey

	 
	 
	                                                                                  Brian
 Hi Maureen, 
I'm afraid I don't know anything about the program you're referring to. Sorry. Someone else out there might be able to help.
Brian C

	 
	 
	                                                                                  Lori
Hi, Maureen,
Your post reminds me again of the importance of discourse in classrooms.  Since I have been coaching for two years—although I think it is generous to describe my work with over 80 teachers as coaching (sigh)--I am struck again and again by the importance of discourse.  Wonderful things happen in classrooms where children are clearly valued, respected and treated as important people, regardless of the age of the child.  When we gift children early on with respect and expectation, they seem to be able to gift themselves and peers with the same.  The lovely, lovely benefit for teachers, beyond the academic, is respect and expectation we get in return.
Lori

	 
	 
	                                                                                  Paula
Hi Dr. Cambourne and all...
I have enjoyed the "conversation" so far.  So much food for thought!  
Dr. Cambourne, your "conditions of learning" have helped to shape my understanding of learners over the years in many ways that have already been described here... but it has also been helpful in communicating with parents.  When a parent of a kinder (which I currently teach) or 1st grader wants to know why her child is spelling phonetically and I'm not correcting it, I pull out a hand-out from a conference I attended with you in Southern California about 10 years ago!  They "get" why I am accepting their child's approximations and understand that it is an important step towards standard spelling, so thank you!  :)
I had to smile at your comment: “Even though I had my pedagogical epiphany many years ago I still sometimes have nightmares about the kids whose daily lives must have been so confusing and boring during this phase of my career.”
I certainly can think of a few kids that I want to go back in time and apologize to them!  
I also like your response that formal assessment has no place unless those in power force it on you.  Unfortunately high stakes testing has become the culture here in the US.  For some... everything is about the almighty test.  The culture of the schools change during testing week... the stress is palpable.  I am curious as to the culture of Australian schools in this respect.
Thanks!
Paula :)

	 
	 
	                                                                                   Brian
Hi Paula,
I have experienced the "palpability" you refer to.  I once spent some time in a Nebraska middle school during "test preparation week".  I can still remember one rather overweight boy, with a bad case of teenage acne bursting into tears as the class began and blurting out "This is a waste of time for me. Everyone in this class knows I'll fail the test again, just like I did last year and the year before that. Why do you make me go through this every year?”
My heart ached for him and I wanted to console him, but as a visitor what could I do?
Brian C

	 
	 
	                                                                                 Kathryn
Jerry Harste once told a group of us that we should never look back and apologize for what we did in the past, but rather to celebrate the fact that we are growing professionals and now know and understand things we didn't back then.  The crime would be in NOT having anything to look back upon and say, "I don't do that anymore" because that would mean we weren't growing professionally.
Having repeated his comforting words, I also know that there are students I'd like to see again now that I know more than I did back then!
KMP
Kathryn Mitchell Pierce

	 
	 
	                                                                                   Ayana
I am encouraged when I see comments like this.  I am a second year teacher, and last year I had the most horrible time teaching the way my other colleagues taught.  It is hard for a new teacher to come into a school and try to teach differently than all the other teachers in your building.  Over the summer I spent time going back to my books from college and totally rethought my approach.  I am now in graduate school.  I can honestly say today I am a much better teacher.  I feel privileged to be introduced to so many effective practices so early in my career.  I know that I will still make mistakes, but I feel encouraged reading these emails and knowing I was not alone in making some bad decisions with my students. 
Ayana Wilson

	 
	 
	                                                                                   Lori
I find this to be equally important with teachers.  I work with very young teachers and they are often so very hard on themselves, lamenting of ever “getting workshop right”, for example.  I tell them the very best teachers are always in a state of refined approximation and when they all look me in the eye and smugly tell me they know it all, someone should buy them a star quilt (not just an honor for our respected guest instructors but a traditional retirement gift—the gold watch of the Lakota, so to speak) and send them on their way.  I am finding that the conditions are more on my mind—at least, I am more conscious of them—as a mentor of adults.  Engagement is a critical factor for teachers as well.  We get what we give.
Lori

	 
	 
	                                                                                 Lori
My sleep schedule is on hiatus as I am currently a slave to flu and cold medicine.  I want you to know it is just me and the yellow lab that you trained to sit in front of the cookie jar—everyone else has the good sense to be in bed at 2:40 in the morning.  ;-)
Lori

	 
	 
	                                                                                   Dave
Hey Lori, Brian and all,
As I recall, Lori, training your dog was part Cambourne and partly due to Pat's cookies, which we brought to that delightful gathering. It was also important that your yellow lab could sense that no harm would come to him for engaging in the event with Brian, that he would believe the task to be doable, and that participating would further his lot in life. Anyone who has enjoyed Pat's cookies (which Brian insisted on calling "biscuits") would know that his life got better with every cookie Brian shared. Of course, anyone familiar with Brian's model of learning will know that engagement is more likely to occur when learners are convinced that their experience will be as safe, productive, and as rewarding as the one that yellow lab enjoyed with Brian on that summer afternoon. Great memory. Thank you for arranging it all, Lori!
Can we hope that you were up at 2:40 AM writing your book, Lori? Great idea, Brian. Long overdue, Lori.
It's midnight here on Long Island. Watching the reports from Super Tuesday and hoping for the best for all of us in November.
Peace everyone,
Dave

	 
	 
	                                                                                   Lori
Hmm...those were great cookies!  
Lori

	 
	 
	                                                                                   Finian
Greetings Brian and Greetings Colleagues, 
I have just read all two days of your wonderful discussion as I was unable to join the discussion until this afternoon here in Dublin. I am quite mythered as to where I want to start ('proceed' and 'finish' are none too clear either!)  I taught in a literacy support role for 25 years in a disadvantaged primary school before being whisked away to the dizzying heights of academia to 'teach teachers about what I do' (according to my boss) for the past 12 years. I have learnt a huge amount in that time ... first from the children I was privileged to learn from, and now from the teachers who continually humble me with the generosity of their lives with their students. And as I write I feel I have to really acknowledge the learning that has happened for me from wonderful academics and educators who continually challenge me in my thinking and in my practice.
I learnt early in my teaching career with kindergarten that I was not a particularly good teacher. I was OK ... once I learnt the system, I got to manage it and learnt the 'craft' of the job. But I learnt that I was, and still am, really good at allowing children (and now adults) to learn. And to learn things that I know nothing about. It was a really liberating realisation in about my 6th year of teaching  (when I had both hair line and a waist line!) and made it possible for me to become what I think now would be termed 'a reflective practitioner' not an introspective one, but one who needs to be aware of the practise of my particular art. My job was to have as much knowledge as I could get, to put all the pieces in place, to build up the relationships that matter, and to allow the learner to be part of the learning. 
"The Conditions of Learning," when I was first introduced to them by the wonderful Pat Smith (University of Ballarat), just made sense ... and all these years later continue to make sense to me. We look at them at the very beginning of each course year! We are a little locked into the "deconstructing-learning-to-reconstruct-
the learner" in the college course I teach but I don’t buy into that! Instead I like to think that I am co-constructing learning with the teachers in the hope that they might see the sense of co-constructing learning with their students. It casts me in the role of eccentric, but the world needs eccentrics! 
I love the weaving in and out of "The Conditions of Learning" that has been taking place here... wonderful pearls of wisdom, insight and learning in so many of the contributions. I think that for me, my recent understanding of literacy has blossomed under the influence of Alan Luke and Victoria Carrington, of Pierre Bourdieu, and of Michele Anstey and Geoff Bull.  But all of these influences are predicated on my own understanding of who I am as a learner, my own literacy history, my understanding of who I am as an educator, and the filters I use to read, understand, assimilate and transmit the knowledge of others.  
I found it a really interesting experience to apply "The Conditions of Learning " to my own experience as an ever evolving learner and finding "who I am" within that particular theory of learning. It was the realisation all those years ago that I did not 'fit' within the more traditional schools of thought on learning, that first allowed me the freedom to seek out one that did fit! Learning is personal, and the conditions attaching to it, have to be personal for those of us who deal with people! 
I would welcome any insights you might wish to make.  
Forgive the wordiness of this ... I am Irish ... and I did spend over an hour reading all of your comments ... even the unsubscribe ones! As a technophobe, even I know how to redirect mail into the bin!!!
Be well and thank you Brian and everyone else. 
Finian

	 
	 
	                                                                                 Brian
 Hi Finian, 
Thanks for your post and the wonderful language ("mythered"). Though I've no idea what it might mean, the rest of your text helps me create a meaning that communicates your frustration at not being able to use email that afternoon.
You're a good example of a reflective practitioner. Just keep doing what you're doing, and reflecting the way you have here.
Brian C.

	 
	 
	                                                                                Finian
Thank you Brian ... "mythered" came from my mother (great teacher that she was) who used the word (rarely) to describe how baffled she was at the world and it's goings on!  
Be Well, Finian

	 
	 
	                                                                                 Tammi
I am taking a doctoral class now called Dialogue and Difference, which encourages us to allow students to discuss their differences.  Part of my reading for this week's class (by Michael J. Pardales) talks about how rich literature is in helping students develop their moral imagination so they can experience other cultures.  As I begin to select books I am wondering if you have any recommendations, Brian, or others for the upper elementary level.  I am especially interested in historical fiction.
Tammi

	 
	 
	                                                                                  Cher
Tammi,
One of my professors from my graduate study (Socio-Cultural Foundations in Education) introduced me to the Cooperative Children's Book Center.  They have a very diverse offering of suggested texts that address various socio-cultural contexts.  The books are organized quite well, so it's easy to find what you're looking for.
Here's the website:
http://www.education.wisc.edu/ccbc/
Cher

	 
	 
	                                                                                  Richard
Another source is the Child_Lit listserve.  It is a large listserve of people involved in children's literature who are more than willing to respond to specific requests for suggestions.  I think the following address will give you what you need to subscribe.   https://email.rutgers.edu/mailman/listinfo/child_lit

Richard

	 
	 
	                                                                                   Kate
Tammi,
I participated in a study at Virginia Tech on cultural literacy and relevance last year.  Here are a few other resources to pour over:
Lilly, E., & Green, C. (2004).  Developing partnerships with families through children’s literature.  Upper Saddle River, NJ: Pearson Education.
Howard, G. R. (1999).  We can’t teach what we don’t know: white teachers, multicultural schools.  New York:  Teachers College Press.
Teaching Tolerance.  (2003).  I will be your friend:  Songs and activities for young peacemakers.  Montgomery, AL:  Southern Poverty Law Center/Teaching Tolerance. (free resource)
Two other professional resources would be two books on children’s literature/reading aloud by Lester L. Laminack and Reba Wadsworth.  If you haven’t had a chance to see him in person, you’ve missed an experience!
Catherine Clinton’s Hold the flag high (2005) describes the battle of Morris Island, SC in the Civil War – so much to learn and develop in discussion with student in this particular picture book.
K8

	 
	 
	                                                                                   Brian
Hi Tammi,
I'm afraid I don't know of any such texts. However I am cognisant of this way of using literature as a springboard for such reflections and reflective discussions. One name it went by in years gone by was "bibliotherapy." Perhaps some of our friends out there have ideas for such titles.
Brian C 

	 
	 
	                                                                                   Priscilla
Here are some titles to ponder…
Freedom on the Menu.  The Greensboro Sit-Ins by Carole Boston Weatherford
The Dream Keeper and Other Poems by Langston Hughes.
Night on Neighborhood Street by Eloise Greenfield
My Man Blue by Nikki Grimes
Erika’s Story by Ruth Vander Zee
Star of Fear, Star of Hope by Jo Hoestlandt
Something from Nothing by Phoebe Gilman
The Terrible Things by Eve Bunting
Mississippi Bridge by Mildred D. Taylor
Rose Blanche by Roberto Innocenti
Crow Boy by Taro Yashima
Faithful Elephants by Yukio Tsuchiya
 
Priscilla

	 
	 
	                                                                                   Finian
Excellent list ... have not seen Faithful Elephants on a list before (only book I can’t do read aloud on!!)
The Good Liar - Gregory Maguire, 
Bridge to Terabithia - Katherine Paterson 
Dead Birds Singing - Mark Talbert
Alan and Naomi - Myron Levoy
Let the Celebrations Begin - Margaret Wilde and Julie Vivas
The Arrival - Shaun Tan
Wilfred Gordon McDonald Partidge - Mem Fox
Zoo - Anthony Brown
The Shrinking of Treehorn - Florence Parry Heide
Hard Love - Ellen Willinger
A Cool Kid Like Me - Hans Wilhelm
 

	 
	 
	                                                                                   Cher
I agree that Faithful Elephants is probably the most heart-wrenching book I’ve read.  
One author I overlooked who provides a lyrical insight into Native Americans is Byrd Baylor, especially her book When Clay Sings.  Other wonderful titles from her are The Table Where Rich People Sit, Everybody Needs a Rock, and Guess Who My Favorite Person Is?
Yet another terrific Native American author is Shonto Begay, who makes the life of the Dine or Navajos on the reservation come to life movingly.

	 
	 
	                                                                                  Finian
Excellent  ... though bang goes the book budget until .... August!!!
Do you know Bill Martin and John Archambault's Knots on a Counting Rope?
Finian

	 
	 
	                                                                                            Cher
Yes, I am familiar with the book but interestingly many Native Americans take offense at the story.  Debbie Reese, a professor at the University of Illinois, who is a Nambe Pueblo woman, maintains a website/blog where Native Americans give input on children’s literature that is supposed to represent the variety of NA cultures. It is an eye-opener, to say the least!  http://americanindiansinchildrensliterature.blogspot.com http://americanindiansinchildrensliterature.blogspot.com/ 
Cher 

	 
	 
	                                                                                 Kathryn
see also OYATE.com
KMP                       
Kathryn Mitchell Pierce

	 
	 
	                                                                                 Finian
I am not surprised that many Native Americans take offence at that story ... I was very interested in seeing what your comments would be, thank you . 
I will look at that website you suggested. I have a great interest in Native American Cultures but sadly am quite lacking in real knowledge ... what better way to start than with children's literature! 
Thanks for taking the time to write. 
Finian

	 
	 
	                                                                                   Deb
Speaking of books...there is a book whose title begins with "Iroquois Corn" and it focuses on corn as a central and binding cultural (living actually) artifact.  Carol Cornelius, a Wisconsin Native American scholar, wrote this while using James Banks "Transformative Approach" to multicultural curriculum to investigate corn in Iroquois culture and beliefs.   Fascinating book - it is for adults not kids but it might give all of us ways to look at other cultures through different lenses.  It is published by SUNY Press.
Deb

	 
	 
	                                                                                  Emily
I would like to add Walk Two Moons by Sharon Creech.
Emily Mattler

	 
	 
	                                                                                   Kathryn
Couldn't resist adding a just a few of my favorites for supporting critical conversations:
Freedom Summer, D. Wiles
The Other Side, J. Woodson
The Composition, A. Skarmeta
The Araboolies of Liberty Street, S. Swope
Sister Anne's Hands, M. Lorbiecki
Voices in the Park, A. Browne
Over the Deep Blue Sea, D. Ikeda
A Wreath for Emmett Till, M. Nelson
The Librarian of Basra, J. Winter
KMP
Kathryn Mitchell Pierce

	 
	 
	                                                                        Jane
Here are some titles when teaching the Holocaust: (They serve as great background knowledge before teaching the novels Number the Stars,  Diary of Anne Frank, etc.)
The Terrible Things by Eve Bunting
The Butterfly by Patricia Polacco
The Memory Coat by Elvira Woodruff
The Cats in Krasinski Square by Karen Hesse
The Yellow Star (sorry I don't remember the author for this one)
Jane Horn

	 
	 
	 Liz
Wow!  This has been incredibly enlightening!  I am a 4th year teacher who since I began teaching has taught at least one subject in Pre-K to 12th grade and a majority of the disabilities that are present in our society.  I have been fortunate enough to have kindergarten and 1st graders who had never spoken begin to speak within a year of being in my classroom and I've seen my students with high stages of violence able to graduate with their high school classes.  Yet, this year, as I've moved from Virginia in the US to Alaska, I'm struggling the most with including all of these characteristics into my classroom and then also seeing it throughout the school.  I have a variety of disabilities I'm responsible for as well as age groups.  Yet the high staff turnover within the teachers and the administration makes it incredibly difficult to use the conditions of learning even for an experienced teacher such as myself. 
I think it's important to realize as well as include all of these areas into your teaching with any type of student but even those with limited "experiences" such as our students out here in the Bush.  It's important to realize that since high stakes testing is becoming  the norm, our job is to show them those experiences.  If there is one thing I've taken from language and adding onto Brian's article and experience is that children of ALL ages prefer to be spoken TO not AT.  And if you're able to speak to them then they are willing to listen and therefore learn the experiences you are providing for them.  And then it is your turn to expose them to the areas they need in order to achieve those test results or even just to progress to a level in which they are able to go out and get a job or fill out an application without us holding their hand.
Now my question is since it's so important to take "a closer look at everyday natural learning" what is the best way in which to do that?  How do we make learning natural?
Liz Tracy
etracy@swrsd.org
Special Education Teacher

	 
	 
	                                                                                   Brian
Hi Elizabeth,
If you get a chance to read The Whole Story (which while out of print should still be in some libraries) that would be a good place to start.
Brian C

	 
	 
	                                                                                   Emily
Brian & Elizabeth,
I see some similarities in both the Conditions of Learning and The Principles of Engagement in two methods of teaching, Montessori and Waldorf. Maybe even Howard Gardner's theory of multiple intelligences.  Both Waldorf and Montessori promote a keen observation of the child as well as real life applications for learning that seem to relate to the idea of natural learning.  Do you think there are similarities? 
Emily Mattler

	 
	 
	                                                Heather  
I wanted to respond about Waldorf. I've had some experiences with a Waldorf school, so perhaps it was only this school, but what I saw had nothing to do with the Conditions. At this school, they focused the younger grades only on music and movement - reading and writing was *not* a part of the curriculum. They did not do reading instruction, just let the children say when they were ready to read. This probably worked fine for students who were getting read to at home or who did not have learning disabilities. But there was one student in particular who had some learning disabilities, who needed reading instruction, and he just did not get it. He would come every so often to a reading clinic. I participated in the reading clinic while studying to get my reading specialist credential.  We taught students while being observed by our professor. This student had been coming off and on for a few years and was in 5th grade at the time. Of course, even though there had been no formal reading instruction in the lower grades, all the upper grades teachers expected all the students to be reading proficiently by this time.
Perhaps it was only this one school, but what I saw disturbed me and did not fit in to the Conditions at all.
Heather

	 
	 
	                                                                                   Brian
Emily,
Yes, I see many similarities. The concept of natural learning is an old one. I'm currently preparing a paper which reviews the concept of natural learning and how it's been interpreted and applied in the past. I'll be presenting it at our national conference in July and at the WLU conference in Tucson a couple of weeks later.
Here's the abstract I submitted. If it's accepted by the review committees at each conference I'll probably get it finished. If they don't accept it I'll probably put it on the back burner and rethink it.
Let me know what you think of the proposal I submitted:
Title: Nature as Mentor: Revisiting the Concept of Natural Learning and The Pedagogy Of Literacy.
(1) Presentation rationale:
The search for an evidence-based theory of pedagogy has been a dominant concern of educational psychology since it first emerged as a legitimate domain of scientific endeavour. This search seems to have become more urgent, complicated, and confusing in the intervening years. With the turn of the century the demands have become more strident.  The increasing demands for educators to become "evidence-based", and to rely only on "scientifically proven research" when designing and delivering curriculum became so strident in 2002, that the US government  was convinced that it should commission a National Research Council to address the topic of "Scientific Research in Education". Predictably, the findings of this committee have not been universally accepted. A plethora of scholars have critiqued its recommendations, some finding them useful, some finding them seriously flawed and some claiming they are narrow and selective. In this presentation I will review the literature on the concept of "natural learning", examine the nativist arguments traditionally mounted against it and then proceed to present recent evidence from cognitive science, neuro-biology, and evolution theory which supports the claim that that over the last 3.8 million years nature (evolution) has worked out what social, cultural and physical factors need to be present in an effective learning setting. Finally I will explore the issues inherent in referring to these factors as a theory of "natural learning"
 (2) Theoretical perspectives that support the paper.
Evolution theory, cognitive neuro-science, second generation cognitive science (Lakoff, Turner, Fauconnier et al)
 (3) Educational implications and significance 
First steps towards developing of an educationally relevant theory of literacy pedagogy which meets both the rigorous scientific criteria theoreticians and researchers demand and the pragmatic and practical needs of teachers for a theory of classroom practice which produces better learning in students . 
Brian 

	 
	 
	                                                                                 Carrie
Brian, 
I really enjoyed reading your article, "Toward an educationally relevant theory of literacy learning..." 
I have a question about some good ways to conduct the discussion/reflection processes in an English classroom. Typically, I use a reading and writing workshop atmosphere to structure my class. I am struggling to find ways to help the students authentically reflect on what they are reading and writing. Usually, they enjoy the first step of actually reading or writing, but then they just go through the motions when reflecting. 
I am just curious to discover new ways to actually engage students in the self-reflection process. What do you think is the best way to teach students a self-awareness of how language works? Have you seen any great ideas that you can share? 
Thanks! 
Carrie Fenner

	 
	 
	                                                                                  Anne
Brian, 
Thank you for sharing your knowledge and insight with us.  This has been a fascinating discussion. I am very interested in the processes you described in applying learning conditions to the classroom. In particular, I am very interested in the process. I understand and see the definite value in all of the processes, however, find that discussion, whether whole class or small group, plays an extremely valuable role in the classroom. I may feel this way because it is very valuable to me as a learner. 
My question is, can the children who never or rarely contribute to the discussion part of this process still be engaged?  By this I mean, are they still gaining the skills and/or knowledge by actively listening to the discussion? Would this fall into the category of a type of learning style? My goal obviously is to have all students actively engaged and contributing but when there is a child who is reserved and/or very uncomfortable speaking out in the classroom environment, or a child who is unable or unwilling to speak out, will they still gain the benefits of simply just being there? What about the difference in value with regards to one-on-one discussion as opposed to group discussion? 
Thanks again for being available and participating in this discussion.  I look forward to hearing from you. 
Anne Nichols 
Indianapolis, IN

	 
	 
	                                                                                  Karen
I think the active listening probably means the child is engaged in the demonstrations of language and thinking that his/her peers are providing and therefore is definitely benefiting. This is a great way to develop meaningful language just as infants do when first learning to talk.  This is an important part of language immersion.  I believe that if you documented the conversations the quiet child actively listens to and watched for that child to use the concepts or language, you'd find it happens.  Typically the learner's use happens several days or even weeks later and no one connects it with those earlier listening experiences.   
Think about how often mothers and fathers use the dog's name before their child says it; the language learning happens because the little one is actively listening.  I think it is the same in the classroom, regardless of the age of the language learner---at least in classrooms like yours where kids get involved in meaningful discussion.  Encouraging the quiet child to sketch or paint responses to literature or to discussion groups can provide some evidence of learning and can be an excellent focus to give the quiet child something to talk about.  
Karen

	 
	 
	                                                                                 Brian
I agree Karen. You've made some good connections with your examples.
Brian C

	 
	 
	                                                                                Anne
Thanks!  I agree that actively engaged can also mean just listening and still provide benefits.  Great ideas regarding involving the quiet child! I not only want to observe what they are taking from the experience, but also give them other ways to contribute. 
Anne

	 
	 
	                                                                                      Brian
I'll start getting ready for Uni and probably get back to the new set of questions later in the day.
Brian C

	 
	 
	                                                                                  Cher
I thought I'd throw out another topic for discussion...
What is the validity or significance of the "Conditions..." in the post-secondary realm?  I had a fairly civil dialogue with my thesis advisor (after all was said and done, of course!) about this over lunch this past summer.  As she noted, there are mixed feelings on the matter.  Those in the College of Education, in particular, feel that they are still valid because of the expectations of modeling for pre-service teachers.  However, there are others (my biology professor!) who feel that was the duty of K-12 and learners should be able to get along just fine.
I'm assuming that many of you had experiences at the university level that did not reflect  the conditions that we have been discussing lately.  I suppose most would respond with those facts to my question.  Are there opinions/suggestions that any of you could give?  Are there any universities attempting to employ such conditions and help professors reflect on their practice?
Cher

	 
	 
	                                                                                   Kate
Here, here!
One of the reasons I’m working towards returning full time to the classroom rather than a resources “specialist.”
That’s my two cents now.
K8

	 
	 
	                                                                                  Finian
So much more to the point than my ramblings!!  I love the "modeling and living" - good creed for us to go by!
Many thanks. 
Finian

	 
	 
	                                                                                   Karen
Seems to me that biology classes that include relevant lab or field experiences are much more interesting than lecture only--probably because more of the conditions are utilized. 
Karen

	 
	 
	                                                                                  Priscilla
As an adjunct professor, my two cents is this.  We at the university level had better be modeling and living what we ask our teachers to do in their own classrooms.
Period.
Priscilla

	 
	 
	                                                                                  Brian
Karen,
I think you're right. 
Brian C

	 
	 
	                                                                                  Cher
I did have a lecture/lab biology class.  Unfortunately it was a "listen-then-do" situation.  The processing needed was not considered.  Now, environmental biology was completely different!
Cher

	 
	 
	                                                                                Yetta
From my perspective "Conditions" are central to my philosophy of whole language.  I teach with these principles when I am working one-on-one with a kid (from pre K on) who needs support in reading and writing.  I teach this way when I am working with a doctoral student concerned about the pile of data they've gathered to answer their research question and they can't get a handle on how to organize.  I teach this way when I'm singing with first graders or when I'm exploring the writing and reading of older students with undergraduate preservice teachers. It works with high school students also if the focus is on their learning the content through my support and organization of classroom environments.  It is a powerful way to think about teaching at any level of schooling.   
Ygoodman

	 
	 
	                                                                                   Linda
As a way of introducing the conditions at the secondary level, we give all new secondary teachers the book, Engaging Adolescent Learners A guide for content-area teachers by Releah Cossett Lent.  
Linda N. Damon, Ed.D.
Director, Professional Learning
lndamon@aps.k12.co.us

	 
	 
	                                                                                   Brian
A great book. I think I wrote the foreword for it.
Brian C

	 
	 
	                                                                                  Brian
Cher, 
My experience with trying to get my colleagues to consider changing the paradigm of teaching, learning and assessment at the uni/college level has been that:
1. In the last couple of decades there have been constant challenges to traditional ways of "doing business" in higher education from a range of theory-builders, philosophers of education, researchers, and policy makers.
2. I have not been able to find as many examples of how such challenges can be operationalised in practice. Why not? 
3. The literature on change in higher education suggests that overall it seems that higher education institutions do not expect quick or radical change as a result of the recommendations which flow from such challenges and/or such exhortations to change. The effect of the explosion of ICT in the last few decades, and the enormous support financially to apply ICT to university teaching and learning is a good case in point.  
In a seminal paper which compared the current and future use of ICT in higher education Collis and van der Wende (2002) summarised their findings thus:
"Overall it seems that higher education institutions do not expect revolutionary change as a result from or related to the use of ICT. In general, there is not really a concern about being forced to change by external forces or developments. Rather, a "business as usual" approach is taken.  . . ICT use, in terms of e-mail, word-processing, PowerPoint, and the Web, has become standard as part of the teaching and learning process. But this has not radically affected the nature of this process; rather, ICT has become part of the blend of on-campus delivery. . . ICT use, in terms of email, PowerPoint, word processing and Web resources, has become commonplace, but in a way that only gradually is stretching traditional on-campus practices. The lecture remains the "core medium", the instructional form, which is most highly valued. However, ICT has clearly become part of the blend, serving as a complement to already existing instructional tools". (Collis and van der Wende p7, 2002, emphasis added).
It seems that instead of developing new modes of program delivery, recommended innovatory practices and/or or methods become part of the existing "blend", and while they  might "stretch the mould" a little, there rarely seems to be any systematic or dramatic moves to do more than such gradual "stretching". There seems to be little spill-over on the instructional practices of teachers in higher education. According to Collis and van der Wende,  
"Instructors are not particularly concerned about ICT, and not actually changing their ways of teaching even though they use ICT in different ways".(Collis and van der Wende p8., 2002)
If you google this paper you'll get some insights into why.  
“Models of Technology and Change In Higher Education : An international comparative survey on the current and  future use of ICT in Higher Education” 
Edited by Betty Collis & Marijk van der Wende 
Report December 2002
Brian

	 
	 
	                                                                                   Jayne
Cher, 
I agree that I feel many at the graduate level have had experiences that do NOT value what is being discussed here. I feel SO FORTUNATE to have studied under one of the best...Susan Glazer at Rider University in New Jersey. Susan is a past IRA president...and such a wonderful leader in these practices!! 
Other reading specialists in the field have had no experiences as I had...and again, I am fortunate! 
Jayne

	 
	 
	                                                                                 Deb
Hi Brian,
I'm interested in learning about what insights you've gained since your article was published and any new research you might be doing now.
Thanks,
Deb

	 
	 
	                                                                               Brian
Deb,
Here are some rambling thoughts I've had about trying to update my ideas about an "educationally relevant theory of learning."
1. WHAT I WANT SUCH A THEORY TO BE ABOUT
A theory/model that helps teachers create multiple opportunities for learners to construct and use a multiplicity of authentic RELEVANT meanings using a wide range of symbol systems. 
2. WHAT ASSUMPTIONS (BELIEFS, VALUES) UNDERPIN MY CURRENT STATE OF UNDERSTANDING?
I want to do this because I hold certain axiomatic beliefs (what the research literature calls "axiological values"). These axiomatic beliefs include:
 i)Learning is just synonym for the process of "meaning-making".
ii)The end product of "learning" is " knowledge" (and any of its cognate terms) which in turn is just a whole bunch of "organised meanings" which a learner has inside his/her head.
iii) Learners ("Meaning-makers") can represent ("communicate", "share", "discuss", "think about") knowledge ("organised meanings") using symbols from a wide range of semiotic systems. Different semiotic systems allow for different degrees of ambiguity and/or specificity.
iv) In most cultures (but not all) oral and written language are the dominant/ privileged semiotic systems. There are many reasons for this (Need to work on what these are).
v) Because of this schools and teachers devote the largest proportion of their time to creating opportunities for using only these two systems.
vi) By restricting so much of the meaning making done in school to oral/written language opportunities we deprive our students of opportunities to develop richer, deeper levels of "knowledge/understanding "etc, (deeper levels of "organised meanings")
vii) Because we think in terms of these "meanings" we run the risk of developing a culture of thinkers who rely on/ are" locked into" language based modes of thought—graduates who tend to think predominantly in terms of the oral/written languages they have control over .
viii) While there's nothing inherently wrong in this, it's just possible that there are a whole range of potential meanings we can't construct using language. This could mean there are potentially many new kinds of scientific, social, cultural meanings ("breakthroughs") we could make as a species if we developed skill and control in constructing meanings using these other symbol systems. (ICT is a possible example of this in
action).
ix) Even if (viii) above was not true (i.e. there are NO worthwhile meanings which we can't construct using only oral/written language), the process of creating meanings using different symbol systems and discussing, sharing, and reflecting on them using the two dominant systems will deepen/broaden the range of meanings we can construct using only these two systems.
In short it's a win-win situation if we encourage meaning making using multiple symbol systems
3. WHAT WOULD THESE BELIEFS LOOK LIKE IN PRACTICE?
i) What would a theory/model that helps teachers create multiple opportunities for learners to construct and use a multiplicity of authentic RELEVANT meanings using a wide range of symbol systems, actually look-like in practice?
ii) I don't know. This is what I'm currently struggling with because I've not been able to develop co-researching relationships with a group of teachers who have the same axiological values and explore the possibilities with them. 
iii) Given this lack of definitive data, I can envisage something like a cyclic diagram of the kind educators love drawing showing this set of "steps/stages" on it.
a) Teacher identifies domains of "knowledge", ("content", "topics", themes) around which students can potentially construct meanings (a thematic unit?).            
b) Teacher uses dominant/preferred semiotic systems (in our culture oral/written language) to set context for meaning–making activities to follow (i.e. teacher reads/tells story, discusses meanings in it, tells, explains, models what the students are going to do why they're going to do it, etc—much the same as they do now).            
c). Teacher identifies alternate semiotic system(s) which the students are going to use to construct the meanings introduced/discussed in (b) above. This could take the form a "Rich Task" and involve several semiotic systems being used.            
d). Students have a go at using this symbol system to complete Rich Task and in the process are subtly coerced to create meanings discussed in (a) & (b) above.           
e) Teacher leads students using the culturally dominant/preferred meaning making systems (oral/written language in our culture) to share these meanings and the purposes they serve with others.           
f) Students given opportunity to modify the meanings constructed using this particular symbol system on the basis of this feedback if they think it helps the final product (they modify the painting, sculpture, performance, musical piece etc on the basis of this feedback from others—just as they would  for a piece of writing).
  g) Then by using the dominant/preferred symbol systems (oral/written language) teacher helps
  them reflect, meta cognitively, on the processes used and the meanings they constructed. The
  focus of this reflection is the degree of "success" they achieved in constructing the meanings
  they set out to construct.  (where "success" equals achieving the original purposes they had for
  the audience they aimed their meaning-making product at). These meta cognitive reflections
  become the basis of "knowledge" they draw on in future to meaning-making enterprises.
(h) I also believe it is necessary for all “meaning makers” to:
(i) be meta cognitively aware of what we call the " generic structure" of the culturally dominant/preferred symbol systems (in our case oral and written language) 
BUT ALSO,
ii) actively seek to explore whether other symbol systems like art, music, dance, performance, etc have analogous "structures" of which users can ALSO  become meta cognitively aware. 
I'm hoping to have these thoughts refined enough for a preconference institute at IRA Atlanta this year. There are a group of Aussie and US classroom practitioners who are trying to interpret these vague ramblings for me, and see how they might be put into practice. IT WILL BE A GREAT PRE-CONFERENCE INSTITUTE FOR ME.... HOPE IT IS FOR OTHERS WHO TURN UP AS WELL.
Brian C

	 
	 
	                                                                                     Donna
G'day, Brian,
As I read your work, I love that engagement and synergistic relationship are core concepts.  With student self evaluation, discussion and reflection also central, how do you feel about tightly prescribed teaching?  High expectations and guidelines are essential, but it seems that too tight pedagogy limits both engagement and synergy.
Donna

	 
	 
	                                                                                   Brian
G'day Donna, 
If by "tightly prescribed teaching" you mean teacher-centred, "explcit" and "systematic" etc I  agree. While there is a place for explicit and systematic teaching it needs to be balanced by high degrees of mindful and contextualised teaching. Too often the tightly controlled explicit and systematic teaching is also mindless and decontextualised and drives kids to distraction.
Brian

	 
	 
	                                                                                   Shelley
G'day Brian- 
When we consider that as educators and observers of children (at all ages), it is our responsibility and obligation to be well schooled in the CONTENT of what students should know based in the "standards" or developmental continuum of learning/learners, the PROCESSES and CONDITIONS that support student acquisition of knowledge, content and understandings, the range of DEMONSTRATIONS and PRODUCTS of student learning and understanding that show us who our students are and the means to describe student learning in terms of "how good is good enough", it would seem to me that indeed teaching and learning is systematic and explicit.  However, the issue as you so correctly state is that of CONTEXTUALIZED or DECONTEXTUALIZED teaching. As the teacher is the one closest to the students on an everyday basis and over time, it would seem to me that it if we are to teach for deep understanding, it is imperative teachers embed deep contextualized meaningful and mindful experiences that are authentic and connected to the real world.
Shelley Levy

	 
	 
	                                                                                   Brian
Thanks for your response Shelley.  
I suppose it ultimately comes down to whether you believe a teacher's role is to uncomplicate the learning process or not. When it comes to literacy teaching I firmly believe teachers have no right to make it any more complex than it ought to be.  I remember being castigated by my head of school once for advocating such a thing to local teachers. He complained that if we made learning "too easy" how would we identify the "cream" which rises to the top when learning is made difficult". 
Perhaps he was right?  
Brian C

	 
	 
	                                                                                  Linda
This is one of the reasons math is so difficult and/or meaningless for some kids: learning process without concept or purpose is contrary to conditions of learning.
Singapore seems to be figuring this out…
Linda

	 
	 
	                                                                                  Brian
Linda, 
I couldn't agree more.
Brian C

	 
	 
	                                                                                Richard S.
I feel that it is my obligation to facilitate learning.  Making it difficult doesn't equate with setting children up to learn how to solve problems using reason.  
Richard Spurgeon

	 
	 
	                                                                                Roxann
Brian C. wrote:
“The head of my school complained if we made learning ‘too easy’ how would we identify the ‘cream’ which rises to the top when learning is made difficult?”
This reminds me of this quote:
“We must change from a model that picks winners to one that will create winners.”
 -a quote from Harold Hodgkinson, Michigan and Its Educational System, 1989
It is a different mindset! The conditions of learning help us to create a learning environment where it is possible for every student to progress.
Rock
(Roxann Rose, Bellingham, WA)

	 
	 
	                                                                                 Kate
Minds changing?  
“Change is easy, but improvement far more difficult” – Dr. Ferry Porsche (as in the car).  It’s the one I’ve been passing on at staff development lately.  
K8

	 
	 
	                                                                                      Cher
A note of caution about what you just said about linking success to the "Conditions...":  
An educator must be willing to critically reflect during these processes.  Privilege and the lack of it plays a role in the successes and failures of our students.  To assume that everyone comes with the cultural capital that you have and/or expect or the curriculum you employ expects is to dismiss the realities of multi-faceted learners.  The conditions are good on paper and make sense, but how we frame them in the classroom determines just how much learners benefit.
Cher

	 
	 
	                                                                                 Brian
I partly agree Cher. 
I'm beginning to think that cultural capital and privilege relate to curriculum content and knowledge, not necessarily to the way Homo sapiens has evolved as a meaning-making organism. Our ability to construct meaning using abstract symbol systems has been selected by evolution as a species survival attribute. Even the most underprivileged kids, if their nervous systems are relatively normal and undamaged, can learn complex things under conditions which support the kind of learning our nervous systems and cultures have evolved to support. I don't think we should confuse cultural capital and privilege with ability to learn (i.e. construct complex meanings).
Just a thought,
Brian C

	 
	 
	                                                                                 Roxann
Cher,
I agree with your caution–that is why I wrote “the conditions help us to….” In my mind, they are not a recipe for success, but rather a way of thinking that can have a great impact on student success.  They are just one piece of the puzzle, but a critical piece in my mind.
I agree that reflective practice is key and as I wrote in an earlier posting (on Monday), I have found the conditions of learning to be extremely helpful in the reflective process.
I agree that if we look at the conditions of learning as a formula to follow, then we are dismissing the realities of our multi-faceted learners.
I guess this is what I was getting at when I asked Brian the question, “Have you ever seen your Conditions of Learning used/applied in a way that you would consider to be a “misuse” or “misunderstanding of their intent”?
(sent on Monday).
Rock
(Roxann Rose, Bellingham, WA)

	 
	 
	                                                                                 Cher
Rock,
Thank you for the clarification and the reminder of what you had noted in previous posts.  I remember that being said, but not who said it.  
My intention was to again bring awareness to the socio-economic and cultural factors within the educational institution.  It is something that all of us (myself included) need to remind ourselves of (even when encountering those pedagogical "aha" moments) though the greater society says, "Don't worry about them."
Cher

	 
	 
	                                                                               Donna
Roxann,
Right on!  Education and literacy should be about creating winners.  As far as reading and spelling skills are concerned, possibly some explicit instruction is a good idea.  But with the content of world knowledge growing exponentially every day, it is really difficult and even obscene to think we should focus on a "content of what students should know".
Thank you, Brian, for your comment about how important contextualization is, across the curriculum.  Brain research validates your insight by demonstrating that personal perception and engagement, along with demonstration and peer feedback is paramount for long term memory.  What is education about, if not for encouraging students to perceive and use information.  Many of today's kindergarteners will eventually be doing work that has not even been thought of with technology that has not been discovered.  We will not be preparing them for the future with a lot of today's prescribed content.  We need to teach students to think, discover, and celebrate success.
Donna
Blaine, Washington

	 
	 
	                                                                                   Pat K
Brian said, “When it comes to literacy teaching I firmly believe teachers have no right to make it any more complex than it ought to be.”
I can't remember teaching without thinking about the conditions of learning. It is so much a part of how I teach that I have to be reminded that I was taught this. But this comment I have to respond to. So often teachers forget that we are there to teach, not trick learners. I use assessment as a tool for learning. I assess to see what they need to learn and what I need to teach. I try not to make anything I teach complex. Often my students say "You didn't teach me that I already knew it." I know I have been successful when my teaching becomes so seamless with their learning that they believe they already knew the information. Much the way I feel about the conditions of learning. These principals were so easy to learn that I felt like I had always known them and they were always a part of me. 
Patricia Kimathi 
Mission Parent Representative 
California Association for the Gifted 
8465 South Van Ness Avenue 
Inglewood, CA 90305

	 
	 
	                                                                                   Richard S. 
Shelley said, “It is imperative teachers embed deep contextualized meaningful and mindful experiences that are authentic and connected to the real world.”
If I read this correctly; you are saying that content should be embedded in a context that is meaningful and connected to the real world.  Do you think it is possible to do this while teaching skills through direct, explicit instruction?  What would you consider an authentic context for teaching an oral language skill such as hearing the correct sound of the past tense marker?  Or would you even consider teaching such a discrete item?
Richard Spurgeon

	 
	 
	                                                                                   Brian
Richard,
I do think that most teaching can be simultaneously explicit, systematic, mindful, and contextualised. It shouldn't have to be an either/or situation. Your question regarding an authentic context for teaching the correct sound of a past tense marker sends me back to thinking about how kids learn such things in the world outside of school. In first language learning kids learn these sorts of things in the context of using the language for some relevant (to them) purpose. Because they haven't attained full control they make many mistakes in pronunciation, grammar, intonation, etc.  Often this takes the form of baby-talk.   These "mistakes" typically drop out of their repertoires and by a certain age the oral language they use sounds pretty much like that of the community to which they belong.
How do they get from these unconventional forms to the conventional forms? Typically they get a form of response from those who have the responsibility for teaching them these things (their parents and caregivers) that follows a certain pattern. For example,  Toddler in bedroom as Mum is making the bed. He picks up one of his father's socks from the floor and says to his mum "Dat daddy sock" with an upward inflection indicating it's a question.
Now let's consider this response. It contains many "errors".  He's mispronounced the "th" sound in "dat". He's omitted the genitive inflection in "daddy's".  He's omitted the verb to be ("is").
How does the mother respond? By correcting each of those errors there and then? By making him repeat the inflection or the verb “to be” a hundred times?  My data would suggest that she responds in a certain predictable way. If it is a sock and not a shoe or a singlet he's holding up, if it is truly a sock he's referring to (if the truth value of his claim is correct) she will probably say something like, " Yes (truth value affirmed) that's daddy's sock" thereby running  a demonstration by him again of the correct forms of what it was she thought he was trying to say.
That's a pretty powerful tutorial exercise that happens many times in the ebb and flow of child/adult conversation in our cultures. It's as if the mother thinks to herself, "Now the baby has the right object, it is a sock, but he's got a lot of errors in the way he's expressed himself. I'm not sure what part of the language puzzle he wants to solve just now so I'll just give him a demonstration of the correct form of what he's trying to say and let him choose which part of the grammar, pronunciation, etc he needs to engage with at this time".
My data also show that caregivers will only tolerate such errors for so long.  If, for example, the mispronunciation of the "th" sound continues beyond a point which the parent is prepared to tolerate they engage in what I call "applying the ratchet" (like on a fishing reel). They stop the kid (apply the ratchet) and focus him on the salient feature of the demonstration he hasn't been engaging with and they'll begin remediating the mispronunciation. "You sound like a baby when you say ‘dat’ instead of ‘that’.  Now listen to me… \th-at’.  You try it. Put your tongue like this. Have a go, that's great, yes you've got it. Now practise it so you sound like a grown up"
I guess I would use this kind of theory to ask the question "Is it possible to apply these sorts of principles in my classroom with respect to second language learners learning to hear the correct sound of an inflection"?
Hope this helps,
Brian C 

	 
	 
	                                                                                 Anne
Hello Brian
It's very helpful reading your responses. Your explanation of "applying the ratchet" is timely. It seems to be a matter of timing and knowing the student to know when to do this. I have heard some teachers link it to the condition of "responsibility" but I am wondering if it is more appropriately linked to "response," "expectations" and "demonstrations". "Engagement" would always be at the core.
The condition of "responsibility" seems to be read differently by some.
Best wishes
Anne

	 
	 
	                                                                                   Richard S.
Brian, 
When I'm doing language development, I usually combine lessons on form with lessons and activities based on function.  Discrete grammatical items like hearing the past tense marker helps students comprehend speech and speak in a way that supports understanding in their listeners. That's why I do it.  I find that a lesson focused on form helps direct the attention to the specific aspect of language being learned.  I usually use a game format based on formative assessment principles and techniques to reinforce the teaching.  I like the idea of naturalistic learning, but time constrains the extent to which it can be relied on.  The way a parent gives immediate feedback regarding form and content is the model I use for presenting all discrete language items; I see it as supporting  accommodation and assimilation.  In an oral language rich environment, it works.
Richard Spurgeon

	 
	 
	                                                                                   Brian
Richard, 
Your classroom work sounds well grounded in theory.  I think you've also indicated one of our problems. Those who resource schools think that complex learning can be hurried, sped-up, improved, made faster, etc. so long as teachers direct and control according to certain so-called "scientific evidence". It's difficult to employ so-called natural learning processes when schools (and universities) are staffed and resourced under such assumptions.
Brian C

	 
	 
	                                                                                  Richard S. 
Brian et al,
The scripts and the pacing guides are the worst part of programs.  I find that I can use the content from any program although some programs have very little content compared to the amount of teacher education inherent in them.  There is an overabundance of scientific evidence which, like research in any area, can be manipulated to make a point; and there is the rub.  Education is too given to the whims of ideology from the departments of education to the classroom from the universities to public opinion. Ideology disguised as theory is the bane of education.  I have never found myself in any one camp.  I like to pick and choose, from whatever school of thought, to match the needs of my students and my own level of knowledge and expertise.  Every idea about teaching and learning gets recycled and there isn't any reason why the existing body of knowledge shouldn't become part of a better set of theories and practices, ever evolving as are the students we receive.  The only things that hold us back are the ideologies of governing bodies and our own, personal ones.
Richard Spurgeon

	 
	 
	                                                                                  Dave
Dear Richard,
Thank you for sharing so many details above (and in previous postings) about your teaching practice. I am particularly interested in how your seemingly eclectic vision of teaching works. How do you determine the needs of your students? How, then, do you pick and choose an educational plan to meet these needs? Is it fair to assume that you do not identify with any ideologically informed pedagogy? If so, how do Brian Cambourne's conditions of learning inform your practice? 
Peace to all,
Dave 

	 
	 
	                                                                                   Richard S.
David,
I think the conditions of learning are very similar to my perception of what teaching and learning are about.
I see the academic environment as a social, cultural and intellectual entity whose goal is to promote learning.  However, this entity, in my mind, is indifferent to many issues that are currently thought important in classroom dynamics; such as ethnicity, culture, language, race, or religion.  There may be special concerns with regard to religious differences, but there is no room for dogma. Because of this neutrality, a group of people is allowed to create a culture based on the necessities of learning.  There are a set of expectations, roles and a language that is specific to the culture of academics and to the individual class.  In this environment all are called on to support each other’s learning.  There is a constant developing dialogue about the subject matter itself and how it impacts any area of interest.  I think student awareness is heightened and a cohesion based on a shared culture is created.  This is true of a postgraduate class or a first grade class.  There must exist not just a tolerance for differences, but a mutually agreed upon blindness to anything outside the sphere of the academic environment and the subject matter.
The bottom up aspect of this learning environment is on what I call imposing structure on discourse and text while developing language skills that eventually allow a student to develop their own understanding of any topic within bounds that are reasonable at the level of instruction and that are appropriate for the topic.  I see this as developmental, the mind learns to focus, the brain is trained to think analytically.
The top down aspect of this learning environment is the ongoing dialogue regarding the subject matter based on the students’ (and teacher’s) developing powers of analysis and understanding.  This development is solidified and furthered through the analysis of one’s own performance including writing and the performance and writing of others.
There is room for everything and anything that works to enlighten students and increase their knowledge.  I use Whole Language techniques, direct instruction and the communicative approach with a touch of counseling-learning; I teach discrete items and global thinking.  I do not want to create a clone of myself or of my thinking although I always think for myself and I trust my judgments.
Richard Spurgeon

	 
	 
	                                                                                  Brian
I can see many links between Richard's ways of thinking about teaching, learning, creating and maintaining effective learning settings and my own. Of course there will be some differences as well, but on the "big issues" I think we're in sync. 
Brian C

	 
	 
	                                                                                  Richard S.
David,
I neglected to answer most of your questions; my mind went straight to my concept of teaching and learning.
I use the district assessments to determine the students' reading level and their progress in skills like segmenting and blending.  This is for the purpose of assigning appropriate materials for subjects like phonics and developing reading and language skills.  Otherwise everyone begins at the beginning and I endeavor to develop everyone's thinking around the body of reading materials that I have.  I make allowances for those who are struggling and they get extra help after school.  I don't worry about testing or use standardized tests to guide my instruction.  Assessment is not the center of my instruction, but I find that my approach prepares most to do well on assessments.  In fact, I am always surprised at how well second language learners do on assessments.  The two highest reading levels in my class at the moment are second language learners.  One has to take students where they are and build.  So, my students get a lot of support and they are influenced, constantly, by input of un-simplified language and thinking.  I think that sheltered immersion describes my approach, but what we are immersed in is not directed toward the usual notion of supporting second language learners, but supporting language, thinking and learning; in that order.  I do not subscribe to any specific pedagogical approach.
Richard

	 
	 
	                                                                                  Dave
Thank you, Richard for (once again) sharing your thinking in such detail. While I will continue to reread your thoughtful replies to my questions, and puzzle over some of them, I will remain impressed by your detailed articulation of your pedagogical model. You have made it clear to me that you are truly a reflective practitioner. Although we may not agree about our respective interpretations of each other's theoretical model (and you do have one), I respect the fact that you have obviously thought about your practice and how it may impact the children and families who you serve. I hope that you and your extended classroom family will continue to have a terrific school year.
With respect,
Dave

	 
	 
	                                                                                  Deb
Richard,
Although you say you don't name a specific pedagogical approach your belief system is very clear.  It is a holistic stance.  Your stance about not naming it is interesting to me.  And I am intensely curious because I used to be this way myself.  Why is it that you don't want to name your theoretical stance with relation to both theory and practice?
Thanks,
Deb

	 
	 
	                                                                                   Richard S.
Because I don't subscribe to the ideology of any group.  I think ideology is at the root of so many problems in education.
Richard

	 
	 
	                                                                                   Deb
Ok but part of me is saying that you (a teacher, yourself, or others) do subscribe to the ideology of a particular theory about how humans learn.  You then use that ideology to teach, assess, and support learning in your classroom.  
I think that ideology is only the root of problems in education when we assume that our stance is the only stance that works because it tends to lead to a one size fits all type of thinking - which is the NCLB here in the US.  
I also think that reflection on our own ideologies and subsequent practices in our classrooms (virtual or onsite) seems to be the missing component in education.  I think we teachers aren't vocal enough about faulty logic and 'bad' practices are reinforced.  It is also difficult and scary to put ourselves upfront.  It is a fine line to take risks for our students and to place ourselves at risk.  Where to draw the line?  Individually hard to do but if a large enough group of people did it - others would have to listen...
Wistfully and wishfully thinking,
Deb

	 
	 
	                                                                                  Cher
I think I understand what you're saying, Richard.  I don't think that ideologies are there for us to grab a hold of and proclaim to the world.  Ideologies are flawed.  I mean, someone had to "come up with the stuff," right?  And are we that arrogant as a human race to think that our ideas cannot be flawed?  How I approach ideologies is examining what's there and in different contexts in order to build my own critical awareness.  I'm not even sure if you would call that a holistic approach.
I remember a conversation/argument with one of my profs on my thesis committee...  She holds Paulo Freire near and dear to her pedagogical heart.  I certainly respect and apply much of what he asserts in my practice as well.  However, I could not completely embrace the notion of praxis.  I completely agree with the action and reflection part.  However, I struggle with accepting that transformation is something that naturally occurs in the critical learning process.  It is my opinion (some may disagree, and this prof was one of them) that transformation is an intentional choice, not something that just happens during the process.  (We're still friends, by the way. :) )
As a critically literate person (not elitist or ultra-enlightened), I have this learning confidence to examine and gather.  I don't think that "picking and choosing" is so bad IF one is also responsible enough to critically examine one's Self and why s/he is making those choices.
I hope that makes a little bit of sense.  I've found through participating in this listserve that my ideas are not always articulated clearly.  It's that whole face-to-face thing that's missing...  Even so, I have enjoyed these past few days of dialogue.  Thank you Richard, Brian, listerve subscribers AND unsubscribers... truly enjoyable!
-Cher

	 
	 
	                                                                                   Deb
But ideologies aren't ideas for me rather they are belief systems.  Yes they can be flawed however that is where praxis comes in.  If we don't think and reflect with a critical eye about everything in life then we are arrogant and pompous human beings.    
"As a critically literate person (not elitist or ultra-enlightened), I have this learning confidence to examine and gather.  I don't think that ‘picking and choosing’ is so bad IF one is also responsible enough to critically examine one's Self and why s/he is making those choices."  These are your words, Cher...and they are Freire's notion of praxis at work.  When we take a critical stance...i.e. explore issues from more than one perspective (all critical literacy theorists) ...question our own beliefs and practices...critically analyze text (Luke & Freebody) we are doing "praxis" and aren't we changed by this?  And isn't this a type of social action?  I think so.  Of course the social action issue can also be done by someone who has changed his or her thinking versus immediate observed behavior changes.  Sometimes overt behavior changes occur several years down the road......
This has been fun.  
Deb

	 
	 
	                                                                                  Cher
I understand what you're saying, however when you posed the question, "Aren't we changed by this? ... Isn't this a type of social action?" There is some conflict in what you're saying within this realm of Freirian discourse.  There is a difference between "being changed" and "changing" (object vs. subject; integration vs. adaption - Freire).  I can think and reflect critically, but in the end, I make the choice on "change" (transformation).
Cher

	 
	 
	                                                                                 Deb
Perhaps there is some conflict...But the decision to change or not is an action...you are choosing the action of leaving things alone instead of changing.  It is the choosing that is the action.  I'll be thinking about your statement "there is a difference between being changed and changing." 
My interpretation of Freirian discourse seems to be a bit different from yours.  I'll head back this weekend or this month and re-read some of Freire to see if I've misinterpreted his words.  
Deb

	 
	 
	                                                                                Dave
Thank you for your brilliant thoughts, Deb and Cher. Intellectual debate and discussion allows us to reconsider our theoretical and conceptual models regarding (in this case) literacy learning. I must admit that you are all successfully challenging my theoretical and conceptual models regarding pedagogical practice. I regret that I am so far behind in reading today's gifts on the TLN.
Dave

	 
	 
	                                                                               Richard S.
Debbie,
What you are referring to I call theories and practices.  I subscribe to parts of various theories and practices from many approaches whose methods and program designs I borrow or modify for my use.  There are elements of Reading Recovery, Whole Language, Linda Mood-Bell and many others in my teaching.  I put assessment on the lower levels of importance.
Richard Spurgeon

	 
	 
	                                                                                   Deb
Richard and everyone,  
That is exactly my definition of ideology.  Theories and practices, in this case in classrooms/educational settings, that I (we, you, others...) believe to be used in this context to help learners learn.  Whole language is a language model and has as its core several principles (Yetta, if I get this wrong let me know!) that can be applied in any learning situation:  
Literacy is an active and meaning making process 
Reading and writing are language processes (I actually believe that literacy is a language process - not just reading and writing)
Readers & Writers have knowledge about language and their world
My own addition here from my dissertation (in progress) ..."literacy has always been multiple simply because meaning making has always been embedded within social and cultural contexts.  Literacies have also always been multiple because meaning making always involves multiple levels of meaning at the same time:  while making meaning a common world is interpreted, a social world is interpreted and an identity is reclaimed - each event occurring at different levels within the meanings created."  
One can also exchange the who in the process...teaching is an active and meaning making process...teachers use language process when teaching (and learning)...learning is an active and meaning making process...etc.  
Key though is the 3rd one ...teachers and students have knowledge about language and their world...teachers and student knowledge about language and their world is not necessarily the same knowledge that the other has.  
Reading Recovery is based on many of these same core holistic learning principles although they do stop work with the reader if progress hasn't been made after 12 weeks (perhaps I've got this last part wrong but I believe that 1st grade is the highest grade that is supported by Reading Recovery).  Linda Mood Bell’s phonic method (this is method not ideology because it focuses only on phonics).  
Assessment is key to reading recovery and Linda Mood Bell's work...and I believe assessment (measuring progress over time) is different than evaluation which is the category I place standardized tests and other similar methods/types of evaluating someone's performance.  
Thanks for responding and listening.  I've been challenged by this week's discussions.
Brian, it has been a pleasure learning from you this week.
Deb

	 
	 
	                                                                                   Richard S.
Debbie,
In my mind, ideology always includes political judgments which I never deal with.  I believe it's a language process too.
Richard Spurgeon

	 
	 
	                                                                                   Deb
Richard,
I do understand the difference between.  I do view the political aspect as always being present regardless just because we're humans living in a social world - it is part of the human social & cultural contexts.  I am going to have to go back and think on this some.
Deb

	 
	 
	                                                                                 Brian
Deb, (and Richard) 
Thanks for you explanation of what ideology means for each of you. People express their ideologies in different ways and focus on different things. WHAT I THINK IS IMPORTANT IS THAT EACH OF YOU HAS TAKEN THE TIME TO MAKE YOUR IDEOLOGIES EXPLICIT. IF ONLY ALL TEACHERS REALISED HOW IMPORTANT THIS IS FOR THEIR PROFESSIONAL GROWTH!!!.
When I'm working with undergrad students I try to get them started on this path by giving them three pairs of questions to answer.
1. What is effective (reading, writing, spelling, long distance spitting etc)? Why do you think this?
2. How is effective (reading, writing, spelling, long distance spitting, etc) BEST learned (note emphasis on BEST)? Why do you think this way?
3. After students have learned to be effective (readers, writers, spellers, long distance spitters, etc) for what purposes would you like them to use these skills/knowledge? Why do you think this?
Brian C 

	 
	 
	                                                                                  Deb
Thanks, Brian.  I am wondering...you say you ask these 3 questions of undergrads....how about graduate students/inservice teachers?
Thanks!
Deb

	 
	 
	                                                                                Roxann
Cher, Brian and others:
About Expectations for Students:
I agree that we must be aware of our students’ cultural similarities and differences.
The one thing that sometimes bothers me is that when I lead teacher workshops – I will have teachers who say, “That won’t work with my students.”
They will go on to list all of the reasons certain practices won’t work.
It’s one thing to be aware and sensitive to students as multi-faceted learners – but I hope that teachers are cautious to not use differences as excuses.
The Southern Maine Partnership (a school-university collaboration that has linked schools and higher education in support of learning since 1985) wrote a report entitled Instructional Differentiation for Student Independence (the entire document can be read at http://www.usm.maine.edu/smp/Files/usmDiffFinal.pdf) .  The teachers involved in the study represented a wide range of grade levels, student populations and content areas.  Their classroom management strategies and instruction techniques varied tremendously – but they all had common core beliefs including this crucial conviction: the goal of differentiation is that students become independent learners and the job of educators is to choose appropriate strategies to achieve that end. Each of these teachers held the opinion that the importance of educators has not changed, but the role of the teacher must change from provider of knowledge to supportive coach.
The ten teachers highlighted in the Southern Maine Partnership held seven core beliefs that influenced the decisions they made about teaching and learning:
All students can learn. (This ties into “expectations”) 
Teaching must be responsive to the differences and similarities among learners. (This relates to approximations and responses.) 
The use of a variety of processes and resources simultaneously or over time allows for greater success in reaching all learners. (This relates to demonstration & immersion) 
It is more important that students know things in depth than it is to cover many things superficially. (This relates to use/employment) 
The more students understand about their own learning, the more successful they will be. (This relates to responsibility) 
Students who are able to choose and design their own paths of academic exploration are more engaged and successful. (This relates to responsibility) 
The goal of differentiation is that students become independent learners and choose appropriate strategies to achieve that end. (This relates to responsibility and expectation)
Brian and others – what do you think of the connections I made between their list of 7 core beliefs and the conditions of learning?  Do you see connections?
Rock

	 
	 
	                                                                                   Roxann
Jaime Escalante, the math teacher made famous in the movie “Stand and Deliver” held high expectations for his students.
You might remember this movie where Edward James Olmos played the dedicated teacher who aimed to teach his dropout-prone students to learn calculus and he ends up doing this so well that the students are accused of cheating on an Advanced Placement Calculus Exam. Jaime Escalante was quoted in an article:
“The movie Stand and Deliver brought home several important points: First, no one expected severely disadvantage barrio students to achieve academic excellence. The movie also revealed that some educators hold the false and racist idea that Hispanic students are not as smart as some others, and that they shy away from courses that require hard work. It also showed how an even more insidious prejudice leads to a prevailing opinion that requiring academic excellence from poverty-level students presents a grave risk to their “fragile” self-esteem. Such a demand, according to the nay-sayers, would be one stressor too many for young lives already bowed under crushing poverty, inequities and hopelessness. How could they be expected to cope? I am happy to say that our program has proved that logic to be faulty. When students of any race, ethnicity or economic status are expected to work hard, they will usually rise to the occasion, devote themselves to the task and do the work. If we expect kids to be losers they will be losers; if we expect them to be winners they will be winners. They rise, or fall, to the level of the expectations of those around them, especially their parents and their teachers.” 
It’s interesting that Jaime used the phrase, “work hard” – ties back into our earlier conversations.
It would have been easy for Escalante to have low expectations for his students, many other educators and administrators did. But Escalante would not give up on his students. This quote from Escalante is something for all educators to ponder, “I may not be solely responsible for their success or failure, but that is the attitude with which I approach my work.” 
Educational consultant and author, Regie Routman, writes about a weeklong school residency she did in a first grade classroom (Reading Essentials, 2003).  On that first Monday morning, she introduced herself to the students by telling them about all of the reading and writing they’d be doing together that week.  She was surprised to hear the students share that they didn’t know how to read. She writes, 
“Realizing, I had a crisis on my hands – that is, if I was to teach these children to read – I immediately had to win their trust and convince them they were readers. So right on the spot, I boasted ‘I’m a magician of sorts. I guarantee by the end of this week every single one of you will be able to read. I’m a terrific reading teacher, I’ve never had a student I couldn’t teach how to read. I promise you by Friday you will be able to read. I never make a promise I can’t keep.’ They looked back at me with wide, astonished eyes, and I scrapped my lesson play and started afresh. ‘Here’s what we’re going to do. We’re going to write a book together right now.  And by the end of the week, you’ll be able to read it all by yourself.’”
Regie Routman writes about how she is always looking for ways for her students to shine. She emphasizes the importance of finding ways to have students experience success and then building on those positive experiences.  She reminds us of something we must never forget as educators: “Success breeds more success; repeated failure leads to the feeling, ‘I can’t do this’. Often students just give up.”
Sometimes I have to remind myself:  The student who is saying “I won’t do that” often has the feeling of “I can’t do that.”
It’s easy to say, “I believe all students can learn” – it’s quite another thing to actually live these words.  Teachers who believe that all students can learn see the potential of their students. They do not say, “Well, my students can’t handle that level of independence.” Instead they say, “What could I do to raise the level of independence of my students?”  They do not say, “I work with students who are unmotivated.” Instead they say, “What can I do to motivate my students?” They do not say, “"Tyrel has not learned to read yet." They say what Tyrel does do: "Tyrel shows a lot of interest in listening to books. He particularly enjoys listening to adults read to him.  He eagerly joins in choral reading experiences when the class is reading books with patterned text such as Brown Bear, Brown Bear, What Do You See?  by Bill Martin, Jr. and I’m Going on a Bear Hunt by Michael Rosen and Helen Oxenbury. When choosing books for his enjoyment, he usually chooses nonfiction books about wild animals and dinosaurs and frequently points to the pictures to ask questions. He is often found playing with magnetic letters and letter rubber stamps at the writing center while singing the alphabet song.  He is able to identify the names of all capital letters and some lower case letters and calls attention to signs and labels that have letters. His favorite class game is one that requires word rhyming games.” (adapted example from Developmental Continuums, Bonnie Campbell Hill, page 40, 1999).
Sorry for the long posting…anyone else have thoughts about how teacher expectations affect student learning?
Rock

	 
	 
	                                                                                   Jane
Roxanne and others,
The same can be said about Marie Clay.  Her whole philosophy of teaching struggling readers was high expectations for them.  She taught them the same way that one would teach high level readers.
Her contributions to teaching reading are unique and will live on forever.
 Jane Horn
"Words on the page just lay there 'til I bring them to life."

	 
	 
	                                                                                   Laura
I am co-leading a training this upcoming Monday, and I already know that I will have a few teachers who will say that what we are presenting won't work.  I agree with the core beliefs that you stated, yet one struck out in particular - all students can learn.  We as teachers need to have that thought in our heads because otherwise we might just cover the material without noticing if the student learned it.  However, with all the emphasis now on NCLB, state standards, ISTEP (the annual standardized test in the state I live in - Indiana), etc it just seems like we have to rush through material without really  getting in depth with it because of all the new accountability measures. 

How can we engage students when we are required to cover all the standards in less than one year?
- Laura

	 
	 
	                                                                                   Anna
Hello All. 
I am trying to catch up with all the rich conversation that has been taking place and I would like to squeeze in a couple of questions if there still is time. 
I am a graduate student at Indiana University studying early childhood education. I am also employed by the Hoosier Environmental Council as a resource teacher for the place based, inquiry founded curriculum, Our Place. My passion is exploring how to promote ecological literacy in early childhood; I have explored the type of play and folklore which emerges when children are allowed unstructured time in nature. 
In your response to Richard's first question, you shared your research involving the connection of the environment to language development. I am curious if you have explored how literacy is supported in school settings which promote unstructured play in nature, such as Waldorf schools or Nordic early childhood programs.  I am also curious if you see a connection between language literacy and ecological literacy. 
Thank you, 
Anna Tosick

	 
	 
	                                                                                  Brian
Anna, 
I'm afraid I know little about Waldorf or Nordic early childhood programs. I think there is a connection between all kinds of "Literacy", in the sense that different literacies are just ways of  making meaning using different symbol systems and meaning-making tools and media. Some are more privileged in some cultures than others.
In another sense, if one is a true systems thinker, everything is connected in some way.
Brian C

	 
	 
	                                                                                   Liz
Sorry it's taken me so long....the joys of the Alaskan Time Zone!  I think there are similarities but I have chosen not to depend on either for too long as I sincerely believe a combination of factors are most important to learning.  I always keep projects out in order to keep the students thinking and working on their own but there is also a curriculum to follow therefore they cannot always be independent.  I believe as teachers we need to take all of our resources into account and use all aspects to the best of our abilities.
Thank you all so much for the great discussions!  Being where I am I miss some of this interaction as we have a very small staff with a large group of new teachers therefore some of this discussion is not generated due to lack of experience.
Liz Tracy
etracy@swrsd.org

	 
	 
	                                                                                   Brian
Hi Liz,
I'm sure most of us would agree with you.
Brian C

	 
	 
	                                                                                   Debbie 
Hi Brian (Yetta and Kassie and others, also),
I've dipped in and out of the plethora of e-mails following the conversation.  I have been examining the 21st Century skills from many people's perspectives over the past few years.  Our kindergarteners today are the class of 2020 and will retire in the 2070's.  The skills they will need to be productive human beings and effective citizens in a democratic society are interesting to ponder.  If we look back on our 20th Century history, we see the waves of change in theoretical perspectives becoming more prevalent during particular political contexts.  We know that we are moving into interesting times ahead.  Do you care to make any predictions on a return to the Whole Language movement of the late 1980's, early 1990's?  If so, what would it be called and who would champion it?  (I realize it's not fair to ask an Aussie who has just weathered how many years with John Howard, and you've still been able to fend off attempts by many to change your national literacy policy).
 (Dick and I got a laugh out of your previous response!)
Debbie
Dr. Debbie Powell
Watson School of Education, Rm. 259
University of North Carolina at Wilmington
601 S. College Road
Wilmington, NC 28403

	 
	 
	                                                                                  Brian
Hi Debbie,
What does a hog know about Sunday? 
I'd like to be able to predict that the principles underpinning W/L will be shown,  through "evidence based research", to be the most effective way of teaching kids to use a whole range of complex semiotic systems to construct and deconstruct complex meanings.  I'm afraid however that it will take a whole new way of framing such concepts as "learning", "teaching", "knowledge", "science", and so on. Perhaps we'll even have to re-frame "school". Didn't the Japanese re-frame "car manufacturing" so significantly that when American car companies' CEO's went across to Japan to see what they were doing that was so effective, some of them complained that they didn't see anything like a car manufacturing plant at all--they thought they were being kept away from what the Japanese were really doing? It wasn't till the US car people re-framed the whole concept of "car manufacturing" that they began to  compete again.
Perhaps that's why I've been reading so much Lakoff lately. I'm trying to discover ways of re-framing literacy teaching that will cause people to discard the long-entrenched conceptual metaphors they've always used to think about such things as "learning", "knowledge", etc differently.  I've found that by re-framing "learning" and "knowledge" as merely "meaning-making", my students begin to find the well-entrenched underlying metaphors associated with "knowledge" being some kind of measurable entity (like the amount of gas in a balloon) difficult to sustain. But I've only got so far with this line of exploration and they go on to another class and fall into their old ways of thinking again. In short I haven't gotten too far with re-framing the discourse of learning in ways that coerce a different way of thinking and behaving.
What do you predict?
Brian C

	 
	 
	                                                                                   Debbie
Hi Brian,
You're incorrigible--bless your wife for putting up with you!!!
I think our conversation may become too political for this forum, but Toffler's idea that, "the illiterate of the 21st century will not be those who cannot read and write, but those who cannot learn, unlearn, and relearn" seems to describe what conservatives have learned.  George Lakoff is someone I've just begun to read, but I have been reading conservatives' writing enough to understand how effectively they have been able to take control of the educational system through their framing of issues and targeting select issues in education such as the definition of research.  (I've even gone so far as to try to steer Patrick into becoming the next Carl Rove of the Democratic party!  Butler would be proud of this little 6'4" guy!)
Until critical literacy becomes a part of how literacy educators define "meaning making," I don't think we stand a chance in changing the educational scene in the U.S.  Individual teachers are doing great things in their classrooms, but many--maybe most--feel disenfranchised. I'm seeing reading being taught at the expense of conceptual science and social studies.  How can one prepare students as democratic citizens without also supporting them in understanding the concepts and related issues in science, environment, politics, economics, history, and health that surround us in our daily lives?
Thanks for staying up all night to carry on these conversations.  I still tell lots of stories on you!  Come see us.
Debbie
Dr. Debbie Powell
Watson School of Education, Rm. 259
University of North Carolina at Wilmington
601 S. College Road
Wilmington, NC 28403

	 
	 
	                                                                                   Brian
Debbie,
What you're reporting is not restricted to USA. But don't give up hope. Lakoff has set up a foundation called "Rockridge Institute" devoted to helping progressives re-frame and de-frame conservative propaganda. Google it. Get as many of our colleagues as possible to support them and use their ideas.
Brian C

	 
	 
	                                                                                   Deb
Debbie, Brian, and Others,
I keep wanting to say "Here, Here!" and cheer.  You are right about what you say. “Until critical literacy becomes a part of how literacy educators define ‘meaning making,’ I don't think we stand a chance in changing the educational scene in the U.S."  
However the conservative right aren't the only ones promoting disenfranchisement ...I'm thinking of North Carolina's former Senator, John Edwards.  I remember taping his announcement about the North Carolina Poverty Law Center along with his view that educational reform - total reformation - would need to occur before economic equity could be attained.  I also remember perusing the Center's website in the months that followed looking for the educators on the Board or working at the Center.  One person showed up on that site.  Someone from UNC.  I was very disappointed and let him know.  No response until 7 months after he threw his hat in the ring.  Even then it was more of the same old stuff.
All of the current presidential candidates are all proposing change in ed. policy but their backgrounds aren't all that stellar with regards to policy.  It is no wonder that it is individual teachers who take the risk to do holistic education in classrooms despite the mandates imposed upon them.  
Anyway, great posts this week.  Really have enjoyed them.
Debbie East
Indiana University

	 
	 
	                                                                                   Laura
Dr. Cambourne,
I cannot imagine the hours of frustrated teaching that helped motivate you to create a working theory of literacy learning.  Actually, I can't imagine the hours of observation and self-questioning to work out such a dynamic theory.  So much time and effort must be hard to harness and summarize in a mere eight pages for amateur educationalists to understand.  Perhaps this is now your greatest challenge:  getting the information to people in the trenches!  (There's always the next challenge; isn't there?)
To my point-of-view, it seems like you did do a great job in summarizing your work in the article "Toward an educationally relevant theory of literacy learning:  Twenty years of inquiry," published in The Reading Teacher.  I nodded, completely able to relate, through the first pages, understanding the gaps between instruction and student learning.  I read slowly and carefully through the conditions of learning, then I picked up speed as I felt excitement in seeing what needed to be done in the classroom to engage students in becoming successful, literate learners.
Armed with this new knowledge of engagement, I entered my classroom and  . . . 
This is where I began to feel stumped.  Have you gone on to do research that is more specifically strategy based?  Do you feel that you have completed your mission of supplying an educationally relevant theory of literacy education?  (Personally, I find it hard to find any holes in your theory.  It is SO VERY NEEDED, in the 1970's and now.)  Who would you like to see implement your ideas into specific lesson plans?  Do you feel insulted by people constantly asking for work more focused on pedagogical applications? 
I find this whole communication idea very unselfish and tell tale of your dedication to education.  Thank you for your time and commitment.
Sincerely, 
Laura Livengood

	 
	 
	                                                                                   Brian
Hi Laura,
Thank you for your comments and kind words about my theoretical efforts. I've taken each of the questions you asked and transposed them in to the message section of this email and will do my best to address them.
Have you gone on to do research that is more specifically strategy based?  
Yes. I have collaborated with teachers. With Hazel Brown I co-authored a book on a strategy called Read & Retell, published by Thomas Nelson 1987. Then between 1990 and 1999 with Jan Turbill, Andrea Butler, Wendy Bean, and Gail Langton I co authored a series of staff development programs called "Frameworks" which many teachers in USA and other parts of the world experienced.  We produced modules on "Literacy and Language", “Assessment", "Phonics", and "Spelling".  There were dozens of what you call practical classroom strategies.  
I'm also currently working in five schools, trying to help teachers understand learning and helping them develop their own contextually relevant strategies. 
Do you feel that you have completed your mission of supplying an educationally relevant theory of literacy education  
No. 
Who would you like to see implement your ideas into specific lesson plans? 
I prefer to see teachers take the theory and try to make it work in their contexts, and then write up what they've learned for other teachers
Do you feel insulted by people constantly asking for work more focused on pedagogical applications? 
Not insulted. Sometimes a little concerned that some teachers won't take the time, or don’t know how to reflect on their practice and make the connections or practice for themselves
Brian C.

	 
	 
	                                                                                  Jamie 
Hello everyone! 
This has been a great conversation.  I'm still trying to catch up on everything, but I did have a few questions to add to the mix... 
One of the first things that stood out to me as I read "20 Years of Inquiry" was the comment about how many people would label children as "deficient" if they were not succeeding in school.  In my experience, that certainly hasn't changed over the years.  I teach Reading Recovery at a school in Indianapolis so I work primarily with students who are having the most difficulty reading.  Their classroom teachers almost immediately want to have them tested for learning disabilities.  I always try to explain that there are many other reasons for the students' lack of progress, but the teachers are often adamant that there must be a concrete reason for the problem.  How do you address these teachers' concerns?  What kinds of interventions do you suggest before resorting to testing?
Jamie

	 
	 
	                                                                                   Paula
Hi Jamie!  I have a question for you.... (I'm also a Reading Recovery teacher) Are the teachers asking for formal testing before you have finished your RR program with the students?
I'm not Brian but (slightly biased, of course) the first intervention would be Reading Recovery!  ;) 
It can be difficult for some teachers to see what kids CAN do rather than what they can't.  It is something we often struggle with.  (One of the listserv members touched on this very well early in the conversation - sorry... can't remember who)
There always is a reason that kids are not doing well... but I think that this can often be attributed to a "teaching disability" rather than a "learning disability!"  LOL...   But as Clay told us to first check on our own teaching in RR when a child is hard to accelerate... I wonder how much reflecting on their own teaching the teachers are doing?!?!  Not an easy shift, for some...wasn't easy for us in training year!   :) 
I think before you even consider any kind of referral for testing, the teachers need to identify the child's strengths... and show how they have taught to that strength and what the results were.  
Are you the only RR teacher at your site?
Paula 

	 
	 
	                                                                                   Jamie
Hi Paula! 
Yes, the teachers are often asking for a referral for testing before their program is over.  Often these are the Reading Recovery children that are the most difficult to accelerate, but they do make progress slowly but surely.  There are 8 RR teachers at our site, and I think we all have this problem from time to time.  When we have one of these students, the first thing we do is sit in on each other's lessons or have one of our teacher leaders come over to observe.  It's so true that we first need to check on our own teaching!  We are human, and as well trained as we might be, it is difficult to teach and accelerate these students.
Thanks for your comments! 
Jamie

	 
	 
	                                                                                   Lori
In defense of some of these decisions-there is no Math Recovery, Social Skills Recovery, Social Studies Recovery.... when a child is just struggling all around, it can be very discouraging to a teacher to be denied access to support until R.R. is over.  My oldest son would have benefited from RR, can't think of many children who don't in some way benefit, but he has a chromosome disorder and 20 weeks is not what he needed or was legally entitled to.  I am so on board with the concern for over-referral, but if we swing too far towards under-referral then children with legitimate needs don't get the services they need soon enough.  I am grateful my son was identified for support as a preschooler.
Lori

	 
	 
	                                                                                   Brian
Hi Jamie Lynn,
Don't be too hard on teachers who equate failure to read with some kind of learning disability. Many of them will have been confused by the many different "experts" they've read about, had teach them courses, seen reported in the media and so on. I know when I was a young uninformed teacher I found it very difficult to accept the blame if any of my students failed to learn what I was trying to teach them. It was almost much easier to attribute it to their race (Aborigines aren't as intelligent as white kids) socio-economic status (Working class kids have no interest in school learning) etc. It was much less threatening to be able to allocate the reasons for learning failure somewhere else.  Perhaps this partly explains why some parents in our country like to blame their children's failure to learn to read on  some esoteric syndrome like "dyslexia", "scotopic, sensitivity" (which requires tinted lenses costing hundreds of dollars), or ADHD etc. What concerns me is when unscrupulous snake-oil salesmen prey on poorer, working class parents' fears and anxiety and rip them off with costly "cures" for the condition. Underpinning all this kind of behaviour is the prestige with which medicine is held in the community-- we slip almost unconsciously into applying a medical model to the way we think about failure to learn--metaphorically it's associated with a disease, and so there must be a scientific sounding name for it, and a cure or way of inoculating against it.  
How have I dealt with this situation when working with teachers?  I try not to allocate blame, put any one down, (parent, kid, teacher, learner) and then try to sound as though I know what I'm talking about as I make recommendations for helping the learner. I try to exude confidence, and have a logical sounding explanation of what may have gone wrong-- based on good theory.  Above all I try to be honest, professional, and exude a genuine  concern for helping the learner. 
Brian

	 
	 
	                                                                                  Kate
Hello from K8.
As a RR teacher too, there is often the difficulty of sharing what we know “in the biz.”  We have the advantage of being with a child everyday and being able to recognize the shifts (hopefully, accelerated shifts) in subtle ways that in a general classroom or from another specialty discipline the shifts might not be so overt because of our trainings and the size of our instruction:  it’s one-on-one.
RR is one intervention that may be appropriate prior to additional testing.   One way that I’ve found helpful when working with students who in first (second or later grades may be brought up for educational testing) is to make a graph (non-linguistic rep) of the child’s change over time.  I use a quarterly bar graph (or beginning, mid, end of year based on this school’s formal data collection cycle), plotting the district formal assessment results/school’s specific formal and informal assessments results in reading alongside RR OS and a few running records.  By bringing in a “picture” of the child’s text level reading, the teacher/ed team usually is able to see what is/isn’t happening on text over time.  Then I also update the RR Data Card/Writing & Reading Vocab card and make a comparison list of strengths and weaknesses.  This also helps me keep on track with RR paperwork.  I don’t do this for all the children in RR, but those who are hard to accelerate or those who are hard to observe transference into the classroom setting.
We also have push-in instead of pull-out in first grade.  Sometimes having the coaching/colleague teaching in the classroom with these struggling students focuses the talk on what s/he can do in the classroom in relation to the other students.  It may not work with the kind of position you are teaching in but may be one way.
Is this at all helpful?
K8

	 
	 
	                                                                       Paula
That is helpful, K8.  A couple of years ago at one of our regional RR conferences I attended a session on communicating with the classroom teacher.  Such great ideas.  As a result, I decided to give my teachers a weekly progress report.  It only takes a couple of minutes on Friday (I do it as I update my graph and WV chart) but it has been very helpful.  I include the text level, most recent rr score (including sc rate), a reminder of how many weeks/lessons we are into the program, a comment on strategies observed and/or neglected and implications for the classroom if appropriate.  I also include a brief statement on what I have focused on in lessons.  
I must admit I don't get to it every week, but the teachers do tell me that they read them and hang onto them.  :)
We are fortunate at my site right now that our teachers are very supportive of us and value our help... but it hasn't always been that way.  Sadly, it comes at a time when our district has almost totally given up on the program... there are not many of us left.
Paula

	 
	 
	                                                                        Brian
Thanks for your insights K8.
On a completely different tack. I love the way you sign you name "K8". Wouldn't the use of this kind of SMS spelling be an engaging activity for meta linguistically exploring the degree of phonemic awareness kids have?
  Br ( picture of an iron).

	 
	 
	                                                                       Deb
Yes, and just like K8 would be great to use but perhaps the kids might like to explore their text messaging shorthand for this purpose as well....just thinking aloud.
Deb

	 
	 
	                                                                         Kate
In the same way the ‘handle’ has engaged its own conversations, I also use lots of pictures (rebus messages like the long past game show) to explain where I am (back in five; in a meeting; out of the building) and so on.  I also challenge the children to create new sign/slogan/message – drawing, picture libraries, etc.
Also, I’ve been pouring over professional books and the like reading up on phonemic awareness and now have another way into that world.
I so have enjoyed this listserv and will miss the conversations and ponderings in the days to come.
Lastly,
K8

	 
	 
	                                                                                  Brian
Hi Paula,
I think it was Marie Clay, or one of her students, who invented a new syndrome and wrote a "tongue-in-cheek" paper on it. She called the syndrome "dyspedagogia", claimed it was rampant in the school system, that principals and parents were concerned about its recent increase, etc, only to reveal toward the end of her tongue-in-cheek paper that it stood for " bloody lousy teaching".
Brian C

	 
	 
	                                                                                  Jamie
It's hilarious but so true!  It's often not that we're terrible teachers, but we do need to reassess our teaching from time to time and make sure that we're truly meeting the needs of all of our students.  We have a difficult profession, and we can't be perfect all the time.  We need to constantly check in on our teaching. 
Jamie

	 
	 
	                                                                                   Richard S.
Jamie,
Amen to that.  Teachers cannot depend on the school district or the local teacher education program to guide their professional development.  That's why I have spent an average of $1K every year since I started teaching to learn what I think I need to know. Next summer, I'm spending almost $8K on professional development.
Neither can a teacher expect adequate technological development from the school district. I own my own interactive whiteboard, document camera, scanner, color printer, two projectors, seven iMac computers and much software. 
I refuse to wait for leadership from leadership.
Richard Spurgeon

	 
	 
	                                                                                  Lori
Boy, would I like to get hold of that paper!!
Lori

	 
	 
	                                                                                  Kate
Yes, I’d like to find that paper too!
K8

	 
	 
	                                                                                  Deb
Me, too!  And K8 - I really like your shorthand for your name!
Deb

	 
	 
	                                                                                 Linda
Speaking to the “deficiency” issue, it does seem to be so much easier to see what a child can’t do than what s/he can.  That’s why no one in my school is allowed to refer a child until the kid has gone through Student Support first: a team effort that requires staff to identify specific strengths and together, brainstorm strategies to use those strengths to address needs.
It takes very close monitoring to be successful, but does make a difference in whether problems are resolved at the classroom level.
Linda

	 
	 
	                                                                                   Leslie
Hello Brian and all, 
Thank you for taking the time to answer our questions and talk with us about so many 
important things in literacy today. This weekend was the first time I read your article 
about the conditions of learning and applying them to literacy teaching. I am grateful 
for the discussions and questions that are taking place as they are helping me to 
understand these concepts. So much of what I have been taught is very different from 
these conditions. Therefore, I really appreciate the stories and examples you have given 
from the classrooms you’ve visited that apply your conditions to literacy teaching. 
I am also very curious to hear more about (and if possible examples of) how elementary 
teachers (K-2) in Australia do not rely on textbooks/teacher's manuals and what 
ramifications this brings to their teaching. Does this mean they allow for the students 
to make their own choices about which books to read? Or are the teachers choosing the 
books that all children in the class or small groups within the class are reading? Do 
they teach or how do they teach specific skills that are used and needed when learning to 
read if no one is reading the same story? 
Currently my first grade team chooses many of the books that our children read in class 
(for whole class and small group activities). I do of course allow for the children to 
choose their own books when they read on their own. Do you think it is best to allow for 
the students to have the responsibility to choose their own books in order to also to 
choose which aspects of literacy they will engage in while reading? 
Thank you for your help! 
Leslie Daugherty

	 
	 
	                                                                                  Brian
Leslie,
To answer your questions here would be almost like writing a  textbook so I'm afraid I wouldn't be able to do them justice. I think the best way to try to address them without sounding too "swelled headed" (have I spelt that right?) is to try to place it in context.
1. Australia and NZ are very isolated places. We've always felt the tyranny of distance very much.
2. We're also relatively small economies--we've had to learn to deal with not having access to the most recent developments from overseas.
3. Therefore our political leaders made the decision long ago that they should send the best and brightest overseas to USA and UK and suck them dry for all their ideas  and developments, and then come back home and share, modify, and adapt to our context.
4. In the meantime, till we got all these wonderful new ideas in place we'd better prepare our teachers to teach reading (math. etc) effectively without access to all these wonderful resources.
5.   Some New Zealanders of about my vintage have boasted they were taught how to teach reading with only some blank chart paper and some felt tipped pens and any kinds of texts (books magazines) they could get their hands on in whatever isolated community they were sent to.  They've been remarkably successful.  I like to think Australians were prepared the same way (Just the Kiwis do it better).
6. Despite all the wonderful new ideas our best and brightest brought back home, this kind of "self-reliance" has remained part of the teacher preparation ethos in both countries.
I hope it we never lose it.
Brian C

	 
	 
	                                                                                  Suzanne
Dear Brian,
Thank you so much for your explanation of how New Zealand and Australia managed to survive without all of the trappings of textbook companies and teacher’s manuals. I’m so envious. 
I am one of the fortunate few in NYS who enjoyed the same academic freedom to explore best practices in a classroom devoid of everything other than a chart tablet and magic markers. The children and I created a learning environment where everyone thrived. It was in 1986. My school district needed a half-time kindergarten teacher for one year. They were willing to provide the salary but no money for materials or supplies. I raided my own children’s bookshelves at home and bought hundreds of books from my own meager salary. 
My kindergarten colleagues and I were part of a university research team that explored literacy acquisition and the parent-home connection. We were a “New York State School That Works.” We had no textbooks and no levels on our classroom library books. Our test scores soared. It was a magical time in education and lasted until the new millennium.
The advent of THE TEST-the Texas textbook companies finally figured out a way to get their product back into American classrooms. It wasn’t long before my school district began to sway under the pressure of purchasing textbooks from the companies that printed the tests so that the children would be better prepared. I left.
My question. Where do we go from here? What kind of movement will it take? What will we call it? I’m ready.
Suzanne MS CAS
Suzanne Ryan
44 Leitch Avenue
Skaneateles, NY 13152
storycases@adelphia.net

	 
	 
	                                                                                   Brian
Suzanne,
Where do we go from here? I wish I knew. I think we have to form coalitions which know how to use the political process, who know how to present their philosophies with the right "spin" that will influence parents (who vote). These coalitions need to share, debate, argue, and reflect in the right spirit / Most of all we need to support each other.
Brian C

	 
	 
	                                                                                   Roxann
Suzanne wrote:
“Where do we go from here? What kind of movement will it take?”
A great read/inspiration: Literacy at the Crossroads by Regie Routman
She describes and clarifies critical concerns, suggesting actions we must take so that, in her words, "We can continue to do what's right and best for children…true, there are problems with schools in America – but back-to-basics instruction is not the solution. What's needed are teachers who are clear about their goals and outspoken about their beliefs.”
This book aims to show educators how to do this. 
Rock
(Roxann Rose, Bellingham, WA)

	 
	 
	                                                                                 Deb
Here is a call to action if I've ever heard one!  Yipee!!  I will be glad to join this movement as well.  
Anyone else out there wanting to move forward...and Richard O.  Any venues of sorts that you help us gather together would be most welcome (didn't think we'd let you out of this do you? [image: image2.png]


)
Let's keep talking here and thinking...
Deb

	 
	 
	                                                                         Suzanne
Does anyone know if there are videos available that give us a glimpse into some of the classrooms we've been talking about? For me, it would help so much to be able to "see and hear" what happens... 
Thanks 
Suzanne

	 
	 
	                                                                                   Roxann
There's a great set of videos out there that are offered for FREE to schools. They were made by Harvard's Project Zero and Disney Learning Partnership. The focus is on Creativity in the Classroom - but there are so
many examples that relate to the conditions of learning - very informative and inspirational.
I found the website that describes the videos:
http://disney.go.com/disneyhand/learning/creative_classroom.html
but the site no longer says how to order them - I have e-mailed a contact of mine to find out how teachers can get their hands on these videos.
I'll post that information when I find out.
In the mean time - here is a brief summary of the videos:
Volume One of the series, Creativity in the Classroom, explores the topic of creative classrooms and presents three important dimensions of the creative classroom. These include approaching content creatively, using creative teaching and learning practices, and cultivating student creativity.
Volume Two, The Power of the Creative Classroom, focuses on an examination of what students get out of being in creative classrooms. This volume looks at student learning in the video and provides examples of student work in the guide for exploration.
Volume Three, Teaching in the Creative Classroom, unpacks and demystifies the process of creative teaching. This volume examines how teachers plan instruction and organize curriculum that bring out both their own creativity and that of their students.
Inside the Creative Classroom differs from the three previous volumes in that it presents five case studies of teachers' creativity. Each teacher is highlighted on video and then a CD-ROM provides unit plans, examples of students' work, resources, assessment information, and reflections by the teachers themselves. 
Rock
(Roxann Rose, Bellingham, WA)

	 
	 
	                                                                                  Suzanne
Hi Brian, 
You mentioned a resource - "they begin to ‘read like writers’"  according to Frank Smith" and this really caught my attention because it is something that I  tried to help students see in an academic writing course - but wasn't sure how successful I was - Can you provide more info - I'd love to do  a bit more reading on this! 
Thanks - and thanks for your time this week!! 
Suzanne

	 
	 
	                                                                                   Brian
Suzanne,
Frank wrote a brilliant article on it some years ago. It should be compulsory reading for all teachers of writing. It's in one of his collections with " Literacy". .  in the title. Essays in Literacy?  perhaps.
Brian C

	 
	 
	                                                                                   Liddy
In addition to Frank Smith, Lucy Calkins talks about reading like writers in her Units of Study for writing. She strongly connects the two processes in her mini-lessons for students as she is guiding their writing growth.
Liddy

	 
	 
	                                                                                  Suzanne
Thanks Liddy!
Suzanne

	 
	 
	                                                                                   Richard
Good afternoon everyone.
What an enriching experience.  My thanks to Brian for working at odd hours and more to be responsive to the messages posted by all of you.  And my thanks to all of you for being part of this TLN online discussion. I am feeling winded (pronounced as in all wound up or as in out of breath--it works either way for me). 
I hope you all have been able to spend some time each day with the correspondence and that you have been challenged in your thinking as well as supported in what you know well.  Take your time.  Read it all a second time.  We will do a bit of clean up and then post the transcript at the website.  I will announce it here on TLN.  
For those of you attending the National Reading Recovery Conference this week in Columbus, please come by our booth--507.  If you are going to CCIRA this week in Denver, we will be there too--booth 128.  At IRA in Atlanta we are booth 2120.  And don't forget to register for Brian's IRA Institute (#18), which requires separate, paid registration.  Here is the website for IRA. When summer comes and you aren't quite so busy, please consider heading to Tucson for WLU.  You will love it.  The dates are July 17-20.  You can get information at the NCTE website.  I know that many on this list will be there. 
Although this is the end of the official conversation, the listserve remains open.  Feel free to continue the discussion.  Enjoy!
My thanks again to Brian and to all of you.  Please stay tuned for information about the next discussion.
If you need to unsubscribe, please follow the directions at the bottom of the page or write to me off list at richardowen@rcowen.com for help.  
Richard

	 
	 
	                                                                                  Brian
Dear TLN listserve contributors,
What a fulfilling experience the last few days have been. Thank you for your questions, comments, challenges, and ideas. I've been truly enriched by the experience. Tired, worn out, but totally exhilarated.
Brian C
Assoc. Prof. (Dr) Brian Cambourne
Principal Fellow
Faculty of Education
University of Wollongong
Shoalhaven Campus
George Evans Rd
West Nowra 2541
Pnone:02 44 480888
AUSTRALIA
Phone: Overseas callers
Home 61-244-416182
email<brian_cambourne@uow.edu.au
Mobile/Cell phone: 0408684368

	 
	 
	                                                                                   Kim
The conversations and ponderings certainly don't have to stop just because our time with Brian is coming to a close.  The listserve used to be a much busier place all of the time.  I'd love to see the conversations come back even when we don't have one of these conversations with an author.  We certainly have a lot we can learn from one another and support to offer as well.
Kim Jankowski, Principal
Coburn School
39 Fairhome Avenue
Battle Creek, MI 49015

	 
	 
	                                                                                   Deb
So true, this listserv is really special as compared to some...
Deb

	 
	 
	                                                                                   Jayne
Kim, 
I agree totally. Does anyone know how we each were contacted to be a part of this listserve? I have never heard of one...nor participated in one. 
Thanks...Jayne

	 
	 
	                                                                                   Richard
I saw an announcement n the TAWL listserv.

	 
	 
	                                                                                   Deb
And I sent it to several of my colleagues many of which are on the TAWL listserv.  Perhaps Richard O. also sent it there.
Deb

	 
	 
	                                                                                  Jayne
All I can say is that I feel privileged to have participated in listening and learning these past couple days. It has also been time for me to reflect, discuss with others, and grow as a professional. 
I have no idea how I was contacted to participate, but am very thankful. I hope we have this experience again!
Thanks to all,
Jayne

	 
	 
	                                                                                  Jayne
Richard, 
Thank you for putting this conversational dialogue together! Kudos to you! 
Jayne

	 
	 
	                                                                                  Lori
I couldn't agree more and look forward to a bit of face to face in Tucson this summer.
Lori

	 
	 
	                                                                                   Kate
Brian, Richard, and all on the listserv,
Thank you, thank you, thank you! I can’t think of more appropriate words.
Most sincerely,
K8

	 
	 
	                                                                                   Linda
Richard, thanks for the conversation!  
Linda N. Damon, Ed.D.
Director, Professional Learning
lndamon@aps.k12.co.us

	 
	 
	                                                                                  Richard S.
Thank you Brian, Richard and everyone for sharing your thinking and practices.  It has been a refreshing experience.
Richard Spurgeon

	 
	 
	                                                                                   Suzanne
Thank you Brian, Richard and others,
This has been a booster shot discussion. I’m sorry that my computer bounced every message until today so I could not partake in any of it until now, but I loved knowing there are still so many passionate people in so many places who are still reflecting on their teaching practices and hopefully willing to go out on that limb for children. I have nothing to lose and would be happy to join you in the movement.
Suzanne
Suzanne Ryan MS CAS
Educational Consultant 
Staff Development Workshops
44 Leitch Avenue
Skaneateles, NY 13152
storycases@adelphia.net

	 
	 
	                                                                                   Finian
Thank you Brian , Richard, and Colleagues. 
Be well, 
Finian
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