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Writing Journal Workshop
Richard C. Owen Publishers Inc. 
Hosted an online Writing Journal Workshop with
Katie Moeller and Geri Williams, the authors of three great
instructional writing journals.
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  TRANSCRIPT
   When:   March 19 -20, 2008 
   Where: The Learning Network Listserve
   Cost:     Free
  
   Join Upcoming TLN discussions:
   Click  TLN discussions and fill out the form.

To learn more about the features of the writing journals and about effective writing instruction for
grades PK-5 discussed online with Katie and Geri click on writing journals.

	Katie Moeller is a School Improvement Facilitator with the Florida Department of Education and a former coordinator with The Learning Network.
	  Geri Williams works with teachers and schools
  throughout the country as a coordinator for
  The Learning Network, and is a former elementary 
  school principal.
 

	   More information about TLN Listserve?
   
          This discussion was held on the TLN listserve an on-line e-mail exchange. The TLN listserve is 
          made up of members from the education field; Teachers, Principals, Administrators, Coaches, 
          Teacher Leaders, Trainers, Authors, and others. The TLN listserve provides a means for members 
          to exchange ideas, experiences, knowledge, questions and solutions to the many issues facing 
          educators in schools today.  More Information About TLN Listserve   
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	1                                                                                     Richard Owen 
Good Morning Friends, 

Welcome to this TLNsolutions discussion with Katie Moeller and Geri Williams.  The focus is writing process and supports for writing.  

If you are receiving this message you are subscribed and will receive all messages posted.  You can post your own messages or reply to messages posted by others. Click reply to respond to a message.  Address new messages to TLNsolutions@listserve.com.

For the next two days this listserve will be available to all who are subscribed to discuss writing process and a set of tools developed by Katie and Geri to help teachers develop writing skills in children in the first five years of school.  These writing journals are used with children starting sometime in kindergarten in many schools and continue through to about grade five. 

We also publish a PreK-K writing journal developed by David Matteson.  David is on assignment this week and may not be available to visit with us, but Katie and Geri have worked with David and bring experience in working with young writers. 

The general agenda for the two days is the following: 
1.  Writing Process
2.  The Writing Process and the Writing Journals  
3.  Monitoring Growth Over Time  
4.  The Teaching and Learning Cycle as a Guide to Decision Making

The authors will offer short introductory statements to each section periodically in the first few hours of the discussion.  Questions and comments can be focused on any component of the agenda at any time during the two days.  We ask that you use the agenda items as the primary subject followed by a dash and any subset of the topic you choose.  For example, agenda item 1 is Writing Process.  You can send a message with the subject Writing Process, or you can add a subsection title like Writing Process-Forming Intentions (or whatever descriptor you choose).  Readers, including Katie and Geri, will have an idea of what your message is about before they have read it.  

Each of you has access to webpages that have been created especially for members of this discussion.  There you will see a number of documents that we hope you find useful, including the agenda for the discussion, access to the teacher's guide to each of the writing journals, and the unique pages that are part of each journal.   Two documents--a figure representing writing process and the teaching and learning cycle--that will be referred to frequently are found inside the PDF file for each writing journal.  

You can reach the forum by clicking on this link (http://www.rcowen.com/WritingJournals.htm) which will take you directly to the pages.  

Katie Moeller is a former coordinator with The Learning Network.  Katie has been a classroom teacher, a facilitator with Literacy Learning in the Classroom, and a staff developer involved in long-term, school and classroom professional development support in various cities throughout the US including Tallahassee, Florida, Monte Vista, Colorado, Boone, Iowa, Kingsport, Tennessee, and Washington, DC. 

Geri Williams is a former classroom teacher and principal of an elementary school in Lebanon, New Hampshire.  Geri worked with TLN as Literacy Learning in the Classroom facilitator and as a staff developer in long-term, school and classroom professional development support in Battle Creek, Michigan, Chicago, Illinois, Washington, DC, and Saint Paul, Minnesota. 

Please welcome Katie and Geri.  We look forward to two exciting days of conversation. 

Richard Owen
http://www.rcowen.com
If you experience any difficulty with the email or with accessing the webpages, please contact me offline at richardowen@rcowen.com.
 

	 
	 
	1                                                                                     Geri Williams
                                                                                      Katie Moeller
Dear Colleagues: 
          We welcome you to this discussion focused on the writing process.  We have supported teachers, coaches, and administrators over the years to develop student writers.  Literally thousands of questions enter our minds as we walk into classrooms filled with teachers and students eager to learn more about effective writing.  It is from these questions that the germ of the idea came to develop writing journals to support the writing process for students and teachers. The journey has been exciting and challenging.  Student achievement in writing across the nation continues to be a concern.   It has been 30+ years since Donald Graves first introduced the writing process to us through his research in Atkinson, New Hampshire.   However finding the writing process as an authentic, thriving way of life in our schools is not often evident.  In this discussion over the next two days, we invite you to share your questions, challenges, and experiences to implement the writing process in your classroom. 
          The student journals were created to provide support for both students and teachers to incorporate the writing process.   Our first step in this discussion could be your visiting the website to see the interior pages of the writing journals at http://www.rcowen.com/Student Writing Books.  Also, please review the writing process diagram below as a support for our discussion of the writing process. As you look at the diagram you might consider some of the following questions:
1.     How do we support students to find writing topics?
2.     What is the role of student talk in the writing process?
3.     How do we develop passionate writers? 
4.     What is the role of genre in writing?  
We look forward to a lively and provocative discussion.
Katie and Geri
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	          3                                                                           Pat S.
Hi Geri and Katie,
One of the first questions you posted for us to think about-Helping students find topics-has caused a lot of thought for me in my classroom.  I have two boys (I teach 2nd grade) who choose topics that are so out there that none of their classmates can relate to.  I have sat down with them and tried to brainstorm different ideas for them.  This has helped a little but any suggestions you can offer would be welcomed.
Pat S.
 

	 
	 
	          4                                                                            Geri
 

This is a wonderful question, Pat. When you say, the topics are "way out there", what do you mean?  Your question made me think that the others in the class are not understanding the writer's message.  A couple of suggestions come to mind. One is to have the student share a bit of the writing with a group, either a large group share or a smaller, more intimate one. I often ask the question of the group, "What did you learn from this piece of writing?”  This gives the writer confirmation that his message is coming across-or not. Then, to spur the writer on, I ask the participants what else they want to know. It seems to me that this young writer is in the midst of developing understandings of audience.  He has a lot of information about his topic in his head that he is not able to get down on the paper yet.  Please continue to raise questions, if this isn't hitting the mark for you. 
Geri
 

	 
	 
	5                                                                                      Pat S.
Geri,
What I mean by "way out there" is that their topic may be a made up animal that only they can relate to because it doesn't exist and the other students have no background knowledge of this "creature" so they can not follow the writing during shared writing time.  My thoughts are to give this student a prompt such as a picture to make a story about or another prompt such as an idea that they have to add their voice to.
Pat-2nd Grade-Craneville
 

	 
	 
	6                                                                                      Geri
Good morning Pat,
It's so good to chat with you and always great to hear from familiar voices. Thanks for your example. I have a better understanding of what you are facing with these children. It is always so hard for writers to write about things they really don't know about.  "Writers write about what they know" are the words that ring in my heart from my writing teacher, Donald Murray.  It is hard to write about a made up animal because you have to keep making it up as you go. It's hard to answer the questions from other writers because you really don't know the answers. So, helping these writers get back to personal experiences will most likely help the writing to become higher quality. Fiction is hard to write because you have to know so much about writing: development of character, problem, plot, theme, events that lead up to plot and there is often a thread of a real experience in fiction writing.  Have a great writing day with those children, today.  
Geri
 

	 
	 
	7                                                                                     Katie 
Hello Pat,
I think these two fellows are writing for themselves...nothing wrong with that.  Across time they do need some help with the understanding of audience.  I think conferencing/talking with them about some of these "far out" topics to help them narrow their focus, or perhaps giving them some questions to consider about their topic. Who do they think will be reading this piece?  Perhaps after they have their topic, giving them an opportunity to sit with a few friends and use an interview.....and they take some notes.  They learn from their interview what their classmates want to learn about the topic, which will broaden them as writers.  Perhaps they focus on just their message right now and their next step is considering their message's affect upon their audience.  
Katie
 

	 
	 
	8                                                                                      Geri
Here’s another question:  How much student writing should be student selected and how much is selected by the teacher?  What is the role of writing prompts in writing process?
Geri
 

	 
	 
	9                                                                                     Elisa
I believe that the bulk of writing topics should be chosen by students.  When kids start to choose what you might consider inappropriate topics or "way out there topics" then it's the teacher's decision when and how much to intervene.  As a wise woman once said, it all depends. 
Elisa  
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
 

	 
	 
	9a                                                                                   Geri
What a great line! It all depends.  And how useful it is in the work we do as teachers and learners. 
Geri
 

	 
	 
	10                                                                                   Pat S.
 
I think most of the writing should be student selected so that their thoughts come from within, but I also believe that some students need writing prompts that allow them to use their imagination and help them write about a topic that interests them.
Pat
 

	 
	 
	11                                                                                    Geri
 
I do agree that most writing should come from within because the writer knows what to add when she is trying to make it clearer for the audience.  I also know that quick writes often work to refuel the pump or to get thinking started in another direction.  Donald Murray used to give us quick writes every once in awhile, as adults, and it was always amazing what came of those.  When I was a principal, I used to cruise the playground or bus room sometimes and just ask the question of students, "What are you writing about?"  It was a wonderful way to keep students actively engaged and thinking about their writing.  I believe the more opportunities that we give our writers to find their topics of experience or knowledge, the better writers they will become, and they will be able to take what they know from these writing experiences to other writing, in time. 
 

	 
	 
	12                                                                                   Elisa
 
I agree.  The other day when I asked one of my kids from last year what he was writing about these days, he said, "Oh, we're finished with writing right now.  We may go back to it, though."  Broke my heart even as I kept a smile on my face.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	13                                                                                   Geri
 
Wow!  How do we develop continuity and consistency across our schools if our students write one year and not the next? How do we monitor that continuity across our schools?  It breaks my heart for that child to put writing somewhere down on the learning list! 
Geri
 

	 
	 
	          14                                                                                    Elisa
 
Yes, I agree.  At least next year at our school the principal is looking at refocusing our PD on writing.  We've been focused on different aspects of math for quite a few years now.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	15                                                                                    Meg
 
In my classroom we have close to 45 minutes of writing workshop everyday. The students pick what they would like to write.  So their topics are student selected. About 90% of the student writing in my classroom is student selected. I agree with Pat Shepley that students should have the opportunity to write what they wish. Since they have picked the topic they want to write about it and use their time wisely.  I also give writing prompts about 3 times a week, to help those students who are having a hard time thinking of something to write about during writing workshop. I find that those students who can't think of something to write on their own, don't use the writing workshop time to their advantage. With a writing prompt, they are receiving help on a topic and writing for longer than they would have if they just sat and tried to think of something to write about. I also find that with the writing prompts we have done, my students really enjoy them and ask for more. 
 Meg Coakley (2nd grade)
 

	 
	 
	          16                                                                                             Geri
 
Thanks Meg for sharing your thinking. I do agree that we want students to learn how to select topics and to write about what they know.  This experience gives them the real opportunity to be able to revise because they know what is missing. They don't realize that the reader doesn't know what is in their head!  I try to think of all kinds of ways to help students find their topics. Sometimes, in my writing demonstration, I develop my own new topic list, talking all the time about where I got my ideas.  I will do this several times during the year. One topic list doesn't do it for me. I think of different things each time I develop one. Another great way to get students to find topics is to use photographs.  I either use photos that I have taken in the classroom or ask them to bring photos from home. This is a great way to recall an event and to gather details.  That's what the scrap book industry is all about!  
Students need to know how to write to a prompt because that is what they have to write on our state tests. I have found that I need to teach students how to write to a prompt. The trick with prompt writing is to find your own experience or angle to the prompt. I think it's difficult for children to learn how to narrow the prompt down to a personal experience.  
Geri
 

	 
	 
	          17                                                                                   Deb
 
I agree with this thinking...I would also keep a "if you need help getting started" box/center/place/folder (whatever works for you) so that even in getting the "prompts" the kids choose which prompt they want to pursue...We all need a jump to get started every once in a while!
Deb 

	 
	 
	          18                                                                          Elisa
 
Using your writing notebook lists is also a good idea.  
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	19                                                                                            Geri
 
As a writer, I keep my notebook with me all the time. I call it my "noticing notebook."  We want students to start noticing possible topics in their everyday world, so keeping a writer's notebook is another way of keeping topics popping up all the time. 
Geri
 

	 
	 
	20                                                                                             Elisa
 
One way to get around a steady diet, and dependence, on writing prompts, is to offer ideas that kids can write on if they want to but that are not mandatory.  Last year, we brainstormed topics and we put these on slips of paper.  At the beginning of writing workshop we'd pull out one of these slips and the kids could write about that topic if they wanted to.  They were rarely used, though the kids liked the suspense of finding out what slip would be pulled out that day.  This was grade 1.  I don't sense the need to do that this year with the students I have.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	          21                                                                                             Geri
 
Thanks for your suggestion, Elisa.  No writer needs a steady diet of writing prompts and all writers need a fresh look at the world. Your invitation for possible topics was just that--an invitation--and they could take it or choose their own topic. I see a lot of prompt writing as a way to prepare for the state test, here in the states. We do need to show our writers how to narrow down a topic and write a good piece of writing from a prompt and that needs to happen now and again, not on a daily basis, in my mind. It is just another kind of writing that all writers need to know how to do. However, most of the writing should come from the writer. I want my writers to write when they leave my classroom and my school, just as I want them to be readers in their everyday world, not just in my classroom.  Writers need to understand what it is they have to say and let their voices become heard.  As a school principal, I encouraged the students to write to me about things they were concerned about. I always answered every letter. My favorite one was from a second grader who told me that there was never enough chocolate milk and that the kindergarten teachers were hiding it. I had previously sent many letters to the food service department about the problem, but when I sent the child's letter, we got results. She was right!  
Geri
 

	 
	 
	          22                                                                Elisa
Hi,
Thanks for your response.  Just to clarify...here in Alberta we have the PAT, the Canadian equivalent of standardized testing.  These are given in grades 3, 6, 9 and 11.  I know the kids have to write to a prompt and I know that teachers teach this "genre" to the kids.  I'm not sure how they do it however.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	          23                                                                Beth
 
Geri and Katie,
I love the My Writing Journals you have created. I like the idea of having individualized resources right in front of the students as they are writing like their own spelling/word lists. I also appreciate that you created the My Writing Journals with lines left specifically for revision. So many times the students want to totally start over...or you have the ones who just shut down if they think they have to "re-write" the paper. This allows them to keep their original writing but allows them space for changes or additions.  Also it makes it very convenient for referring back to past pieces of writing for what I call selective revision--revisiting a piece for a specific reason such as adding a new lead or adding a snapshot of description. I see how this could be very useful for having them edit their own papers for conventions. It makes much more sense to me that they reflect on and edit their own writing than to have them fix a bunch of sentences with mistakes. In the past I have used draft books but I like the set up of the My Writing Journal and plan to use it with some students next year (depending on if I am in the classroom)    I also plan to share this product with my 5th and 6th grade teachers. The transition to Middle School is rough for some and I can see how this would help them with organization of their writing.
Thanks
Beth
 

	 
	 
	24                                                                Geri
 
Several special educators have reminded us of how useful the writing journals are for their students, because of the support provided for the student.  Some teachers have ordered some of each version, so there is more selection for students as well as being able to match the writing journal to the needs of specific students.
Geri
 

	 
	 
	25                                                                Ann
                                                          
I have found in my first grade class that a bunch of pictures from interesting toy magazines, science brochures, etc.  can aid in giving kids something to think about.  Laminate the pictures and put them on a ring in a center.  This will often spark thinking.
Ann
 

	 
	 
	          26                                                                                    Pat. S.
Ann,
Thanks for the idea.
Pat
 

	 
	 
	          27                                                                                   Geri
Thanks Ann,
I was just talking with a colleague yesterday. When we teach writing at the university level, we use pictures too. We have been amazed at the quality of writing this has produced. We try to use universal themes like patriotism, fear, courage, love and other abstract nouns. It is a great strategy to get writers thinking in new ways. 
Geri
 

	 
	 
	          28                                                                                   Glenys
 
When I taught sixth grade a few years ago (I am Title I now), I had a 90 minute reading-writing workshop every day.  The most difficult thing for some of my students was to choose a topic.  I solved the problem by allowing those who needed a prompt to choose from my writing center.  In that center were pictures from magazines, grocery ads from local newspapers, short articles of news and people in the news from our weekly newspaper, photos of people and animals, and story beginnings just to name a few, for students to use for ideas.  This helped spark some ideas for each student who needed the aid.
Glenys Holter
 

	 
	 
	          29                                                                                   Elisa
 
An alternative to this would be to have kids bring in pictures of meaningful family events, pets, or anything else that might spark their interest.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	30                                                                                            Geri
 
Photographs are wonderul ways to get the seeds of writing started-for all of us. They are also a great way to have a concrete example of observing details. 
 Geri
 

	 
	 
	31                                                                                            Barb
 
I also agree that students should be able to choose what they write about, to get the maximum inspiration. 
However, my question pertains to the Kindergarten class I am currently Student Teaching in.  When we allow them the freedom to choose their topic (as we almost always do), most of them write about the same things over and over (i.e. the park, grandma's house, playing with their sister/brother, etc.).
How do we inspire them, without limiting them in Kindergarten?
Thank you for any assistance.
Sincerely,
Barb Waller
Kindergarten S.T.
 

	 
	 
	32                                                                                   Geri
 
Congratulations!  I am happy to welcome you to our profession and what a great question. One of the things to keep in mind about the kindergarten writers, is that those topics that you are referring to ARE the topics of their lives. The family, home and school are the things most important to them at this age. They will soon move to writing about friends, as they are making new friends in school. Donald Murray once said that he usually stuck to writing to about nine or ten topics. He kept circling round and coming at them from different angles and points of view.  Donald Murray was a Pulitzer Prize writer and this was his thinking!  I think that most of us have some deep topics within us that it will take time for us to feel comfortable to explore them in writing. I was just talking with one of my writing colleagues who told me that it had taken her ten years to write about her mother, after her mom died. I am a widow of twenty years and I have yet to write about the death of my husband. It is still very close and painful to write about.  So...all of us have a little list of topics that are really important to us and sometimes, it's hard to leave them and sometimes, it's difficult to put them down on paper.
Do I think we want to extend young writers? Absolutely. For most young writers, that comes in the form of asking for more information. Usually at this stage of writing, the drawing conveys a lot of meaning. It is pretty typical that young writers write one line. There is so much for them to think about at this stage, that we take for granted. They have to decide where to write on the page, how to use the space, where to write and where to draw, how to physically hold the writing tool, where to start on the page, how to form letters, how to identify letters and sounds and on and on. I would start by asking them to give you more information about what they are writing.   Example:  I went to my grandma's.  I would ask questions that I really want to know more about.  What did you do with your grandma?  Who else went to grandma's, etc. 
There are many opportunities for shared writing in the kindergarten classroom, as well. class books about field trips, visitors, books they've read.  There are opportunities to write about school and what happens there. The best thing is to listen hard and find out what interests them outside of school and then support them to write about it.  
Geri
 

	 
	 
	          33                                                                                             Elisa
 
I think it was Katie Wood Ray or Isoke Nia (or perhaps another of my writing mentors) who said that there is nothing wrong with kids writing about the same topic over and over again.  Sometimes we write about the same topics because these are the ones that bother our minds and tug at our heart strings.  One thing you can do is have them consider writing about the same topic in a different form or genre.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	34                                                                                                      Geri
 
I will always remember Don Murray sharing with us at the Learning Network conference that he continues to write about the same topics. The topics that are still tugging at him and that he circles around from different perspectives. I think writers will learn when it's time to move on. I remember a little third grader who wrote about her rabbits for the entire first part of the year. She wrote about rabbits, her rabbits, about each of the rabbit species and finally the story of when her rabbit ran away. She discovered that she was writing about her rabbits in many ways and tried out many different forms of writing. I remember how she started one of her last pieces about her rabbits, "As you know, if you have read my other pieces about rabbits…"  She learned a lot about writing by circling the topic that she loved. 
Geri
 

	 
	 
	35                                                                                                      JCarr
 
Some students need a jumpstart!  They need to have their confidence built up so that they feel secure enough to go out on their own.  
J. Carr
 

	
	
	36                                                                                                      Geri
 
I do agree that all writers need a jump start. Personally, as a writer, the first draft is the hardest part for me. It is very easy for me to revise, once I have it down. Donald Murray used to say, "You have to have something on the page." and that is much easier said than done!  One of the questions that Katie and I raised earlier was about the role of talk in the writing process. What you are sharing with us here, raises that point again for me. Many writers, including this one, need to talk out their ideas first before they feel the urge to write. So sometimes it isn't that writers don't have something to say, it's that they don't know which thing to start with. Don Graves always asked us to take a sheet of paper and write down each student's name-from memory, not from our class lists. He wanted us to be aware of which students were easy to remember and also the ones that were harder for us to recall. A very interesting experience.  Try it. Then, opposite each student's name, write at least one or two things that YOU know they are expert at or know a lot about. This helped me as a teacher to be very aware of which students I needed to spend some time talking and listening to their lives. 
Geri
 

	 
	 
	37                                                                                                      Elisa
 
A variation on this idea is to do "one-liners" on each of your students every day.  The idea is to write anything that stood out about your student on that day.  When I get to kids that I have nothing to say about and it happens more than once in a week it's a red flag for me.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	38                                                                                                      Geri
Thanks for sharing this. I'll definitely put it in my toolbox of writing strategies. 
Geri

	 
	 
	39                                                                                                      Deb
A variation of a free write!  Great idea...again!
Deb

	 
	 
	40                                                                                                      Deb
 
I have also had a student (inservice teacher) - I teach in a teacher ed. program right now - relate how she handles the writing prompts on the standardized tests....one of her students while in the midst of the test sat up and said "boy this is dumb"...this child was talking about the sometimes ridiculous topics in the test preparers request for writing on the test....So now my highly intelligent student uses the "What happens when we have a dumb writing prompt" and she treats it as a just something else to do...they brainstorm ideas, give their writing a go, etc.   
Deb
 

	 
	 
	41                                                                                             Kyla
 
A truly bright child does not see these as dumb, but challenging. Your role is to change their thinking about writing and how they make it challenging. I am betting that when doing this writing, they are not perfect. As adults and people who contribute to our job and our society we are often challenged with this type of writing.
Kyla
 

	 
	 
	42                                                                                                      Geri
 
I do agree with you Kyla.  We often are challenged to write on topics given us by others in our work worlds.  We have to write references, write to a topic on a blog, write what happened in the auto accident. These are all writing prompts of a sort. I recently had a writing conference with a colleague. Her house was broken into and many things were ruined. The boys who broke into the home, knew both her and her husband. The father of one of the boys went to court to get his son off the hook. The judge asked my friend to write what effect this experience had on her and on her family. When she shared her draft with me, I could feel the fear, the amount of time and energy she had to take from her life to get new doors, estimates, and take time from work to do all these things. The judge was so impressed with her writing, he read it aloud in the courtroom and the boys are serving time.   That's writing to a prompt and it made a difference.  
Geri
 

	 
	 
	43                                                                                             Deb
You've hit one of my buttons, Kyla, and I'm not sure if that is good or bad[image: image5.png]


.  
I actually truly believe that all children are bright...there is no such thing as "truly" bright in my book.  They are all bright but in very different ways, not all of them in academics.  I think this is the crux of the issue...for me, the issue isn't whether or not a child sees something as challenging or not but to acknowledge the reasoning and the logic and the mismatch between what test makers thought as worthwhile to ask and the kids lives:  social, cultural, and academic lives.  The less mismatch there is the more successful these kids are seen in school and the more relevant school becomes to them.  That is important.  
My role and purpose is to support my student's learning period.  This is my sole purpose for being a teacher, whether that is in a teacher education program or in a preschool or anywhere in between.  It includes showing how no one is perfect in writing at any level, including in adulthood, and that any new form of writing takes time to figure out.  Of course no one writes perfectly...I've probably made miscues here... but we have taught our kids that the writing performance - the final product - needs to be perfect.  This has to change.
Deb
 

	 
	 
	44                                                                                              Pat S.
 
Deb,
You sure raised many points that I agree with.  Our role as their teacher is to model that there are so many ways to express their ideas and to celebrate their creativity.
 Pat
 

	 
	 
	45                                                                                                                Geri
 
I hear your passion, Debbie, and that's the kind of writing we want all of our writers to have. The rubric describes that as voice. Yet in the daily writing lives of students, I often don't hear their voices. They are all made out of ticky tacky and they all come out the same. The prompt isn't the only place where students write and it is only one kind of writing. I want to hear the passion and the voices of all students everyday and topic selection and choice are a very important part of that, in my mind.  I work with a school where 80% of the students are Somali. I see writing posted all over the school and I see the value that is placed on writing in that school. These students and their families are adjusting to a school culture as well as so many other cultural issues. I have not seen one piece of writing that relates to their home country or any of the struggles and differences they have had to learn as new Americans. I think we could all learn so much from their stories.  As teachers of writing, we need to support those silent stories, which will lead to your point about supporting, teaching and valuing all students. 
Geri
 

	 
	 
	          46                                                                                             Deb
 
Wow, I bet your work is so fulfilling...I know that when I came to the States at age 9 - I was one of those hidden immigrants...born here but before my 1st birthday was living in another country - that I would not write about the places I lived before because I missed them so much that I didn't think I could plug the tears once they started.  And if this was coupled with fleeing an oppressive regime half way across the world I might not share that at all - ever....
These kids must be really scared and so must their parents.  Wow, that's seems to be the word that comes to mind when I read your words...
Deb
 

	 
	 
	47                                                                                                      Geri
 
I'm sure you are right!  The parents are coming to school to learn English and learn the English ways and school is becoming a safe place for the families. This can be the place where they can safely share the stories. When I read of your own experience, it made me feel your pain. I hope someday that you will be able to write at least part of your story. Think of what we could learn from it as teachers. I certainly don't expect that all of our students at school are going to reveal themselves about very personal topics for a long time. It takes time to find a safe environment to share your experiences and creating a safe writing community is a part of all writing classrooms. Thanks for your sharing. 
Geri
 

	 
	 
	48                                                                                                      Deb
 
What is ironic is that the words came to me once I was a teacher...I couldn't give voice to them until I was no longer a child.  It was painful but my parents were so ready to be back "home" that they assumed it would be the same for me...sometimes I do this myself as a teacher...assume my kids experiences are the same as mine....assume they think about things the way I do...no wonder some of them look at me funny...or used to...now it is adults who look at me funny!
Deb
 

	 
	 
	49                                                                                                      Geri
 
I really enjoyed this reflection and how true it is. We are all human and it is easy to assume so much with our students. I think that one of the reasons I love teaching writing is that I learn about my writers as human beings. What is important to them, what they are thinking about, what they wonder and what is buried inside.  I often reflect about the students in urban settings that seem to have no voice. What an important part of a democratic society to have the freedom of speech and yet there is a large segment of our population who don't know how to communicate through the pen and if they did, things would be different in our country. I often wonder about that. 
Geri
 

	 
	 
	50                                                                                                      Deb
 
"students in urban settings "...I was thinking the same thing about kids in rural settings...the same issues different populations...no voice either place. 
Deb
 

	 
	 
	51                                                                                             Kyla
                                                                   
I know, I had second thoughts after I sent it. I just always try and remind myself of these things. I am sorry if I made your feel too uncomfortable.
 Kyla
 

	 
	 
	52                                                                                   Deb
 
Actually, I wasn't uncomfortable at all!  It did make me reflect on my thinking so that is a really 'good thing' and then I started to articulate it and it kept on going!
From a Fellow journeyman in our profession...  
Deb
 

	 
	 
	53                                                                                             Geri
 
What a wonderful reflection, Debbie. You really put into wonderful words what this conversation is all about. Together, we learn! Thanks for sharing. 
Geri
 

	 
	 
	54                                                                                             Deb
 
While not on the exact subject we are talking about...but Meghan did bring it up...writing to the prompt as a test genre....
Deb
 

	 
	 
	                                                                                                Pat K
 
Have any of you used TestTalk, I ordered it yesterday. What I saw talks about test as a genre. 
Pat K
 

	 
	 
	                                                                                       Geri
 
I haven't seen the book but I do think it interesting that we think of tests as a genre. Why do you suppose that is?  I think of genre as poetry, biography, plays, fiction.   Interesting perspective.  I don't really sit down to read tests very often.  
I'll be very interested to see what you think when your book arrives.  I do know there are some skills for writing to prompts. The first is to help students understand that this is a very broad topic. Sometimes I brainstorm in front of writers other broad topics. I show them how I narrow down the focus of the prompt. That is one very important skill that writing to a prompt requires. What can I draw on to show the readers I understand this general prompt? Then I show students how to look through their brainstormed list to find the one idea that they really know a lot about. Use that one. You have more to say and can really get to using specifics, which is what good writers do.
Geri
 

	 
	 
	55                                                                                                      Geri
I think the topic of writing to a prompt is a good one to explore.  I have been involved in developing prompts for a state test. The issue is they have to be very broad, in order for thousands of students to respond. The secret to writing to any prompt is to find your personal experience in it. I find that most prompts are related to universal themes: friendship, caring, loss, democratic values, etc. I show students how to take a general prompt and to brainstorm the possible topics that I could write that would relate to the prompt.  Sometimes the kind of prompts that we give to students in school are not general enough and it's hard for students to relate.  
Prompt writing, in my view, is not just for state tests. Many times on college or job applications, writers are asked to write to a prompt. We call them prompts on the state tests, but not necessarily in life. 
Geri
 

	 
	 
	56                                                                                             Deb
 
I understand that test developers need to make things broad enough to measure a large number of students.  Measuring every student by this broad question/prompt seems to me to be wasted energy and time on both ends of the issue.  If we can't figure out a way to do this that is inclusive of everyone then do away with that part of the test.  
Yes, in high school learning to write to prompts might be a good thing to learn...another genre but as someone who freezes up on these types of things myself I see no reason to attach such high stakes to something that comes with exposure to the genre...or just more life experiences to support the writing.  I call it writing for a specific purpose in both places.  Your employer wants to see how well you think when you write...so do we in our classrooms...but I don't see that exactly happening in the state tests.
Regardless of all of this...you make your point...test developers have a certain job to do...write the questions/prompts broad enough to cover as many people who take the tests as possible...teachers, however, are to prepare these kids for life outside of school - the focus is completely different... just thinking aloud here...
Deb
 

	 
	 
	57                                                                                                      Geri
 
Thanks for sharing your reflections, Deb.  Some states are abandoning the writing part of the state tests because it is too time consuming to score. Others are resorting to multiple choice questions about writing. There is no perfect answer, here. I do know that NCLB is changing the regulations and part of what is being looked at are multiple measures instead of the mighty ONE MEASURE. I certainly agree with that thinking. One of my own observations leads me to raise the question of frequency of writing. I have worked in school districts where writing is driven by form and that is the only writing that students do, so they spend five or six weeks studying one form, then try to write like some other author.  I wonder about the thinking question that you raise in relationship to that observation. Other districts where I work there is no regular writing at all or it is all selected by the teacher. We have a long way to go in this country to really get real writing happening consistently across our schools.  
Geri
 

	 
	 
	58                                                                                                      Amy
 
Last year our principals examined the data from our fifth grade writing exam and, as a faculty (grades K-6), we chose to use a well known company's "writer's strategies" materials. This series lines up with the genres our students will be tested on. As a first grade teacher, I found this series assumed a level of knowledge and preparation my students did not have when we started.
Amy  
 

	 
	 
	59                                                                                             Deb
 
Good point...I find this to be true also.
Deb
 

	 
	 
	60                                                                                             Pat K
 
Will you share the name of the company 
Pat K
 

	 
	 
	61                                                                                              Amy
 

Zaner-Bloser. I taught second grade several years ago and it seems better suited to that age group.
 Amy
 

	 
	 
	62                                                                                   Geri
 
Hi Amy,
Are you referring to handwriting or composition?  
Geri
 

	 
	 
	63                                                                                   Amy
Composition
Amy
 

	 
	 
	64                                                                                   Geri
 
Thanks.  Interesting information. I wonder who writes for the composing process with this company. 
Geri
 

	 
	 
	65                                                                                   Deb
 
I wondered that as well.  I was thinking it was about handwriting...surprised me a bit.
Deb
 

	 
	 
	66                                                                                   Beth
 
Me too. I went to the website and took a quick peek. Interesting.
Beth
Beth Brophy
Strategy Support Team
Instructional Coach
Harper Creek Middle School
 

	 
	 
	67                                                                                             Geri
 
This is my personal bias but it appears to be all about marketing to the most current need. 
Geri
 

	 
	 
	68                                                                                             Geri
 
Amy,
I'm so glad to hear that your schools are analyzing your data to help determine where the writers in your school need support. Look below, you will see The Teaching and Learning Cycle. This is the framework that guides thinking in discovering what needs to be done next. I'm hoping that the next steps for the principals will be to share the individual student and school data with the staff and let the staff discover and learn what students in their own classes can do as writers, what they are approximating and what they will need to learn next.  For me, the teaching and learning cycle drives every decision I make in the classroom, as a principal and as a staff developer working with schools. I also use it as a tool when I am assessing student writing. What does that student understand as a writer? What is she attempting to do? For example, many writers will attempt to use direct dialogue by starting with indirect. I told my mother... I ask the question here, “What did you say to your mother?” because I want the student to move from the approximation to the use of direct dialogue. My last question is, What does this writer need to know next, in order to become an effective writer?
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I am a writer who learned to write from a "program" and learned the strategies. I attended New York state schools all my life and encountered my first state test in seventh grade. I lived the Regents world for the rest of my high school years. I was a Regents scholar and I could write well to pass any tests and I did. I never wrote outside of school and only did the writing requirements in school. I always was interested in writing as a teacher and I didn't know really much about teaching it. Donald Murray and Donald Graves awoke the writing spirit inside of me, by helping me to discover what I knew and how to sweat blood to get it down on paper. I will be forever grateful for the support and scaffolding they gave me as a writer. Writing process doesn't come in a box or bag or a book.  To paraphrase from The Grinch Who Stole Christmas, it comes from the inside and we have to support our writers to find their passion for writing as well as their strategies. 
Geri
 

	 
	 
	          69                                                                                             Jody
 
I think the final writing product needs to be perfect and that students need to be held accountable for grammar, punctuation, etc., especially in the upper grades.  Too many students are going on to college only to be totally humiliated by their professors because their writing is not what it needs to be.  (Which, in my opinion, is the whole purpose of working with students while they are at an impressionable age--that writing needs to be proofread and edited many times over for a perfect, final product.)  
 
Jody
 

	 
	 
	          70                                                                                             Geri
 
Thank you so much, Jody, for bringing up this part of the writing process.  I heartily agree with you. I see so much student writing that has not been carefully proofread and edited. My colleague once wrote a wonderful piece about proofreading and editing being the etiquette of writing. I believe strongly that when the writing goes to audience, it needs to be correct and the role of the teacher is to make sure that it is. One of the things I notice in our nation's classrooms is that we tend to jump in too soon, as teachers to do the work for students. THE STUDENT needs to do the proofreading and correcting and needs to be held accountable for what has been taught. I see fourth, fifth and even seventh grade students every day who are still using lower case “i” or no periods. This is inexcusable, in my mind. When I ask them, when did you understand how to write the word, “I”? The response is almost always I learned it in K or grade 1.  My response to them is that from this day forward, I expect you to use what you know and I will return it to you for further work, if need be. One of the things we developed in the writing journals to support teachers is an editing page. The expectations for punctuation are laid out and there is a place for the student's own examples. We will be talking about this more tomorrow but you can check on the website and find the pages at the end of each journal developed by Katie and me.
Geri
 

	 
	 
	71                                                                                                      Richard
In case you have misplaced the link, it is http://www.rcowen.com/Student Writing Books   Click on "My Editing Guide" in the pages next to I Can Write!, My Writing, and The Writing Of ...  to see what Geri is referring to.
Richard
 

	 
	 
	72                                                                                                      Deb
 
I think the focus on perfect copy takes away from the real purpose for writing and for me...the entire reason for writing something is to make meaning (either understand and/or convey meaning).  I can't read a textbook, a student's paper, my own writing, etc. and not find errors so the goal of perfection is grossly overrated and normally no one can do this to perfection - even publishers.  
Too many students are going on to college unprepared for a variety of reasons and only one of them is related to writing per se.  While I think professors can get overzealous in their critique of their student's work, it is true that many college students come to college with limited writing experiences of the kind college requires.  One of them is to think for oneself and be able to support their statements.  I don't see that happening in high schools today for the most part.  We don't ask them to think for themselves and then organize their thoughts and then put it on paper nearly enough.
Geri's post on hearing their voices gives me pause here....I think that is vitally important....getting kids at all ages to access their voice means it needs to start early but it needs to be sought every time they write in school....I think that is the answer...have them write often, a lot, and on many different subjects…some to prompts, but mostly about what they care about...and also to explore multiple perspectives on the same issue.  
Deb
 

	 
	 
	73                                                                                                      Geri 
 
I do agree with you that the proofreading and editing part of the writing process need to be put into perspective and kept in balance. I once again go to my own experience as a writer. I told you I went to a NY high school where there was a great deal of attention focused on grammar, usage and mechanics. I really never had to do much thinking because we were taught to write using the five paragraph theme. I could literally use that little recipe to write almost anything I needed. It was very useful on the test. It was an easy little protocol and one could write on just about any topic and not know much about it. It needed a topic sentence and a paragraph to open, a couple of paragraphs to support the position and a closing. This can all be done in a few minutes so it is very expedient for test situations. I could diagram sentences with the best of them and did I love doing that!  I knew all of the rules of grammar and how to apply them and could even spout them off. Twenty years later, when I was learning from Donald Graves and wrote my first piece for him, I'll never forget his response. I was worried about split infinitives, dangling participles and other things that I once had learned and could no longer remember and I said that to him. He looked me straight in the eye and said, "You have voice in your writing and when you have voice, you don't need to worry about participles.”  I remember looking back and answering, "No one in high school or college has ever talked to me about voice and I don't know what you're talking about."  Now, that's a sad state of affairs and I wonder how many of our high school students know dangling participles and have no voice... It's about balance, and proofreading and editing come at the end of the process when the meaning is clear.  It's the dressing up for the audience--putting your best foot forward and showing your best side. The real best side is the meaning and the rest is the dressing.   
Geri
 

	 
	 
	74                                                                                            Michele
 
I help my students, who have mild and moderate disabilities, develop ideas for writing by having them first, discuss the topic with me and/or their peers, then they make an outline of character, setting and events.  Next, they draw a picture of their story. I encourage them to try and put their thoughts into the drawing and create many details. They then use the drawing to write their story. It is easier for them to add details and communicate their ideas from a picture.
Michele
ESE teacher k-3
Florida
 

	 
	 
	75                                                                                                                Deb
 
Really great thing to do!  I think it would be easier for everyone...I'm thinking kinders and grades 1-2 especially but all grades.
Deb
 

	 
	 
	76                                                                                             Pat. S.
 
Thank you so much for this incredible idea.  I have a student who draws the most wonderful pictures after he writes a few words.  He gets upset when we conference and I ask him questions.  He tells me the answers are right there in his drawings.  So I am going to try this idea with him.
Pat
 

	 
	 
	77                                                                                                      Geri
 
Planning for writing is such an important part of the writing process. As adults, we plan mostly in our heads, but we do use other strategies, such as doodling, sketching, outlining and listing. For young children, the planning needs to be an intentional part of the process and it usually starts with drawing. As teachers of writing, we can move that initial planning from drawing the story and putting words to it to a higher level by showing them how to draw a two-part plan:  What happened first and then what happened?  And then onward to a three-part plan: beginning, middle, and end. The drawings can also be labeled so there are words as well as pictures in the plan. All of these strategies are helpful ways for writers to organize information.  In our writing journals, there is a specific place for planning, both for the younger writer and also for the writers with more experience. I t is an important part of the prewriting process.
Geri
 

	 
	 
	78                                                                                                       Geri
 
What a wonderful support you are providing your students as writers. I love how you describe the scaffolding you are putting in place to help them express themselves. In talking with Don Graves this week, he mentioned that we are losing the “art of teaching and the art of teaching writing."  He kept supporting me to go back to what the artist does and then make the links to writing. What you are describing here is what the artist does. Thanks so much for putting it into words. I especially enjoyed thinking about how you are helping your writers make the links between the details in their drawings and the words on the page. Details and specifics are the hardest part of writing and you are definitely showing them how to make it all work. Thank you. Geri
 

	 
	 
	79                                                                                                      Michele
 
Thank you for the compliment. My students constantly amaze me with their writing. I have kindergarteners with learning disabilities writing 4 sentence paragraphs on topic using this strategy! My focus is to create the LOVE of writing- and that the spelling and punctuation is not important as long as they get their ideas down.
Another strategy that I use is sticker stories- using the same idea- but for a faster lesson. I bought many beautiful stickers at my craft store and I let my students pick one to put on top of their paper. The students must write one or two sentences about the sticker- sometimes describing it, sometimes making up a story about it.
Michele
 

	 
	 
	80                                                                                                      Geri
 
The wonderful thing about working with kindergarten students is to be able to see such dramatic growth in your writers in a year's time. It is so rewarding and they are so willing to write.  I love looking at kindergarten writing to observe how they move as spellers as well. At the end of the year, I always brought out the very first writing that the children did. I asked them to look at it and then to look at the writing they were doing now. I wanted them to be able to see their own growth and be able to talk about it. I usually did this in a whole group and I'll never forget Beth. She looked at her writing and declared loudly to the group, I DID NOT EVER WRITE THAT WAY!  We looked for her name and found it on her early work and she still had a hard time remembering how she used to write and draw.  It's one of those moments that one never forgets.  
Geri
 

	 
	 
	81                                                                                                      Kyla
 
It is not just children with disabilities that often need a different level of support in writing. The key is to figure out just what that level of support is and to offer the students what they need. (Gosh- that teaching learning cycle). What you wrote is good advice for most learners. I find that my students don't so much need help with topic support, but what to do with the topic is where they need support. They have trouble stating what they need so they instead say, "I don't know what to write about."
 

	 
	 
	82                                                                                                      Geri
 
I do so agree that all writers need support, including those of us who write as adults. It is a never ending learning process with each writing piece having a history of its own. I also agree that students will respond with I don't know what to write about because they are struggling with trying to make the meaning clear. This is where the talk is soooo important in the writing process. We all are making meaning as we try to tell another what we are trying to say. And guess what, most of us don't know what we're trying to say in the beginning of the process. It's working through the process that makes meaning for us and for our readers. I once was writing a piece about my 88-year-old father-in-law living with us and when I shared it aloud with my conference partners, the meaning they were making was that he brought routine to our household. Well, he did do that, because he was used to having meals at 6, 12 and 6 and we were used to having meals when I got them prepared, but that was not my intended meaning of the piece. It was excellent reflection for me so I had to work at figuring out how to make my meaning clearer. Good learning on my part about revision!
Geri
 

	 
	 
	83                                                                                                                Geri
 
I'm wondering how many of you as teachers of writing, write on a regular basis for yourselves and others?  What have you learned about your own writing process as a writer?
Geri
 

	 
	 
	84                                                                                                                Elisa
      
Good question!
I write weekly letters to parents about what's going on in the class and what we're planning to do.  Although they are newsy letters I also try to put voice into my writing.  That's why I don't write newsletters but personal letters.  I also have written several proposals and I write with my kids when I ask them to do something in their writing notebooks.
 Elisa
 Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	85                                                                                                                Joy
 
I've learned that I have to have a keyboard to be effective. Cut, paste, and delete are my best friends!
Joy
 

	 
	 
	86                                                                                                      Geri
 
Well put!  I have to admit the keyboard is my best friend too. I have to write when the topic hits so I have snatches of writing filed away in writing folders on my desk top.  I can remember how hard it was initially, though, for me to move from paper to keyboard. I used to sit down at the table and start my writing on the yellow pad and then the ideas started to come so fast, that I had to move to the computer. These days, the yellow pad is mostly dormant. I wonder how many of our students, especially in the intermediate grades have full access to computers in school, as a tool for writing. A tool they can access during the day for writing, just like we do. I see so many "computer labs" that are only accessible to students for certain classes and certain times of the day. As a principal, I worked hard to get the computers in the classrooms and libraries first, so that more students had all day access.
Geri
 

	 
	 
	87                                                                                                       Judy
 
I love to journal but don't get to do it as much as I would like.  I find that I want to write about so many things that I feel that I won't have enough time.  I find that I have to make myself go back and edit.  I would like to think that I got it right the first time.  That is a struggle for me.  By teaching others, I feel that I have made improvements in my writing.
Judy
 

	 
	 
	88                                                                                                      Geri
 
I think you speak for so many of us, Judy. As we learn more about writing ourselves, we are able to support the writers we are working with so much better.  I carry a little notebook in my purse and I just jot down ideas for writing, specific details I see, things I'm wondering about, leads and sometimes possible book or article titles. It is my little feeding ground of ideas. I write daily in my own journal and have many unfinished pieces of writing. I often go back and reread my life's journey and find a line, a reflection or an idea that I want to develop further. 
My mentor and friend, Donald Murray's famous advice to us all: Ten minutes a day. Everyone can find ten minutes a day to write. It's true. It's the ten minute writing time that keeps the ideas flowing for me.  
Geri 

	 
	 
	89                                                                                                      Elisa
 
Oh, and I have a professional journal and have started a blog this year.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	90                                                                                                      Luella
 
I do wish I could find ten minutes a day to write.  I have a difficult time finding 10 minutes to myself, much less writing.
Luella
 

	 
	 
	91                                                                                                       Glenys
 
I write, mostly poetry, for my own pleasure.  I have written a few short stories as samples for students as my own assignment while they are writing theirs.  I find it both satisfying for myself and a motivational tool for some of the students.  Although I teach Title I, I do writing exercises in my groups as well as a whole class activity teaming with a classroom teacher on occasion.  I find writing an avenue of stress relief.
Glenys Holter
 

	 
	 
	92                                                                                                      Geri
 
Thanks for sharing this. I'm glad to hear that you are writing and sharing with your students. They need to see and hear other writers’ stories of their process. It looks so magical and it is sooo hard! 
Geri
 

	 
	 
	93                                                                                                      Amy
 
Geri,
I haven't written anything in months not related to school. I am concerned about this and I'm participating because I know I've got to "get the ball rolling" if I am going to get my students writing.
Amy
 

	 
	 
	94                                                                                                      Luella
 
I agree, if we are to get our students to write, we should write ourselves, but I cannot find time to write.
Luella
 

	 
	 
	95                                                                                                      Geri
 
Writing for school is writing! Just give yourself ten minutes a day and see what you get down.  
Geri
 

	 
	 
	96                                                                                                      Deb
 
I'm writing my dissertation so that constitutes the bulk of my writing but have formed an online writing group this week with the goals of all of us writing something somewhere after June of this year!
Deb
 

	 
	 
	97                                                                                                      Geri
 
How wonderful!  Good luck with the dissertation writing. I'm sure that is all consuming at this point!  
Geri
 

	 
	 
	98                                                                                                      Ann
 
Geri - until I was taught to write and draw from my personal experiences by The Learning Network, I did not think of myself as a writer.  My high school teacher convinced me I could not write.  Now I use my writing demonstrations for my first grade students to recreate events from my past that I have been able to pass on to my four children.  It is amazing to think how little I told my own children about things that happened to me as I was growing up.  Now through my writing demos to my first grade students, I can recreate memories.  I type up my demos and give them to my own children that they keep in a book so they and my grandchildren can share in my past, present and future.  Writing is so powerful and gives me great pleasure.  Just today my writing demo was about riding horses bareback at my grandmother's farm and my oldest daughter Holly said, "Mom, I didn't know Grandma Duncan had horses.  I sure didn't know you got to ride them."
Ann
 

	 
	 
	99                                                                                                      Geri
 
Hi Ann,
Thanks for sharing the impact that writing has had for you, personally. I do believe in this fast-paced world that we live in, that the memories get lost in the process. I was just talking to a woman at my knitting shop this evening and she was telling about her childhood with her gramma. When she finished, I asked her if she had ever written this down for her children and she answered that the thought had never occurred to her. I like the way you use your writing demonstrations to share your writing process with children and then you "reuse" them to share with your family. This is a great return for that time we spend in writing demonstrations. Thanks for sharing. 
Geri
 

	 
	 
	100                                                                                           Katie
 
Dear Ann and Geri,
Ann, another powerful lesson for your students that I have observed over the years is your revealing yourself to them.  You let them share your observations, delight, and memories.  In turn your relationship with your students is quite deep because you show them your "writing self.”  I believe it is also why so many of your students have voice in their writing.....they learn how to observe closely, how to write from their hearts....they have learned it from you and your powerful writing demonstrations.
Katie
 

	 
	 
	101                                                                                           Ann
Katie – all thanks to you…
Ann Irvin
 

	 
	 
	102                                                                                           Beth
 
Geri mentioned earlier that prompt writing is broad for a reason—so students can find ways to relate the topic to their lives. And the discussion also included thoughts on allowing students to choose their own topics.  Geri's ideas about having them list possible topics many times a year is essential to get the ball rolling. I worked with Geri last year in Battle Creek and took away with me her idea of a little journal to jot down my ideas. It has helped.  Nancie Atwell refers to this as identifying "writing territories." Both of these bring with them the need to teach students how to narrow their focus.  This made me think of the following: 
"Without guidance, students will often choose topics that are huge and unfocused.  Such topics usually lead to a list of ideas where the writing never goes beneath the surface"  (Ralph Fletcher and JoAnn Portalupi)
For those familiar with the MEAP writing in Michigan it is why we encourage students to “choose one" of all the many ways listed to write about the prompt. This has made me reflect on my own practices in the classroom. When I give writing assignments am I specific enough? Do I model writing enough for my students? Have I put enough scaffolding in place that they can be successful? I remember a few years ago when I may have given a writing assignment that was similar to this: “Explain how the theme, the plot and the conflict work together to make Homecoming a great novel.” 
I think I was guilty of encouraging my students to just skim the surface instead of digging deeper. As teacher, I need to clearly focus my attention on what I want out of each piece of writing. IF I want more than one outcome should I assign a series of papers that serve to paint the whole picture? Won’t this structure be more effective in supporting the writer to clearly communicate what they know? Maybe assigning a series of three papers, where each explores a different outcome, such as explaining the theme, the plot and the conflict, will encourage my students to more fully explore each area.  My students need to be taught how to go below the surface of the lake, dig to the bottom, find the magnificent bottom dwellers and haul them into the sunlight.   
So to conclude my musings... We need to be intentional in what we ask of students and we need to be intentional in what we teach students. If I want rich writing that engrosses the reader I need to set up structures within my classroom to make sure my students are prepared to deliver this type of writing. I also need to be willing to write in front of my students, to model what writers do, and how writers think.  I am currently acting as an instructional coach at the middle school level, and this is helping me to focus on what I need to do to support my teachers as they teach writing. 
I really love Geri's ideas about using questioning strategies to get the student to tell us more so that they have more of a connection to the general prompt or their own idea of writing about gramma's house. I have used the Focusing Binoculars idea from Barry Lane with good success, which is very similar. 
Does anyone else have any other ideas that will help my students dig deeper?
Thanks
Beth
Beth Brophy
Strategy Support Team
Instructional Coach
Harper Creek Middle School
 

	 
	 
	103                                                                                           Yvonne
 
To help students find writing topics, which grab them, I do the following:
1. Really listen to students. I listen to what they talk about during recess, lunch, before, and after school. Then I use this information when I discuss possible topics.
2. I read picture books to students. And after I read the book, I ask students, "What ideas or topics did this book prompt you to think about?"
3. I immerse the students in particular genre by reading to them.
4. I combine reading and writing. That is, when we have literacy workshop, I usually have the students work on their reading or writing, or both, if they prefer. But, the students are expected to focus, and not talk with one another until after this period of silent reading and/or writing. This provides the time necessary for students to think deeply about their reading and writing.
5. I model for students and list my possible writing topics. Then I have them do the same, and then they share their lists with the other students. When the students share their possible writing topics, I invite the students to list additional topics they hadn't considered before.
6. If the students are in kindergarten or first grade, I write their possible topics on a chart paper.
7. I model for students how one writes in the various curricular areas, and "show" them how to write in science, etc. Many of my former kindergarten students would write about their observations in science (at home), because this is what scientists do, and they liked the idea of writing as a scientist, mathematician, historian, etc.
8. I remind myself about the importance of rehearsal in writing. Thus, for the young students, I had a junk box. Many of the students would make "things" using the materials in the junk box. As they were constructing their "things," they would chat with one another about what they were making. I also had art easels so that the children could do art as well. I remember the wise words of Donald Murray, who emphasized the importance of rehearsal. What Don Murray said is that if one has nothing worthwhile to write about, then the piece will not have voice and writing becomes difficult.
9. I use picture books to discuss leads, endings, the various ways a piece of writing can be organized, as well has how the pictures and text work together.
10. I ask my students what I did that helped them as a reader and a writer. Their response? They tell me that I helped them the most when I share my reading and writing with them and how I think about my reading and writing.
11. I never tell the students that writing is easy. In fact, one of my former students was upset because he was working on an alphabet book and it took him one month to get to the middle of the alphabet. This is what the 3rd grade student did. He would think of a name that began with a letter of the alphabet. Then he would go to the map and find a place that also began with the alphabet he was working on. Then he would go to the dictionary to find a word that fits with what he wants to write. He did this for every single letter. Anyway, this child was discouraged. So, I told him, "You are right. Writing is hard work. Why don't you be an investigator and ask the other students how long it took them to work on a piece of writing. Jot down what the other kids tell you. Then report your findings to me after you gather the information." This kid was so excited about what he discovered. I then asked him, "So what does all the information you gathered tell you?" His response was priceless. He said that he learned that writing something important takes a lot of work and that he had better get busy. The alphabet book this child produced was nothing short of amazing.
12. Another time, one of my fifth graders, Mikey, was walking around the class moaning, "I have nothing to write about." So, I just let him do his moaning. Then I called him over and asked him why he was moaning. His response, "My life is boring. There's nothing exciting in my life. I don't know what to write about." After we talked for about two minutes, Mikey started telling me about something that happened to him while he was at his father's place. The story he told me was incredibly funny. I started laughing my head off. Some of the other students joined us. And, I told Mikey to tell the other students the story. They busted out laughing. Soon others joined, and he retold his story over and over again to the students who joined us. Finally, I said, "Mikey said he doesn't have a topic to write about." The kids told him to write about his experience when at his father's home. The outcome of this was that Mikey wrote this fabulous story, and we submitted for a statewide writing contest. Mikey won second place for his division.
I think that as teachers we cannot forget the importance of using great literature and helping students discover various rehearsal techniques.
We also need to understand that after writing a GREAT piece, students are spent, and they need to read. This is one of the reasons I put reading and writing together, and called it literacy workshop. Many of my students would come up to me and tell me that they needed to read during my writing workshop time, and vice versa. When I put all the language together during what I called literacy workshop, the students rocked!
I believe one of the most important things we can do is to help our students find their passion, and empower and honor them. Thus, another question I asked my students is "What do you want to learn next and how can I help you learn that?" What my students wanted to learn exceeded the curriculum guide.  One of my students asked me, "How can I show my characters in my writing?" This kid, D.J., was a fifth grader. His question stumped me. So, I responded with, "I don't know. But, I'll find out. In the meanwhile what might you do to help yourself?" D.J. looked at me and said something brilliant. He said, "Oh, I know, I can look at the books where I noticed the authors showed their characters." And guess what, he learned from the authors he read.  Amazing stuff!!!
Hope I made sense. Let me know. I have tons more to share.
Yvonne Siu-Runyan, Professor Emerita
The University of Northern Colorado
Home: Boulder, CO
 

	 
	 
	104                                                                        Beth
 
Wow! You have really given me much to think about. You reminded me about one of the reasons I miss being in the classroom everyday, so that I could read aloud to students. I still do that occasionally but not everyday as I did in the past. It always amazed me how the students would notice things in the read aloud that I missed. It goes back to the perspective idea. We all bring with us our experiences. Sometime students are way more open than adults to seeing the other side!
Thanks for sharing your variety of approaches. The talking about the picture book you read aloud and how it can lead students to topics for writing is a great idea. I sometimes had framing questions for the students as I read aloud, but that may have limited their thinking. Just adding that step of asking them what it makes them think about after I read could be powerful. 
Beth Brophy
Strategy Support Team
Instructional Coach
Harper Creek Middle School
 

	 
	 
	          105                                                                                           Geri
 
I know from working with writers of all ages, that one of the more difficult challenges is to support writers to make changes in their writing. I had a teacher in one of my writing classes announce after the first writing burst, "I'm done!"  I remember the challenge well and I had to support her to discover that perhaps she wasn't done...
What are the successes and challenges you see as you work with writers to help them make the message clear?
Geri
 

	 
	 
	106                                                                                           Amy
 
One of the problems I've recognized in my own approach is too much, too fast. The students have better success if we take gathering ideas one day, create a web the next day, etc. instead of trying to complete several steps in one class setting.
Amy
 

	 
	 
	107                                                                                           Geri
 
Great observation, Amy!  The writing process is messy and it is always hard to represent it because it is so back and forth, weaving in and out. We like learning to be clean, clear and organized and writing is organized but it has to be messy sometimes to make the meaning clear.  Sometimes I see breaking down the writing process into neat little segments as being easy for us but that's not necessarily what writers do. Sometimes as writers, we play with a draft and then find a whole area that we need to rewrite or frame in a different way. I do agree that we have to slow down the process to make it manageable for students and at the same time, honor their own process. It's a difficult balancing act!
Geri
 

	 
	 
	108                                                                                           Pat S.
 

I agree with this.  My students are working on an ancestor writing project right now and we have already spent five days gathering information, organizing their information, and have just started to write their first draft. 
Pat
 

	 
	 
	109                                                                                           Geri
 
Donald Murray talks about writing process as collecting and connecting. It takes writers time to collect: collect images, collect dialogue, collect ideas, collect points of view and then to start to make connections of how these thoughts, ideas and images come together.  Writing isn't a neat little package. It requires hard work and a lot of thinking. I recall writing across the table with one of my colleagues. I watched as she put the pen to the paper and the words came tumbling out, one right after another. She filled the first page, the second and on to the third while I looked out the window, started a lead, scratched it out, tried again, brainstormed a few titles and stared in awe as her words came tumbling out. When she read me her work, I said, "What are you trying to say?"  She looked at me and said, "I knew you were going to ask me that and I really don't know."  She is a writer who just has to get it down first and then try to figure out the connections. I am a skeptical writer who revises from the very first set of words I put down. Collect and connect.  This is the process you are helping your students to figure out.
Geri
 

	 
	 
	110                                                                                           Joy
 
Wow, this list as been very busy today! I haven't had time to read all the posts, but thought I'd jump right in with a couple of ideas for helping students generate topics for writing. I try to teach these two methods within the first week of school so I can get kids to start writing right off the bat.
At the beginning of the year I model making a topic T Chart on a large piece of chart paper. The left side has the heading: Things I Have to Do, and the right side has the heading: Things I Like to Do. Next I start making my list. I include things like wash dishes, grade papers, drive to the mall, give my dog a bath, repair my husband's jeans, etc. On the like to do list I include swimming in the ocean, taking a trip in a jet, watching a movie, sitting in my backyard garden, reading a book, teaching science, etc. I make sure to include things with little action and things with lots of action. After I have about ten items on each list, I go over each one and think aloud about each item, analyzing each for action. Does this one have action? I squint my eyes and try to picture it in my mind. I tell the kids I'm trying to remember the most vivid memory, the one that makes a movie in my mind. Then I start circling the most exciting topics.
Then I stop, and have the students go at creating topics. After a few minutes we share, and I encourage them to "steal" ideas from each other. After all, is your story about going to Disney going to be exactly the same as the other person? Probably not.
Another strategy I use is I make a nine square grid, like a bingo chart. In each square I write family, vacation, friends, hobbies, school, holidays, sports, pets, food. These are the headings, and there is enough room in each square to write four or five items. Then I brainstorm things that I know for each square. After I fill in a few, I ask the kids to do their own. 
I got the first idea from Steve Peha (www.ttms.org) and the other I got from one of the Four Blocks books (writing block in the 2nd or 3rd grade, not sure which right now).
An important key to everything I do in my class is to have students share. I found that by having them share they learn from each other, things to include, and things to leave out. How to recombine and rearrange sentences, how to write a grabber lead, or satisfying ending.
Just a few ideas. . .
With both of these strategies I encourage the students to add to the lists as the year goes on.
Joy/NC/4
 

	 
	 
	          111                                                                                                     Joy
 
I've found that sharing writing helps with revision. Even if you gather a small group in your class, have them share with each other. You have to model this carefully, and teach the students the appropriate way to share so they don't step on each other's toes.
Sometimes the student will hear it when they are reading their piece, they'll pause, then their expression changes, and they may even say something like "wait a minute." 
We do stars and wishes. After someone shares I try to get at least 3 stars (what was good, exciting, focused on the mini lesson, etc) about the writing, and 3 wishes (what we wish was explained better, added in, etc) I facilitate by writing these on sticky notes for the writer to take back to their seat. This seems to help.
After a while students will share and ask for specific advice, "I like my story, but I'm having trouble with the ending." Or I may ask them to listen for vivid verbs or transitions.
Revision is still tough, though.
Joy/NC/4
 

	 
	 
	112                                                                                                    Geri
 
Revision is tough for all of us. Donald Murray describes revision as re-vision. Reseeing your piece of writing. Looking with new eyes. That is so hard to do. Most of the time the writers have the information inside their heads and they just don't realize the reader doesn't. The sharing of writing with others helps the writer to really understand the power of audience and also helps to see what the readers don't understand. The big thing about revision is that we don't revise everything all at once. Writers work at revising their work a little at a time. That's hard and the question always is-when is the piece finished for this time? I'm always thinking about supporting the writer to learn something with this piece of writing that she can take to the next piece. It's not about fixing the writing as much as it is developing the writer. 
G
 

	 
	 
	113                                                                                                    Beth
 
Geri,
This is where I struggle sometimes. When I do my own writing I get in the flow and write until my ideas run out. Then I put it away for awhile....sometimes a day or weeks depending on what it is. When I come back to it I do think I am seeing it with fresh eyes. But in schools we often have deadlines we impose on students. We know that students all learn differently and at different rates and in different ways, yet we try to put writing in a neat little box and expect all students to be able to write well under our constraints. Kind of reminds me of the MEAP again!  :)  
But in the classroom I can control what I am expecting of my students in writing and make my due dates fluid if necessary...up to a point. That is why I dislike "grading" so much. I want to develop the writer. Take them where they are and move them forward. I want to provide feedback on their writing that encourages them to grow as a writer, but being part of the system I also have to assign grades.  I think writing suffers when we "grade" everything a student writes. 
Any thoughts?  Solutions would be great!
Beth
 

	 
	 
	          114                                                                                                     Geri
You raise important questions, Beth. 
How do we find the necessary time to develop the writer?
What is the role of grading in writing?
Sometimes, to break set, I ask students to look back over the last three or four pieces of writing they have written or to look at the very first pieces they have written this year and choose one of those to make better. I agree with you, that I need distance from my writing at times, in order to see it with fresh eyes. In schools, sometimes we are so intent on getting it done, that it becomes routine. I always like taking writers back to some of their earlier pieces because they now know so much more and revision comes easier. It's good practice for what writers really do and it makes writing really meaningful. 
Geri
 

	 
	 
	          115                                                                                                     Geri
 
Beth raised a very good question about grading and monitoring student growth over time. If you have to grade writing, how do you do it?  What are the things you are looking for? There are so many ways to get at this topic. 
Take another look at the teaching and learning cycle. As I think through the use of the teaching and learning cycle, I would first go to the student writing in their writing journals. The student writing is the assessment sample. I have an ongoing collection in the writing journal of this student's growth as a writer. I have to really look hard, analyze the writing. So the questions I ask myself might include?
What can this writer do in this piece of writing that he didn't know how to do before?  I'm looking for growth of his understanding as a writer. I have done mini lessons on leads or endings or had conferences with this writer about adding more details. 
Do I see change in the development of the writer? Sometimes, I'm looking for evidence of something specific. Recently, I was working with a district where students across the district are having difficulty adding specific details and examples in their writing. A school staff developed a rubric for each grade level focusing just on details and examples. At faculty meetings, we tried out the rubrics with student writing and looked for growth in student understandings and use of details and examples in their daily writing. This staff developed their own continuum of what they expected to see in the development of details and examples from their students across the school. 
When I have determined what the students can do and are trying to do, I know where to focus my teaching energy next.
How do we translate these real world experiences into grades?
Geri
 

	 
	 
	          116                                                                                                     Cher
Beth,
Grading has become this mysterious process, hasn't it?  Mysterious to both students and teachers.  One way I tackled this last year was by developing a standards-based grading system that was negotiated with the students, but with the state standards and GLCE's in mind.  It was a huge philosophical shift for all of us.  The grade always turned out to be a true representation of the learner's current understandings.  I can email you off-list, if you wish, with an attachment or two and more in-depth explanation.
As far as feedback...I'm glad you brought it up.  Often times, we give writer's feedback that they really aren't wanting.  We give it because we want to help them correct/make better all the things we see.  It can sometimes be overwhelming for young writers, which is why many times they shut down and "shut up" during the revision process.  Feedback needs to be focused and purposeful.  
One way I helped my students (and myself, as the one giving the feedback, which is time consuming) was by first having them focus on one thing in their writing (this gets back to the standards-based grading).  Maybe we had been working on a few different things in class together in the past few weeks.  The writers individually choose what they would especially like to try out with their writing.  Now, when LeSia gives me her writing for feedback, she also includes with it:  "This is what I was trying to do with my writing..." and "What I'd like to know from you is...".  It might begin with LeSia saying, "I was trying to use more voice in my writing.  I'd like to know if it made sense."  Later, with some modeling/fishbowl activities, LeSia will understand that being even more focused in her request for feedback will result in the information that she really wants from her reader.
There are several things that can be assessed with this: 1) what she is approximating; 2) what she is understanding/valuing about writing; 3) what she understands/values about herself as a writer; 4) what she understands/values about the reader.... and many more...
I should also note that there were times that I didn't just give writers the feedback that they were requesting, but I would also pose a question for them to think about when I thought there was a road block for me as a reader.  I didn't nitpick though... that's too much for the writer and me to handle on a regular basis!
Hope this is helpful.  Any other thoughts on giving/asking for feedback?
-Cher
 

	 
	 
	117                                                                                                     Geri
Thanks for sharing your work, Cher.  What you describe in your feedback is the teaching and learning cycle. This construct is the underpinning of what we now read and call "differentiated instruction."  It helps us use all kinds of assessment to determine our next teaching with students. I do believe that all writers need to come to the writing  conference able to identify where they need help. The scaffolding that you provide for us here, helps us to see how that happens in classrooms.
All writers need to learn how to give constructive feedback to one another. I am reminded of my friend who was going to her writing group. She shared with me how she hated to go because she always came back in tears.  They shred my work, they tell what's wrong with my writing and I am devastated. I said to her, "Did you ever think to tell them where you wanted help?"  She emailed me right away after her group thrilled with the feedback she received. So, one of our tasks as teachers of writing, is to support our writers to learn to identify where they want/need feedback. 
Geri
 

	 
	 
	119                                                                                                     Jan
I teach 2nd graders in Texas, mostly bilingual kids.  But ALL my students have difficulty with proofreading and esp. with making corrections.  Even if they find their own mistakes, or if I or another child help them find things that need to be corrected, when they recopy their final draft, they are VERY likely to make different mistakes....mistakes that weren't there in the rough drafts!!  Any ideas?  
Thanks, Jan
 

	 
	 
	120                                                                                                     Geri
Proofreading is such a hard skill to learn. The message is there, the work is done and then comes the part that isn't so interesting. My experience tells me that often we ask writers to proofread too much, too soon. The more specific we can be, the more the writers will actually be able to proofread. For instance, we say, look for capital letters.  The specifics of capital letters are they are used for people's names, names of cities, names of towns, the days of the week, the months of the year, the titles of books and on and on it goes. I believe if we look carefully at the writing, we can see what the writer needs to know next. In our writing journals, we have spelled out the specifics to make it more time efficient for the student and the teacher. There is a place for the student to write an example from her own writing as a reference. Then, when she proofreads next time, she goes to the proofreading page and looks carefully in her writing, for one item at a time. When I see that she becomes proficient with one thing, I"m looking for the next teaching point.  
I truly think that if we give writers fewer things and watch for them to take them on, that our writers will carry over what they know and it becomes an integral part of the writing process. You begin to automatically use a period at the end of every sentence. You always write people's names with initial caps. It becomes a habit and we are continuously learning new words to spell and other ways to punctuate. Just as spelling is a tool for writing, so is punctuation. We need to scaffold student's learning here but most importantly we need to hold them accountable for what they know. I will not accept a lower case “i” in fourth grade. Kindergarteners use capital “I” appropriately.  
Geri

	 
	 
	121                                                                                           Katie
Dear Janice,
 
When the kids have to do all proofreading independently the result is they often make lots of mistakes.  Over the years Geri and I learned some things about this issue:
**all students need support/scaffolding to be able to become skillful in proofreading
** by focusing on one proofreading skill at a time, students can take control more easily
** after a taught proofreading skill has become second nature, then it's time to teach another proofreading skill; now the  student is expected to independently proofread for two skills
** across time the list grows but always with a single focus until the skill is secure
The teacher fixes all of the other errors for students; this is the support needed for students....ask only for as much independent proofreading as they are able, and provide the rest for them as scaffolding. 
That is why the lists we created in the back of the journals go one skill at a time.....not overwhelming young writers with everything at once.
Katie
 

	 
	 
	          122                                                                                           Melissa
 
On the topic of ELL students (English Language Learners) - how do you encourage them to write in English, yet not stifle their ideas because they are not able to express themselves in the language?  I tutor/teach a wide age range of students.  I work with ELL students from K up through adults, and they speak many different languages.  Most of the students I work with are just beginning to use the language.  I do not want to be overly critical of their sentence structures, but what can I focus on to get them started and off on the right foot?

Melissa Vervinck
Michigan
 

	 
	 
	123                                                                                                    Geri
 
We have so much to learn here and what a great question.  I think back to how we work with the very earliest writers. They draw and talk about their ideas and we write things down.  We're scaffolding their learning, helping them to get their ideas down, publish their books in English for them and use their writing for their first reading.  They certainly need a lot of scaffolding and then a gradual release of responsibility. They write some, you write some. Is this making sense to you?  
Geri
 

	 
	 
	124                                                                                                     Deb
Katie & Geri...can you tell me more about the purposes of the resources we're talking about in the link Richard O. provided?  How did you get to these points where these books seemed important and how you use or have used them in the classroom?  They were not available (either because I did not know about them or because they had yet to be published...don't know which).  I see a lot of use for them but want to hear from the horse’s mouth so to speak.  I'm also really interested in hearing from those of you who use them in your classrooms.
FYI...I'll read the responses but as of about 1 p.m. my husband and I are heading out of town for some R&R time...much needed!
Thanks,
Deb
 

	 
	 
	          125                                                                                                     Geri
 
The writing journals came about as a way to keep writing all in one place so that we can monitor writing growth over time. There are many ways to house writing and different ways work for different writers. We explored ways that would keep the writing together so that pieces don't fall out of folders, or get balled up and thrown away or simply get lost. We also wanted to provide as much support for writers in one place, as we could. Each of the journals focused on needs for specific ages and stages of writers. We have provided appropriate spelling resources, lines and spaces, planning spaces and a personal resource for proofreading/editing for writers.  These writing books are to house the writing drafts, revisions, topic ideas, quick writes, and noticings.
Geri
 

	 
	 
	125                                                                                                     Geri
 
What is the purpose of these proofreading and editing pages in the writing journals?
How are they used?
Geri
 

	 
	 
	125                                                                                                     Geri
                                                
How do you monitor the growth of your writers on a regular basis?
Geri
 

	 
	 
	126                                                                                                    Elisa
 
This is a very good question.  I tend to keep anecdotal records for the most part.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	127                                                                                           Geri
 
It is always so difficult to find the way to monitor student's growth that can be done quickly and efficiently, yet gives us good information about the writer. What does this writer know and can use consistently? What do they know as a writer? What do they need to know next? How can I use this information to form groups for learning?
Geri
 

	 
	 
	128                                                                                           Richard
 

I hope that folks on the listserve will take the time to visit the website and open some of the pages of the journals.  (http://www.rcowen.com/WritingJournals.htm) 

I have been particularly attracted to My Editing Guide that goes with I Can Write! (kindergarten-grade 1), My Writing (grades 2 and 3), and The Writing Of... (grades 4 and 5).  What I like is that the editing guide is a place to record evidence of control by the learner including the page number where the evidence can be found.  And it allows the teacher to hold the learner accountable for what he or she knows.  

Richard
 

	 
	 
	          129                                                                                                     Geri
 
Thank you for the wonderful discussions, thoughts, information and questions over these past two days. There is still much for us to ponder and learn about the writing process.  We continue to explore and discover our own writing process and at the same time, we continue to learn about how to better meet the needs of our students as writers. 
We have enjoyed the interactions with you. Have a wonderful weekend. Perhaps, we can continue to explore writing process on the regular listserve. 
Geri and Katie
 

	 
	 
	 130                                                                                           Richard
 
Thank you Geri and thank you Katie for the engaging conversation on writing process over the last two days.  I appreciate your energy and your insights.  It has been enlightening and stimulating.   

Thank you members for being with us and for your participation.  I urge you to visit the website (http://www.rcowen.com/WritingJournals.htm) to review the writing journals developed by Katie and Geri. And for those of you involved with PreK, please consider My Pictures and Stories by David Matteson at the same webpage.  

Early tomorrow morning I will unsubscribe everyone from TLNsolutions.  If you are currently subscribed to TLN, your subscription will remain active.  If you are not currently on TLN but would like to join, write to me offlist at richardowen@rcowen.com and I will subscribe you.  We do plan for additional scheduled conversations on TLN.

Thank you all.  When we post the transcript at the website we will make an announcement on TLN.  If you choose not to be on TLN but want to know when the transcript is available, please contact me at richardowen@rcowen.com.

Have a great Friday.

Richard
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