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	Richard Owen 
 
Good evening everyone,

It is my distinct pleasure to welcome Margaret Mooney to the TLN listserve Author Discussion.   Many of you are familiar with Margaret--her involvement in professional development services and her productivity as a writer of professional books.  We are proud to have worked with Margaret in our summer institutes over several years and we are proud to have published several of Margaret's books, including the classic Reading To, With, and By Children, and more recent professional books Text Forms and Features, A Book is a Present, and Caught in the Spell of Writing and Reading: Grade 3 and Beyond.  Her most recent book Essentially M, is her author autobiography for upper elementary and middle school students.  She is not known for writing books for this audience but what she says in the book builds in part on her experience as an editor and gives young people valuable insights into writing process. 

What you might not know about Margaret is the work she did in the 1980s developing Ready to Read, the national reading program of New Zealand.  It was her work as a teacher prior to moving into an editorial role with the government that prepared her for the detailed analysis of what makes an appropriate book to use in instruction.  And it has been her continued involvement in teaching subsequent to her editorial role that has helped her refine her understandings about text.  Few educators know as much as Margaret Mooney when it comes to analyzing what makes a good book to use with children.  

As with all of our Author Discussions, you are free to ask the questions or offer the insights that intrigue you and puzzle you and inspire you.  But we would like to focus as much as possible on the identified topic:  Selecting Resources for Instruction with Children at all Grades.  Please keep in mind that Margaret is writing from New Zealand so our night is to some extent her day.  Margaret's schedule is tight.  We will have to see how far we can get into the four days.  Please take advantage of the time early.  

Margaret, thank you for joining us.  Would you introduce this topic with some thoughts about the factors that teachers need to consider when selecting a book to use for instruction with children?  I look forward to this conversation.

Richard Owen
 

	 
	 
	Margaret Mooney
Thank you for the introduction, Richard. It is spring here in New Zealand and I have just come in from working in the garden. The weeds love the warmer weather and I am hoping the seedlings will also find strength in the sun. I will probably refer to strength and warmth of a book during the course of this conversation but I will start by some very brief thoughts in response to your BIG question. The oft-used cliché of the more you know about a subject makes you realize how little you really do know is certainly true about my understanding of text selection. I cringe at the thought of some of the books I must have used willy-nilly in my earlier teaching career – and even now, I sometimes do not hit the spot. But here goes on a quick synopsis of “how I think about selecting books for instructional purposes”.
The overarching guidance is what I know about the reader – not first and foremost as a reader or writer but as a person – his/her experiences, ‘what presses his/her button’ both negatively and positively, what conversations we have had over recent days…
Then, and only then, do I think about the child as a reader and a writer. For me the writing part is so critical. I enjoyed reading the transcript of the conversation with Ralph Fletcher. If you have not done so, I urge you to read it. Everything in that conversation is pertinent to this current topic.
As I think about the child as reader and writer, I recall the latest high and the current moments of tussle I see in both reading and writing. Sometimes I will choose a book for instructional reading based more on what I see in the child’s writing than what I see at that time in reading. Why? Because I believe so implicitly in the fact that we have not really grasped something until we can apply it. When we are reading we are writing in our head. When we are ‘teaching’ reading we are ‘teaching’ writing. That is a conversation someone may want to pursue beyond these introductory remarks.
Once I have a clear picture of the child in my mind, I begin to look at books. I often do a ‘refresher’ read of our curriculum document, especially the parts I have highlighted as those for current focus. My reading of the document is ‘colored’ by what is in my head about the child. As I look at books – and always from a wider range than the current designated level in the bookroom (I usually revisit the previous level, current level, and the next. And leveling is so subjective and I believe any list is purely guidance for a starting point for the teacher’s consideration.) I read the book straight through – ALOUD. The nuances, humor, underlying theme, and the structure are clearer for me when I read with audible voice. Then I reread thinking what buttons of language (words and structure) will this press. I do not want to be the interpreter of meaning, so I need to make sure enough of the meaning is accessible to the reader without questions checking “did you get it?” Of course there will be some ‘comprehension’ discussions but these should be at a deeper level. This then sets me thinking about what support I need to anticipate. A third reading is as I think the child might read it. Some of the texts are so stilted or benign that, combined with a reader’s meeting of challenges, the meaning fades into oblivion. If I have eight in my group, my third reading has eight readings. Yes! That is why I spend more time selecting books than making the ditto sheet to follow or listing the comprehension questions. Any follow-up thought, discussion, or activity will only be as good as the connection the book made with the child.
Before I select a book I will think about what each child is likely to take away from the book. So it is almost as if we have come full circle. Starting with the child, ending with the child . In other words wrapping the child in, around, and beyond the book.
I never select just one book. I want three or four at the ready because if one is too hard, we will slip into a shared reading or I will read it to the group. If it proves “too easy” (and what book is too easy - if it is a good book. There will always be layers of meaning to explore) I will have another right there.
Well, how’s that for a starters. I look forward to hearing some thoughts from participants in this conversation, but in the meantime, I’m off back to the garden.  
Margaret 
 

	 
	 
	Joanne
Margaret; it is so so wonderful to have you on the listserve.  You are the greatest teacher I have ever had and can still hear your words in my teaching; "and what else" :) I will never teach how to read a brochure to my students without thinking of you.  It is great to have contact again and I so look forward to your comments.
 
Joanne Gallasch
 

	 
	 
	Margaret
Dear Joanne
I was so pleased to hear from you. Yes, “What else” could well be my epitaph as I really believe we have to stop accepting only one response/thought/interpretation. I also use “So…” encouraging children to think about what ‘it’ means to them, enables them to do, or to extend their thought/explanation. We have to select books that are more than ‘oncers’. A good book lingers within the reader and I am not sure we have been good at choosing books that do that or at showing children how to let a book linger or to call us back
Margaret
 

	 
	 
	Debbie 
Margaret,
I am smiling...really, really, really smiling.  My teacher is Carolyn Burke (dissertation chair) and she uses "tell me more about what you think" and "is there another way or interpretation or...or..."  I think it is so important to always linger, and always look for another perspective or look at what we feel is "the" right answer.
Debbie East
 

	 
	 
	Cheryl
Margaret,
What a pleasure to "listen" to you speak about book selection! It is still one of my favorite things to encourage teachers to be more thoughtful and intentional about! Thanks for the great words of advice! I will share with the teachers I am currently working with and also the pre-service teachers I work with too. As others have said we always learn something new from you and I too look forward to reading all you have to share! It has been a few years since I have seen you! I hope all is well with you! I think of you
often! "And what else?"
Cheryl Vance
Reading/Writing Content Specialist
Educational Service District 113
601 McPhee Road
Olympia, WA 98502
 

	 
	 
	Margaret
Dear Cheryl
It was good to hear from you. I hope you enjoy the conversation. I certainly am! I'll look forward to your comments or questions as the discussion moves along.
Margaret
 

	 
	 
	Judy
Margaret, 
It has been a number of years since we have talked. I once worked for Willie in Seattle, and also worked for Mark. I do believe you will remember him. However, right now I no longer am working for a school district, however I am working for Pacific Lutheran University in the Education dept., working with pre-service teachers. When I saw the topic of book selection I knew I had to respond. As I have soon to be teachers in practicum experience and they are only using scripted curriculum, many of our soon to be teachers have very limited experience in book selection for students. Is there something that I need to be adding to my literacy classes for them so that they will have a better foundation in terms of choices for their students?  I could go on and on, as I always learn something new from you with every opportunity to hear you. Looking forward to your response. 
Judy Hassen
 

	 
	 
	Margaret
Dear Judy
What an opportunity to start the teachers off on a thinking journey. I think the booklists available in all sorts of forms are great as starting points. Because I have great concern about those lists being seen as one size fits all, I would suggest reading one or two to the teachers and asking what type of student would enjoy these before showing them the book and asking how seeing the book confirms or changes their ideas? I would ask them what the book says to the student as a reader and as a writer.
The lists are great when used with caution. I think their best use is as a workbook with teachers writing notes, adding stickies, crossing out, adding titles that work. Then they really are a great resource. 
Many schools have made bookrooms so teachers can share resources. These are great but I think books in boxes with a level on the outside are only the first step. A card attached to the outside or slipped into the box with teachers comments of what worked, didn't work, what support was required etc makes a huge difference to the effectiveness of the bookroom and gives reward for all the hard work. You could perhaps do some of this sharing of reviews within your class.
I don't want this to sound like a marketing discussion but A Book is a Present was written to help folk be a little more reflective about book selection. Having said that, I have learnt so much more since it was written, I want to start all over again!
It was nice to hear from you Judy. 
Margaret
 

	 
	 
	Genevieve
Margaret,
What are books you would suggest to “press those buttons” for struggling boy readers in grades 3 and 4?
Genevieve
 

	 
	 
	Elvia
I'd like to piggy back on this one:  male readers in 3/4 who read at k/1 level.  I have a few and don't want them to be discouraged or feel as if they are reading baby books.
Elvia
 

	 
	 
	Margaret
Genevieve and Elvia,
I am pleased this query came up so early in the piece and also so soon after I sent my first email. When I went back into the garden and reflected on what I had written in my introductory comments, I wanted to revise and edit! I had emphasized books instead of texts. Many struggling readers freeze when they see a new book or as “group” reading time approaches. They may have had an abundance of books that hold no charm for them and consequently reading has lost its potential charm and magic. Some of those students are avid viewers and therefore potential readers of the sports pages of newspaper, reviews of sports, car  or food magazines, TV guides – looking beyond the covers of books as hooks can often work wonders. My knowledge of the intricacies of baseball has been greatly increased by helping students read the sports pages or tell me what they have read from the sports pages. I often started by asking students to help me read the analysis/results charts. As they talked, I would write – yes, language experience. As the days and weeks went by I would get them to do the draft copy (relieving pressure to get it right but emphasizing the participation) of the narrative based on the chart. I would then use their draft to write my version and ask them to read it and tell me if I had correctly understood their information. I found this to be effective – there was no gimmickry involved. I genuinely wanted to learn from them and wanted to acknowledge they had the information. Starting with the known in order to get to the unknown – the known was content, the unknown was structure, confidence, and knowing how to make writing work.  I kept ‘reading to’ and ‘writing for’ in the program but often turned the shared time or the introductory part of the shared time into an in-depth discussion, reminding the students of how much they really did know about the topic. 
I realize this does not give you the answer you were looking for in terms of a list of books, but I would suggest you look beyond books, or you choose books or collections of shorter pieces, using only a selection of pieces but covering all approaches.   Sometimes it is a good idea to encourage students to glance through such a book and select as a group the piece for the initial lesson or to just let them peruse the book and tell what did or did not interest them and then as a group decide the starting point. The School Journals are ideal for this.
Another reason why I cannot give specific titles is because, although we do not use only New Zealand books in our classrooms, many titles we do use are not available in the United States.
Above all, struggling readers are survivors in the world. They can see through gimmicks. They hate condescension. In 99 per cent of cases, their brains are operating at their chronological level or beyond. The texts have to match that in content. 
Often part of their survival in a classroom has been to hide and we have allowed them to do so. An example – the five finger rule of putting a finger down for every unknown word to decide if a text is too hard and then allowing the book to be put back on the shelf. “So what are you going to do in order to get the information? What are your options?” Or, “What does that tell you about the way you will read the book/get the information?”  If the topic is right, and they are confident that we will not let them fail as long as they make a commitment to the book, we are on the way. And the right content may not be between the covers of a book.
I hope this does not sound “preachy” or a cop out for not being specific about which books. The reason I was relentless in getting Text Forms and Features published was because I truly believe we have restricted reading to a diet of books, and only a certain type of book. 
Margaret
 

	 
	 
	Kitt
Hello All
I was wondering if folks have heard of Rosalie Fink's research?  She interviewed very successful adults who had had a reading issue earlier in their lives, and what she discovered is very important to us as teachers...and concurs with Margaret's sentiments, those striving readers who turned it around found one genre that they loved and they began to be experts in that one genre, reading everything they could get their hands on eventually.  Interesting, eh?
kitt
 

	 
	 
	Margaret
Dear Kitt
I will certainly find out more about Rosalie Fink’s research. Because teachers are under such pressure to cover the curriculum, I think we often spread ourselves too thinly moving from one thing to another before the first has had time to ruminate (oops, it is the student who needs to ruminate, not the subject  or topic or…). We end up with an icing sugar sprinkle rather than sticky toffee!
Margaret
 

	 
	 
	Jeri
I love your ideas that so follow my beliefs.  If something is not working we change curriculum, books, etc before we have had the chance to understand, teach and allow the children time to fully embrace the concepts or methods.  Thank you so much for that.
I also love the words “striving learners” rather than struggling readers.  What a positive outlook.  Thanks
Jeri Trujillo
 

	 
	 
	Teresa
Margaret,
You said...
Teachers are under such pressure to cover the curriculum, I think we often spread ourselves too thinly moving from one thing to another before the first has had time to ruminate ( oops, it is the student who needs to ruminate, not the subject  or topic or…). We end up with an icing sugar sprinkle rather than sticky toffee!
So true! I'm back in the classroom after a couple of years off, and I'm finding the pace to be fast and furious. We are expected to teach the curriculum or current "program." What about teaching the child?
Teresa 
 

	 
	 
	Margaret
Dear Teresa.
I totally agree! The child must be first. The curriculum is merely the guide and the resources are the vehicle.
Margaret
 

	 
	 
	Jane
Dear Margaret,
I would like you to comment on instructional reading for fourth and fifth graders.  Our current reading program provides leveled books for K-3 students but not for our upper elementary students. The books for our upper elementary students are written on grade level.   I believe this is partly because of state tests and the need for our students to read on grade level in order to score proficient in reading.   There are also few companies that provide running records for upper elementary students.  What are your thoughts on running records for upper elementary students?  Are we doing our students a disservice having all but our struggling readers read grade level books?  I agree that leveling is subjective and that levels are a range so would it be wiser to select books geared to the particular interests of students or should we purchase additional leveled books for our 4th and 5th graders?  Thank you.
Jane Horn
"Words on the page just lay there 'til I bring them to life."
 

	 
	 
	Margaret
Dear Jane
I have not forgotten your email. It is a great topic to explore – even if it takes me into blood pressure country. On one hand I understand the need for so-called grade level material and the need for commonalities for testing where there’s little room for approximations for those striving to meet expected standard yet on the other hand we believe in taking students from their current competence point, no matter where that is, and extending that confidence to meet manageable challenges. 
So, some thoughts:
No matter how or how well any bookroom is organized its effectiveness is only as good as the teacher’s knowledge about the book in that bookroom. Just because a book is stored in a certain place does not make the book a certain level. The real difficulty level comes when considered alongside the reader and the expectations placed upon the reader both from within and without. I believe we are getting much better at knowing the reader but I am not convinced we really know the books we place before the students. If we spent time knowing the books through our student’s eyes we would know and use strategies to help them access that material while at the same time building their competence. Each subject has its own nuances of structure and knowing these is critical to text selection at the upper grades.
Using grade levels as a management system is probably the easiest as long as they are not exclusive to any one grade level. Having said that, I would add two provisos: Firstly, the books at any grade level need to cover a range. This may require the purchase of extra books as you query. Within that general storage there could be grouping of titles for topic studies in the content areas, with material at several levels in each group.  Or, it may require reorganization of books already in the school,
Secondly, whatever the storage organization, there needs to be more information than the grade level and book title readily available on the spot. This should be based on the experiences and overall competencies of the students in your school and on the teaching style encouraged at the school. The first chapter in A Book is a Present includes some of the questions I ask when thinking about difficulty levels. This information should include an indication of genre. Some successful bookrooms are organized by grade level and then divided into genre as teachers become familiar with the books. Each book carries a symbol for easy for most of our students, challenging etc.
Whatever organization is used, the system of withdrawal and returning needs to be as simple as possible. I prefer the colored peg system. Each teacher has a box of pegs of a particular color. A peg is put on the box when books are taken. This helps enormously when books are returned and it also enables other teachers to see who has the books if they should need an extra copy. Recording in a book does not work for me!
Even super-duper organization and storage does not work unless teachers know what is in the bookroom, are free to use it and feel confident in doing so. 
Margaret
 

	 
	 
	Elisa
 Hi Margaret,
I too have admired your work for a long time, now.  I am very excited about this conversation.  Although I subscribed to the Ralph Fletcher conversation I wasn't able to participate.  
I loved your description of working with students who may know a lot about a subject but don't know the structures for putting their knowledge down on paper.  I can see some students I teach who would benefit from this engagement.  I often collaborate with students on a piece of writing by scribing for them, or helping them think through a story and giving them suggestions or ideas based on what they tell me.  However, I think what you describe below goes beyond that and gives kids a blueprint to follow or to hang their ideas from, if you will, so that they can try it on their own another time.  This seems like such explicit and timely teaching and I marvel at its simplicity.  Thank you for describing it so clearly for us. 
I often started by asking students to help me read the analysis/results charts. As they talked, I would write - yes, language experience.  As the days and weeks went by I would get them to do the draft copy (relieving pressure to get it right but emphasizing the participation) of the narrative based on the chart. I would then use their draft to write my version and ask them to read it and tell me if I had correctly understood their information. I found this to be effective - there was no gimmickry involved. I genuinely wanted to learn from them and wanted to acknowledge they had the information. Starting with the known in order to get to the unknown - the known was content, the unknown was structure, confidence, and knowing how to make writing work.  I kept 'reading to' and 'writing for' in the program but often turned the shared time or the introductory part of the shared time into an in-depth discussion, reminding the students of how much they really did know about the topic.  
I'm enjoying this conversation already.
Elisa
Elisa Waingort
Grade 2 Spanish Bilingual
Dalhousie Elementary
Calgary, Canada
 

	 
	 
	Darcy
Hi Margaret! 
Thanks for doing this conversation with all of us. I wouldn't be without Text Forms and Features and A Book is a Present; I consult both on a weekly basis for help in university teaching!
I would love to hear more about this comment in your first post: 
"When we are ‘teaching’ reading we are ‘teaching’ writing. That is a conversation someone may want to pursue beyond these introductory remarks." Yes, I would....
Nice to hear your voice!
Darcy 
 

	 
	 
	Margaret
Hello Darcy
As always, it was good to hear from you.
Over the years I have had several definitions of reading but the one I keep coming back to and the one children seem to understand is "Reading is writing in your head." I like the simplicity of that description but, more importantly, I think it really describes the reader's role as well as reminding me of the strong link between reading and writing. It also reflects my understanding that 'real' prediction is not limited to content (as we often endorse when we ask 'What will happen next?’) but is far more about 'How will the author keep you thinking about this?'. That covers both content and structure and requires a deeper level of engagement. It is also exactly what happens when we write. When we think of reading and prediction in this 'framework', we are helping them compose in the same way as they compose when writing or when singing or dancing or painting.
Re the strong link between the act of reading and writing - every part of the reading process is paralleled with a partner in the process of writing. For example, predicting is drafting as in both processes we work to keep the flow going in story or information, structure and vocabulary, and self-correcting is synonymous with revising as we clear up any straying from the essence and detail, and we actually publish our reading when we respond or share our understandings or read to others.
In an earlier email I stated that what we see in a student's writing indicates full mastery of understandings mainly acquired through reading. I have often used the book Flip Flop from the Books for Young Learners collection to show the range of ways the author portrays emphasis (the double adjective, repetition of vocabulary, use of “and” and the comma as repetitive links, the use of “too”, the exclamation mark, and change of font...), all in a story of seventy words for beginning readers, probably in their first or second year of school. Of course, I would not expect any first or second grader to use all of these but if he/she was only using one of those or other techniques to show gradation or emphasis, I would remind the student of the ways the author gave signals to change our voice when reading.
Does this make sense? It is a pressure spot for me as so often books for instructional reading are chosen primarily for the content or vocabulary with little thought for the payback in reading. Similarly, the assessment of a student's reading is not considered alongside their writing. The two may not be at the same perceived level, but the latter should reflect some recent learning from reading instruction. 
Margaret
 

	 
	 
	Joy 
I'm not sure if I'm doing this right, but I'm so excited about this conversation that I just had to chime in!
The connection between reading and writing is so fascinating, and I absolutely love, love, love, the way you connect with your students. Your steps are so succinct, and transparent. Such a nice way to get these reluctant writers motivated. 
I especially like how you model for them, have them read what you wrote, tying reading and writing together. I hope to try this when I return from track-out (I'm teaching at a modified year-round school.)
Thanks so much for your insights and ideas. Just what I need right about now!
Joy
 

	 
	 
	Mary 
Margaret,
Welcome!  You have obviously spent a great deal of time carefully, and thoughtfully selecting books for students.  Do you have a list of favorites that you are willing to share?
Thank you,
Mary
 

	 
	 
	Sue
HI Margaret, 
Thank you for devoting time to discuss resource selection. A conversation with you is always a treasured gift! Our teaching is enriched by the thoughtful perspective you bring to this complex issue. I think it creates instructional challenges/obstacles when we limit the resources we consider for our students. I, too, would love to have you comment further on resource selection from the writer's perspective. How do the questions we ask change as the criteria for selection embraces the broader perspective you are suggesting? And, what else? 
Sue Seiber
 

	 
	 
	Deborah
Margaret
I would love to hear you elaborate on comments you made in your introduction regarding the reciprocity of reading and writing and the implications to choosing appropriate instructional materials. 
Deborah

	 
	 
	Margaret
Dear Sue and Deborah
Selecting texts to enhance the reader-writer link don't require an extra set of criteria but do make me think more deeply about some of the elements I look for when concentrating on texts for reading.
So, building on from earlier emails about always keeping the learner in mind and then the part of the curriculum in focus based on the learner's stage in the writing journey, I ask some overarching questions before getting down to the more specific criteria.
My first query is: Is there a smooth flow of ideas? Are there any gaps left for the reader to fill? If so, will the learner be able to fill these from background knowledge, or from surrounding text? To what extent does the text rely on illustrations to fill in essential gaps. We let the author of books for young readers carry the plot, the humor, the time gaps through illustrations but we usually settle for/allow/require...yet it is usually only one illustration in a student's text. For example I would ask, "What time gaps are stated or implied?" In books for beginning readers there are often huge time gaps, shifts in plot, new characters introduced only in the illustrations (often by different clothes or settings). In a child's writing we want those filled in with text - and text other than "and then", and more "and thens".
Are there too many ideas given a light brush over? Is there sufficient for some in depth thought to help the learner-writer constantly think ' Am I telling enough in my writing"?
I have written in earlier emails about reading a book aloud when selecting text. This is critical when thinking about writing. What signals/ support does the author give re expression and pace? What prompts are there? For example, a longer sentence signals slower reading, alliteration signals savoring the text, and so on.
Then I start to think about specific elements that will confirm the student's current stage of development and provide a model for the next stage. For example, if the child was finding some challenge in satisfactory endings my questions might include: At what stage will the reader feel "I know it" and so speed up on the homeward read? Are all the ends tied up?  Will subsequent wonderings be internalizing and taking ownership of the text and ideas or will there be some unanswered questions about the fate of characters? Is too much given away in the title thus robbing the ending of its strength?
With writing as well as reading, we have to remember the skills are not in the book. The skills are in the reader/writer and our task is to show the opportunities for reader and writer to engage in lively thought.
Margaret
 

	 
	 
	Lenny
Hi Margaret, 
I hope you are enjoying your time in the garden.  While we're miles apart, this conversation seems to be a great way to make the distance seem a little closer.  In reading your introductory response, you raise an issue that is so critical to selecting texts, and that is that the teacher needs to have "a clear picture of the child in mind".   You mention that what is important is knowing who the child is as a person, not just as a reader and writer.  I often wonder how much time teachers are doing this in their classrooms. Teachers face so much pressure on conducting assessments and "following" the curriculum that "slowing down" to find out who their children are no longer becomes a focus.  Teachers rely on the information they gather from their reading assessments to select a text rather than using their children's stories and interests as a starting point.  I'm wondering if you might be able to elaborate on this issue and perhaps provide some insights on how you have been able to create these important relationships with your children.  I know that there are no simple answers and much of it is too complicated to put into a "list of suggestions", but I think this is an important part of the dialogue.  
Looking forward to responses –
Lenny Sanchez   
 

	 
	 
	Margaret
Dear Lenny
Good to hear from you! 
Establishing relationships and getting to know our students is absolutely critical to being able to implement curriculum – and to being able to survive and enjoy that group of students. I have never had much success with questionnaires about likes, dislikes, strengths etc. I find students give the bare minimum or what they think I want to read. I have made a “scrapbook” (not with any flourish or flair) of childhood recollections. There’s a page from one of my early readers (called a primer in those days!), a picture of one of my few birthday parties with a list of attendees and what I recall of the food, a couple of holiday photographs, some snippets about highs and lows of school days, a poem, nay, a piece of doggerel I liked, recollections of a favorite read-aloud from my first year at school, and so on.  The kids love this book. In fact, it has had to be repaired several times. I encourage them to make a book of their own. (This is why it is not a scrapbook in the manner of the current hobby/fashion of using commercial stickers or pretty papers. My book is just A4 pages with a thin cardboard cover sewn together with a paper binding cover.) I find out far more about my students as people than any questionnaire could provide. I agree that watching and listening are essential and need to underpin every day in the classroom but the initial getting to know needs to be snappy and focused.
I keep up the “we are people first and foremost” by sharing, from time to time, my book of jottings which gives the students a tiny peep into who I am as a person beyond teaching. It is a kind of personal journal – not a diary of “I dids” but more of what I am thinking about. It is pretty messy and I use it as a reminder, a spark for writing, things I want to think about. For example, this past week’s jottings: the list of food I need to prepare for a dinner for 25 friends, a verse from an obituary notice that set me thinking, a hitherto unknown word from a crossword solution,  a planning sketch of a quilt I want to make. Nothing earth shattering but it is the simplicity and the reality that seem to appeal to the student. My first audience is myself and I never think I must note that down to show the students. But I am happy to share a bit of my personal writing in the same way as I hope they will do with their jottings.
Of course there’s far more to the relationship issue, but these are two practical things that work for me.
Margaret
 

	 
	 
	Tracy 
Margaret, 
Thanking you so much for sharing your expertise. My district is in year three of implementing balanced literacy at the middle schools-grades 5-8. We are utilizing the Basic Reading Inventory to find instructional levels and have a wonderful bookroom (over 800 titles) of text ranging between 2nd and 11th grade level. The difficulty is in clearly identifying the needs of the learner. The vast majority are proficient in decoding-comprehension is the struggle. However, identifying exact areas of need in regards to comprehension is difficult. How should I go about identifying gaps in comprehension in order to choose the most appropriate books?
An issue related to writing is word walls. We are just moving into this area at the middle school and are
conversing on how word walls should be utilized at the middle school which, in my opinion, should be different
than the traditional ABC... we see at the elementary level. Any thoughts?
Thanks so much for your time,
Tracy Hodges
 

	 
	 
	Leslie
Please tell me more about the Basic Reading Inventory...
Thanks,
Leslie
 

	 
	 
	Margaret
Two great questions, Tracy. I shall try to answer these before getting ready for school. Two days back into the fourth and final term of the school year and it seems as if we haven't had a break and the end of term miles away.
I am sure the comprehension question will strike a chord with many teachers.  I would start with very basic retelling of a short narrative and of recounting information from an informational text. You then know if one type of text causes more difficulty than another. Then I would move on to identifying beginning, middle, and end before considering summarizing, remembering that summarizing can take many forms and students are exposed to many of these in content areas. Maps, charts, tables of contents, cartoons,
illustrations, time lines, lists, encyclopedia entries, and captions are just a few of these and provide variety as students work on this key skill.  
Our staff has also been concerned about the variance between decoding and understanding beyond the superficial so we have made some school wide changes to our planning and understandings of integration. In fact, this term our theme for planning, instruction, and assessment is summarizing. For example, the science topic for our Year 5 students is conservation and the skill is summarizing. While different kinds of summaries will be explored during the study, the end of unit assessment will be a sequence chart of one example of conservation. In Social Studies the theme is Citizenship through local government. Once again different forms of summarizing will be explored but their end of unit assessment is a chart of the different organizations within the local community. The students will group these according to aims and provide a summarizing caption for each group. In Math, the students are keeping a record of key learnings with subnotes of process.
In the previous terms we worked on sequencing, prioritizing, identifying main idea. There was some resistance at first because teachers initially thought we were asking them to leave their tried and trusted unit studies.  However, there is now total support and a decision made to continue working in this way. 
Time has crept away and I must dash to school. I will write about word walls
this afternoon.
Margaret
 

	 
	 
	Kitt
Hello All, 

Margaret, your focus on summarizing is a good one as I even find my teacher candidates to be a little wary of this skill... 

Regie Routeman's guide to summarizing in her book, Writing Essentials is fantastic.  It includes modeling and supporting using a "to, with, by" teaching approach...I highly recommend it even for college classes!  She talks you through it in a guided lesson format. 
kitt
 

	 
	 
	Margaret
Thanks Kitt, for adding this. I should have also mentioned the late Michael Pressley's work. He certainly got me thinking more deeply about comprehension.
Margaret
 

	 
	 
	 Margaret
Sorry about having to leave this until I returned from school.  I agree that word walls should change in nature and focus as students move through the grades. I believe they should have more student participation and recording than common in early grades. I don’t use a large wall space because I want students to record their contributions, to gather around and talk and spur each other on, to  engage in a wider range of “word work” than perhaps necessary earlier. I have three main aims for the word work. 
1. To engage students daily in having fun with language through active participation in thinking about words and how they work
2. To extend the student’s vocabulary through exploration and practice
3. To develop an understanding of the specificity of words.
We use a class made book – just one for the class though we go through several in a school year. It is just approx. 20 pages of chart page folded in half with a stitched binding. It sits on an easel at the front of the room with crayons at the ready. We don’t use markers as they seep through in the quick jottings. Each week we have a focus, though we may “do” a new version of the activity each day. I do very little, if any, of the recording. My role is to introduce, prompt and provoke, check participation and discuss results emphasizing the “So what” elements of continued thought and application. The students contribute at any time, though the rush is usually before school or on the way to recess or between periods. The pages will not be pristine, there will be words in every direction but we insist on legibility, no matter how rushed the entry.
(A personal story here: As I tap away I vividly recall, as an eight-year-old hurrying up the hill to school and bursting into class to add the two words my Dad had told me about to the word wall of occupations. The words were “stevedore” and “glazier”. As I panted up the hill, I spelt those words over and over again.I also recall that I did not get a clean seep of the basic word spelling test that day!)
Some of the favorites with very basic and brief examples:  Pluses and minuses. The starter word might be pond and as students think of related words they place them in order. It might end up as drip, drop, puddle, pond, swimming pool, waterhole, creek, stream, waterfall, lake ,river, sea, ocean … Or  gloomy, sad, melancholy, depressed…
Meanderings…
Any part of the starter word can be chosen and a related word to any part of the word added, the next person adds a related word to that second one and so on. The links may be in sound or meaning or.. Example: transition, position (written under the tion of the previous word) then postponement, delay,cancellation, consternation….
How many…
Identifying the range of meanings and/or contexts for a word. Example: mass (quantity, crowd, church, solid body, accumulation…)
Alphabets…
An alphabetic list of countries, animals, trees, rocks…
I have a list of many more if you want some ideas. 
Every couple of weeks, we will take time to talk about which words have been used in writing, conversation etc. The completed books are kept accessible and it is surprising how often they are read, discussed, or additions made.
Margaret
 

	 
	 
	Tracy 
Margaret,

You said..
 
        Alphabets 
An alphabetic list of countries, animals, trees, rocks, …
I have a list of many more if you want some ideas. 
Every couple of weeks, we will take time to talk about which words have been used in writing,
conversation etc. The completed books are kept accessible and it is surprising how often they are
read, discussed, or additions made.
Please do send the list of more word wall ideas!!
Tracy Perry
7th-8th grade ESL
Texas
 

	 
	 
	Denise
Hello Margaret-
I would like to talk about writing.  We are hosting a PD series in our school called Collegial Thursdays.  Each term we focus on a different learning need.  I think you can help us over a hurdle we are facing.  This term we have been more closely exploring the 6+1 Traits.  Specifically we have been evaluating our current school writing rubric and comparing it to the 6+1 Traits model.  Our struggle right now is deciding how to add a component to our rubric that addresses text forms and features.  Does a writing rubric exist that includes the forms and features of text when evaluating writing?
Denise 
 

	 
	 
	Genevieve
To piggyback on this question, how do you feel about assessing district-wide writing pieces using the same 6 trait rubric that is not genre nor grade specific?
Genevieve
 

	 
	 
	Margaret
Dear Denise and Genevieve,
I will try to answer your questions but you need to know I do go out on a limb regarding ‘prescribed’ or ‘mass coverage rubrics”. We teach or help develop a certain skill and then give the wide sweep assessment. I much prefer rubrics developed by teacher and students prior to the actual writing so it becomes a combination of students’ identifying goals and teachers building in the challenge reflecting the challenges they will guide the student through. At the early grades this may be more in the form of a checklist than a rubric, but at the upper grades the progress steps will form the rubric. OK, it takes time, but it is gaining commitment, building in informal assessment and student responsibility and evaluation. The questions I included on Chapter 6 of Caught in the Spell of Writing and Reading: Grade 3 and Beyond in the section on six traits of reading and writing may provide guidance in the questions to ask students as they develop their rubrics. These work across the genre, providing a framework for students to design appropriate criteria. They are not grade specific but can be made so as rubrics are developed.
I know that district rubrics are necessary at times in order to assess the “big picture” and reset norms etc. However, I strongly believe that rubrics specific to the task and students provide valuable instruction and assessment and can be used alongside the district requirements. We have national exemplar to help assess (both identify and measure) trends and standards. Teachers use these as well as developing their own school exemplars and rubrics. In fact, that was the topic for our staff meeting today. Each teacher brought two examples of three levels of writing on a common topic and we used these to develop skeleton rubrics for the next “unit”. These will be used for our next school wide assessment but teachers may choose to add extra elements for and with their students.
Margaret
 

	 
	 
	Roxann 
Margaret,
When planning instruction, I use these three questions to guide my planning:
-what are my students required to learn? (standards including text forms and features, also identifying “big understandings” that I want to gear learning experiences towards – so as to avoid “coverage”)
-what are my students ready to learn? (ongoing assessment)
-what do my students want to learn? (looking at student interests, genuine audiences and authentic purposes)
What do you think of these questions?
Would you add/delete/rewrite any questions?
I wonder what would happen if teachers stopped using the phrase, “covering the curriculum”?  What does that phrase imply?  Heidi Hayes Jacobs, an educational consultant, has encouraged teachers to ban this phrase (1998).  Jacobs contends that when teachers state, “I am covering the curriculum,” they imply that they are passing over the content quickly.   It also implies that the focus is on teaching the curriculum, rather than teaching the students.  The expression encourages teachers and students to think of learning as a passive activity.  (“Playing hardball with curriculum.” (1998). Alexandria, VA: ASCD Education Update, December 1998, 40 (8) pg. 1. Heidi Hayes Jacobs quoted in this article.)
So, here’s to banning the word “covered” when we talk about teaching and learning!
Roxann Rose
 

	 
	 
	Margaret
I agree that “covered” is a dangerous word. Covered has a connotation of being completed. It also rhymes (well, almost!) with and has links to smothered! However, when we take on the task or privilege of teaching we agree to abide by the legal requirements and do need to be guided by that/those framework/s.  
Re your questions.  You are, I am sure, a very thoughtful teacher so you would always consider the child carefully but I would reverse the first two questions putting the child first. By going for the requirements first, one could be teaching into a vacuum. I am not for one minute implying that we wait willy-nilly for children to be ready to learn. We have to provide the conditions that inspire them to want to learn and to commit to the task. But we cannot do that unless we start with their current confidence and competence. Then we look at the curriculum and use that as a guide to the next appropriate learning. This would make my third question, which of these targets (from the curriculum) can I inspire /motivate to learn and how will I do that?
But there is no one set of questions that will suit everybody. If your sequence and questions work for you and they support your students, your teaching, and the curriculum, stick with them until you are sure any modification will benefit all three.
Margaret
 

	 
	 
	Maureen
Hi, Margaret and thank you for participating in this forum.  I have always liked Richard Owen’s way of putting it: Know your learners, know your resources, and figure out how to put them together (sorry if I’m not quoting exactly, but this is how I remember it from all those years ago!).   
In the current teaching environment, this means keeping the curriculum requirements in mind as you get to know your students and your available resources.  It’s nice to have objectives required by administrators and politicians (not really…) but my reality is the group of squirming human beings on the rug, who this morning will be exhausted and disappointed from staying up late to watch their Yankees blow it (okay, I’m a Mets fan…so I understand).  
Maureen
 

	 
	 
	Beth
Dear Margaret,
Our 5-8 middle school has a growing book room of leveled texts. We have purchased your Text Forms and Features book for our teams. As the Middle School Instructional Coach, I am trying to support effective literacy instruction, but I find myself at a cross-roads. I suppose we are in the same situation as many middle schools, we have our 5th grade teachers who strongly uphold the idea of matching books/texts to students needs. We have some 6th, 7th and 8th grade teachers who feel the same. However, my real concern is the teachers who strictly adhere to the "whole group" reading experience in 6th grade and beyond. All of your wonderful ideas about knowing our striving learners as they continue on their literary path seem to fly out the window. Our teachers are not "teaching the child" they are "teaching the curriculum."  Many of them were trained as secondary teachers and bring the content perspective to their teaching. 
How do we go about opening the eyes of our teachers? 
It seems like a daunting task to bring about significant change in instructional decisions when many are too stuck to see any alternatives. Any suggestions?
Thanks
Beth
Beth Brophy
Strategy Support Team
Instructional Coach
Harper Creek Middle School
 

	 
	 
	Brenda
Hello Beth,
I couldn't help but butt in... I am not certain of your constraints but I am wondering if reading The Reading Zone by Nancie Atwell - just out last spring - might help some of your teachers get closer to what Margaret is describing.  As your teachers read they will be reading about children they "know" and who read well and for life.  Perhaps this might allow you to engage in some different conversations about reading and why people read and what habits we really want middle school readers to have.
Brenda
 

	 
	 
	Margaret
You are not butting in - this is a conversation between as many people as wish to join in. Thanks for the helpful advice.
Margaret
 

	 
	 
	Beth
Thank you Brenda for the suggestion. I have not read this, though I have read In The Middle. I will give it a try and see if I can get a Book
Study started. 
Beth
 

	 
	 
	Margaret
Dear Beth
I am sure you are not alone with this concern. I know content area teachers are passionate about their subjects and want to give as much content as possible to their students. That passion often overrides acceptance that each subject has its own nuances, requiring different reading skills leading towards different outcomes. Somewhere I have a chart which I made to show the commonalities and differences. I have used the chart extensively with middle school and secondary teachers and once they see how specific their area is, they often realize their role as a literacy teacher. If you would like me to find the chart and email it, let me know.
I think those of us involved in the literacy field focusing on literature have as much responsibility to help students think about the differences between reading a text in our passionate and those in content areas as content area teachers have in making connections and pointing out differences between their subject and others.
Another strategy that has worked has been to ask teachers across the board to identify what they look for in a student's writing in their particular field. This highlights the differences and can help teachers understand the specificity of their subject.
The task you face is difficult and, as you are obviously aware, requires very gentle treading to avoid a "them and us" situation. It is important that we help content area teachers maintain their passion for their subject but also realize their responsibility to help students develop science, social studies, math literacy skills.
Good luck!
Margaret
 

	 
	 
	Leslie
Beth's concern about MS is one that I have had for years.  The Middle School ELA teachers are set in their ways and are bent on teaching literature as opposed to reading.  I may have missed the response to Beth's email; could someone forward it to me, please?
Getting MS teachers to match kids to books is hard, and that is somewhat understandable.  Once kids are reading "Z" books, it becomes a mute point.  But there are definitely kids in grades 6-8 who need differentiation of text and instruction...hence, matching kids to books.
leslie
 

	 
	 
	Kathy
I would love to have a copy of this chart!!!!!!!!!! 
Kathy King-Dickman
 

	 
	 
	Beth
Margaret,
Thank you for your response. I actually have a secondary degree with a Biology and English Major. That is a strange combination but it has served me well in thinking through the content/literacy connection. "Very gentle treading" is a great way to express what I do!  I am making progress but anything that would help support me in working with my teachers would be greatly appreciated. The chart that you have used with middle school and high school teachers sounds like it would be very beneficial. Please email it to me when you get a chance.
I have become the person I am today in regards to my thinking about teaching, learning and literacy because I was blessed to work with Maureen Slamer for over 5 years. She has now moved on to another job, yet I talk to her frequently and we spend lots of time on the phone "processing" approaches to literacy instruction. She often credits you with teaching her so much, and I feel that I am lucky to benefit from her knowledge which you were so instrumental in shaping. So, thank you for your role in influencing who I have become as a teacher and a learner!
Beth
Beth Brophy
Strategy Support Team
Instructional Coach
Harper Creek Middle School
 

	 
	 
	Debbie
Margaret,
Could you email it to all of us?  It sounds really interesting and important.
Debbie
 

	 
	 
	Margaret 
Dear David, Jeri, Kathy, Kathryn, Beth, and others who requested a copy of the content area chart
Richard will post this on the RCO website. I will send it to him once this conversation ends. Don't hesitate to contact me if you have any problem. I will be away for a week or ten days but will certainly follow through.
Thanks
Margaret
 

	 
	 
	Kathy
Dear Margaret,
I sure have missed having you in the area.   What a treat this is to be a part of this provocative conversation.  I am finding the thoughts and insights of others are pushing me in my thinking - something that at times can become less focused in the day to day workings of our profession.   
I have a simple question - but a very important one.  I am currently working with incredible teachers who are by nature deep thinkers, but new to the work of building strong reading and writing classrooms.  The complexities of matching books to readers cannot be underestimated.  I am pondering over possible guiding questions to invite teacher dialogue.  I would like to have these questions be open ended enough to support and drive thinking on a day to day basis as teachers plan for instruction.  The type of questions I am after are similar to the ones Erin poses at the beginning of the chapter in Caught in the Spell of Writing and Reading: Grade 3 and Beyond regarding guided reading.
EXAMPLES - What does it mean to guide a reader?
                      - Toward what am I guiding them?
What are your thoughts???
Fondly,
Kathy  
 

	 
	 
	Margaret
Dear Kathy
I am sorry it has taken me a while to get to answer your query. We teachers are strange creatures. We don't like sharing our thoughts with a large group. So, when I first work with teachers re dialogue about books, we work in pairs or two's and three's. It doesn't matter if they are not in the same grade though it does help if they are. I ask them to bring a book they have just used in some way in the classroom and one they might use in the near future. We start with the book they have already used. They read each other’s book. The teacher who brought the book tells about her students, then why she chose the book and what she learnt about the book and her children as a result of using it. This is hard for some teachers who have not really thought about new learnings about a book. The partner comments on anything else she saw in the book. They then look through the book together and I encourage them to think about questions similar to those in the leveling chapter in A Book is a Present. (Of course, only a few at a time or, in the first instance encouraging them to choose a few to discuss. They usually want to explore more in subsequent sessions.)
We have a quick discussion as a whole group about what we have noticed. I then pose a few questions as they work in pairs again, both looking at the same book. These questions might be:
What attracted you to this book?
What jumped out as "ahas?" (It is interesting to note if the responses are about suitability for a child or group or about the story.)
Think of the students you had in mind when you chose the book? Why do you think it is suitable in terms of content, level, "lingerings", writing?
What do you think will be the "sticky" parts for the child or the achiever and the striver in the group?
Then, as a group a few "so what" or "where to from here" type of questions. The result is always the need to look at books in more detail and often this is followed by a few regular meetings to build confidence.
I hope this helps, Kathy.
Margaret
 

	 
	 
	Richard
Margaret,

The extensive set of questions you pose in A Book is a Present, range from questions about the cover and title and cover illustration, to questions about the title page and table of contents, to questions about content of the book, text form, language, style, illustrative material, and typography.  The questions certainly help me to look at resources with more of an analytical eye.  

If you have a chance to comment before you depart, I am interested in how you integrate "the questions"  with the "characteristics of learners", which I find to be very revealing and informative, with a book that is being considered for use in a small group instruction.
 
Richard
 

	 
	 
	Margaret
Richard
Let’s start by going back to one of the very early emails when I wrote about selecting text by thinking about the child as a person and then the child as a reader and writer. The “characteristics” help me do that and lead me to looking at the book. For example, at “early level 3” one characteristic is ‘works to get main idea’. The questions in A Book is a Present remind me to think about the following:
Is the main content presented in the illustrations or visuals?
Is the main idea or theme accessible or influenced by too many time or scene changes.
Does the text have an identifiable shape to support the reader?
Etc,
So I use three or four of these questions to keep the target in focus as I consider a book.
Hope this helps.
Margaret

	 
	 
	MaryAnn
Margaret,

I've copied your response to an introductory email:
As I think about the child as reader and writer, I recall the latest high and the current moments of tussle I see in both reading and writing.  Sometimes I will choose a book for instructional reading based more on what I see in the child’s writing than what I see at that time in reading. Why? Because I believe so implicitly in the fact that we have not really grasped something until we can apply it. When we are reading we are writing in our head. When we are ‘teaching’ reading we are ‘teaching’ writing. That is a conversation someone may want to pursue beyond these introductory remarks. 
I would like to pursue your statement.  I think we often make really artificial links between reading and writing.  I find your thoughts fascinating.  It sounds like you are saying that to truly know what a student understands as a reader I need to be checking what the student does as a writer. 
So, today we were working with a couple of 5th grade teachers trying to clarify what a student needs to understand about character development.  We did discuss what it means as a reader and writer, but we could extend on the discussion by looking at some text and discussing which text would help develop the students’ understandings as readers and as writers.  We could continue to figure out just what the student writer would need to know and do and how that would give us important evidence of the child's understandings of reading.
Am I on the right track?  Could you give further clarification? Thank you for your insights this week!!!
One of your good friends from Texas,
MaryAnn 
 

	 
	 
	Margaret
Dear MaryAnn
I think you are absolutely on the right track. Using texts as models is a great way to help students engage in conversations with authors and their peer-writers. When I am working on something like this, I try to collect a range of titles so, although everyone may be reading with the same target in mind, everyone gets involved in the discussion sharing what their reading revealed. This means that the groups can be mixed ability with texts of different difficulty levels being used in the discussion. Or, it may be that a group of students reading the same text each look for a different aspect of character development – for example, through the conversation with other characters, through actions, through description, through implication etc.
I have found that short stories often provide crisp character development. In fact, I often use a particular collection of short stories intended for adults with Grade 5 and above. Owen Marshall, one of our NZ authors does a great job of taking the reader into the characters’ motives through clear descriptions.
I agree whole heartedly that we often make the links artificial. I will often end a ‘reading’ session with something like “So what are you thinking about as a writer?” Or “How did the author speak to you as a writer?” “What is lingering in your head that you might think about in your writing?” I think we have to be more overt (but not phoney!) in showing students the links and how authors can be their mentors.
Hope this helps.
Margaret
 

	 
	 
	Dawn
Hello All, 
I have been a silent reader of many of these conversations, but I have had a question that I continue to struggle with and am hoping you can share some insights.  For years I had subscribed to teaching the comprehension "strategies" as defined by the work in Mosaic of Thought, Strategies that Work and others.  I taught each strategy as a "unit" using the gradual release of responsibility.  This instruction "appeared" to be effective based on my classroom assessment and of course, our state measure, however...a few years ago I was able to watch you (Margaret) do a lesson for 300 people and you essentially taught summarizing, making connections, determining importance, etc. in one session.  You also made a statement about trusting the readers in our classrooms to be able to learn in a more complex way- not one strategy at a time.  Anyway, since then I have questioned how to explicitly teach students the important strategies readers use in an explicit, but complex way?  Any thoughts?  Thank you for your time!
Dawn Christiana
 

	 
	 
	Margaret
Dear Dawn
No strategy or skill stands in isolation.  I think of (and often make a circular chart for students) of the key skills (analyzing, synthesizing, comparing, contrasting, sequencing, prioritizing, organizing, summarizing…) as a circular sequence. No matter what the entry point is there’s going to be some connection with the other. Taking the first one in the sequence, analyzing – for what – to combine with what we know or thought for some purpose so that requires synthesizing. The examples you gave of summarizing uses all of the others and, usually in the sequence listed above. When I make a chart with students, I add post-it notes as we explore other verbs requiring some of the same thinking. For example, above analyzing, the note might read “identify and consider,” or “pull apart,” or…
In the case of the summary lesson you saw, all skills would have been involved and whilst I was probably focusing on the précise element of summarizing, that was dependent on the other skills. So, I would provide more support with those others if summarizing was the focus. This would be an example where we need to mix and match the approaches. I may have “done” more shared work if there was a problem with, say, prioritizing and kept the student-challenge/guided focus on the actual pulling together of main ideas. You mentioned complex.  Trying to explain in written text is far more complex than it is in practice, but keeping the eye on the target and backing up with support is probably a description of how I operate. I see this as one aspect of informal assessment. For example, if I saw the students were having difficulty organizing the key points when summarizing, then I have identified my next teaching point.
Margaret
 

	 
	 
	Dawn
Thank you for your time and answer to this question.  Unfortunately with the "age of standards/assessment, etc." I do believe at times we are not comfortable trusting our own understandings and using our own assessment to truly guide what we do with our children.  Your knowledge and expert advice are motivating.  Thanks again- 
Dawn
 

	 
	 
	Penny 
Wisconsin Department of Public Instruction and the Educational Communications Board has developed a video series and website to support the instruction of the Learning Strategies - Making Connections, Prior Knowledge, Visualizing, Questioning, Evaluating, Summarizing, Synthesizing and Strategies Together.  These are an effective way to introduce, model, provide guided practice, and independent practice for students. There is also a Teacher side to the videos to use for professional development.  The website is http://reading.ecb.org  I highly encourage checking this out.
Penny, WI
Penny Antell, Ed. S.
Reading Coordinator K - 5
D.C. Everest School District
8602 Schofield Ave,
Schofield, WI 54476
 

	 
	 
	Dawn
Thanks- I'm always excited to see the variations on strategy instruction! Take care, 
Dawn
 

	 
	 
	Richard
Good morning Margaret and all,

I was rereading your opening message Margaret (MaryAnn's post sent me scurrying back to it), and I saw again how many times you will read a book before you select it for use with a small group of students.  

--You read it aloud
--You reread to think about the "buttons of language"
--You read it a third time to consider the book from the perspective of the child (and if I understand correctly you consider each child in the group in the course of that reading, which multiplies that third reading many times over)

My immediate thought as I read that message was how much time you invest in considering the value of a particular book for a group.  But the follow up thought is that the only way you can manage your time effectively in the selection process is if you have extensive knowledge the books in your book room.  By the time you walk into the room to look at the books and do the multiple readings I figure you have identified a small number of books that might work.  

My question this morning isn't so much about the specific choice of book for the small group instruction, but recommendations you have for how a faculty can work together to help each teacher develop the kind of depth of knowledge about resources that she or he needs in order to be efficient and effective in choosing and using books in class.  In my head is the image of a faculty that develops criteria for what they value in student resources and a faculty that comes together regularly to discuss student resources and a faculty that has a system for capturing information for each to draw from when they are looking for books to use.  Much of what the teacher knows about all the resources in that book room must be cataloged in her brain somewhere, but I also imagine some documentation that the faculty agrees is important and accessible.  

In the interest of full disclosure, I want to acknowledge your role in developing the Teacher Resource for Books for Young Learners, the collection of books we publish for the first two years of school, and the work that you did in preparing many of the Book Notes for BYL titles.  Teachers who are interested can see the way you organized notes for the BYL books (and they can download notes without charge), which might be a structure that teachers can use with all of their books or might be a starting point for the faculty developing their own structure.  

Any thoughts or suggestions for teachers regarding a process they might use to develop critical knowledge about books?  

Richard
 

	 
	 
	Maureen
Richard,
This is a great learning opportunity for a faculty. I know for my First Grade Literacy class we look at resources to support the learner. What I discover is many teachers don’t know how to “look” at the resource to see/understand its potential. A Book is a Present and the Book Notes for the BYL titles are an excellent resource to use to support the teachers in learning. 
Margaret, I would love to see/hear your thinking on this process in supporting a faculty. You also mentioned a chart you use with content area teachers. Is this similar to the chart we used in the institute, Learning in the Content Areas, The Role of Literacy? 
Slammy
 

	 
	 
	Margaret
Dear Maureen
It was great to see your email. I used several charts over the years of the institute etc. I did use this one, or one similar, at the final institute. However, you will be able to check it out on the website later. Thanks, Maureen
Margaret
 

	 
	 
	Margaret
I can’t emphasize enough, the importance of knowing the resources. There has been such a flood of books over the past few years that teachers are often swamped. And the same overwhelming happens when the establishment of a bookroom reveals just how many books have been lurking around the school. Here’s a few of my suggestions:
1. Before new books are out into the bookroom, display them in the faculty room with a large “post-it” note on the inside of each where teachers write “initial thoughts” ( e.g. good for, wonder about level, or our kids, I can see I would use it for…)
2. Spending a few minutes at faculty meeting to introduce new books. This must be short and snappy. We usually distribute the new books among the staff a day or so before the meeting so the book can be read or viewed in some detail and then just a quick twenty second intro given for each.
3. The same individual review by one teacher for each book. Instead of the faculty meeting introduction, the book is placed in the bookroom in its correct position with a bright removable sticker on the box.  The sticker only stays there for a couple of weeks or until the next new books arrive.
These three suggestions emphasize the importance of involving the entire faculty. It is their bookroom, not the property of the reading teacher or the establishment committee.
Margaret
 

	 
	 
	Tiffany
Hi Margaret,
Thank you so much for taking time out of your busy schedule to join us.  I would like to hear (read) your thoughts on having to teach reading in Spanish and writing in English.  This is a district requirement and I have struggled with this for a while and would like your insight.  Thank you.
Tiffany Madrid
3rd Grade Bil. Teacher
 

	 
	 
	Margaret 
Dear Tiffany
You certainly face a challenge. Reading and writing competence are seldom at exactly the same level so when you have the extra 'mismatch' between competence in two languages, there's an extra dimension to manage. I know from experience only too well! My suggestion would be to slow down! Easier said than done, I know!  However, the strategy thinking is the same in any language. Anticipating content, structure, vocab, self correcting, and the other strategies are the same so it is important that these are really secure, especially in the dominant language. During either lesson some cross-referencing might be useful, but not at the expense of the 'story'. I don't mean a lesson in translation but at the end of the lesson, a reminder of some of the learning applicable to both languages.  It is common for a draft of writing to include some bilingual vocabulary but within the structure of the language used for writing, so revision and editing took longer. I know both of these suggestions will take time, but the processes are common to all language so highlighting these along with the strategies should help.
I am sure other folk, currently in a similar situation, will be able to offer further suggestions.
Margaret
 

	 
	 
	Debbie
Hi Dear Friend Margaret,
It is probably lovely spring weather there.  Dick has retired, and we have moved to the beach!  You'll have to come for a visit.
I have been reading your responses with great interest.  Since our visits to Australia and New Zealand in the 80's and 90's, I have been working off and on with science educators on science and literacy.  Recently, we have been exploring the new literacies or the literacy skills required for the workplace, home and schools of the 21st century.  One genre that we feel is critical to teach is argument.  We are looking at real scientists' papers to learn how they build their arguments.  We are having children pose their own arguments from findings in their science notebooks.  Other than scientists' papers, environmental pieces in children's books and pamphlets used in advertising, can you think of other mentor texts types that present arguments?  What is being done in New Zealand in primary schools to prepare children with 21st century literacy skills?
Debbie
Dr. Debbie Powell
Watson School of Education, Rm. 259
University of North Carolina at Wilmington
601 S. College Road
Wilmington, NC 28403
 

	 
	 
	Margaret
Dear Debbie
It was good to hear from you and to hear where you are and what you are doing.
Re your query about texts that present arguments. Two suggestions I have are transcripts of debates and following letters to the editor in response to articles - these often develop into a to-ing and fro-ing. They may not be science but are often very topical issues. At the moment our papers and magazines are ripe with the issue of the country of origin of food and, of course, about the All Blacks not winning their semifinal in the World Cup
-was the referee one sided, what happened to our team etc.
Are you familiar with Adolescent Literacy Research and Practice edited by Jetton and Dole and published by Guilford. I ask because I found it included some interesting thoughts about content area literacy including science and I recall something about argument in there. I don't have it to hand at the moment so can't be more specific.
Re your query about NZ.  We have a new draft but soon-to-be-final curriculum document which really focuses more on skills across all areas, emphasizing thinking and emphasizing the place of literacy in all subjects. The underpinning principles and those recommended to be used as schools design and implement their own curriculum are excellence, learning to learn, cultural heritage, equity, connections, and coherence. The key competencies running right across all areas are managing self; relating to others; participating and contributing; thinking; and using language, symbols, and texts. The document has been well received apart from some concerns about the NZ history section. 
A couple of excerpts for the key components relevant to content area literacy from the section on using language, symbols and texts:  The first definition is "making meaning of the codes in which knowledge is expressed".  The summary reads "For each learning area, students need specific help from their teachers as they learn:
The specific vocabulary associated with that area;
How to read and understand its texts;
How to communicate knowledge and ideas in appropriate ways.
Regards to you and Dick
Margaret
 

	 
	 
	Debbie
Hi Margaret,
Thank you for you thoughtful response.  I'll have a "re-look" at Cynthia Shanahan's chapter in Jettson and Dole's book.
I don't usually follow Rugby, but we have a South African visitor and understand that the Poms thrashed the Australians.  Sport can always cause rich debates and heated arguments.
As indicated in your new curriculum document and your wonderful book for "dipping and delving," including literacy across the curriculum with a wide-variety of text types for a range of purposes is essential, even in the primary classroom.  Your book is a great contribution for helping teachers make the reading/writing connection between all types of texts.  Problem-based learning in science and social studies seems to offer the most authentic way for children to "need" to read and write a range of text types.  In my estimation, NCLB in the US has left many children behind when it comes to content vocabulary development and critical literacy skills.
Thanks, again, Margaret, for all of your contributions to the literacy field around the world.  Hope to see you soon.  (Dick says you're one of his all-time favorites!)
Debbie 
Dr. Debbie Powell
Watson School of Education, Rm. 259
University of North Carolina at Wilmington
601 S. College Road
Wilmington, NC 28403
 

	 
	 
	Richard 
Good afternoon Friends,

We are coming to the end.  My thanks to Margaret for allocating time this week to talk with us about selecting resources for instruction with children at all grades.  And my thanks to all of you for your contributions and comments.  I hope you have all found the conversation stimulating and informative.  

For those who are interested I want to remind you that we publish several of Margaret's books.  They are available at the website:  A Book is a Present, Text Forms and Features, Caught in the Spell of Writing and Reading: Grade 3 and Beyond, Reading To, With, and By Children, and Essentially M.  Please take a look.  

Margaret, I hope your upcoming trip is smooth and productive.  Maintain the energy and your analytical approach.  You keep all of us on our toes.

I hope the rest of you will stick with us.  We will be announcing another scheduled discussion very soon.  In the meantime, please feel free to use the listserve as a venue for soliciting feedback and exchanging ideas about teaching and learning.  There is a wealth of knowledge connected to the TLN listserve.  It is available for the asking.  

As soon as the transcript for this discussion is posted at the website we will make an announcement on the listserve and provide a link.  It should be in less than one week.  We will also post a link to the chart Margaret mentioned when we have it at the website.

If you must unsubscribe, please follow the instructions at the bottom of the message.  If it doesn't work for you, contact me directly at richardowen@rcowen.com.  

Thank you Margaret.  Thank you everyone.

Richard

	 
	 
	Margaret
Thank you to all who have participated in these days of conversation. I appreciate the time you have taken from your busy schedule. “A book is a present you give yourself every time you open it.”  A challenge but also a gift we have to make that possible for every student in our care.
Thanks again.
Kind regards
Margaret

	 
	 
	Cheryl
Richard, Margaret, and all members, 
Thank you for the opportunity to participate in conversations with authors and with other professionals.  Margaret, I would like to personally thank you for taking time to converse with us.  Although my schedule has not allowed me to fully partake in this conversation, I look forward to the time I will have next week to read all the posts.   Thank you to all the members who pose such thought provoking questions that lead the rest of us to deep reflection. 
Cheryl in Colorado
 

	 
	 
	Jeri
Margaret, Richard et al,
Thanks so much for all you provide for us.  Margaret, Your sharing has been wonderful.  Richard thank you for being the vehicle by which we can all grow; and others thanks for all you share.  At times it is relaxing to sit and listen and converse with adults.  
Jeri
 

	 
	 
	Cheryl
It has been wonderful to hear you again via email! I have learned from you and others again! What a privilege! Take care, my friend!

Cheryl
-- 
Cheryl Vance
Reading/Writing Content Specialist
Educational Service District 113
601 McPhee Road
Olympia, WA 98502

	 
	 
	Debbie
Thank you Margaret (and Richard) for this wonderful opportunity.
Debbie
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